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[IpencraBnennii MNOCIOHUK TpPU3HAYEHUW JJIs1 BHUKOPUCTAHHA  Ha
MPaKTUYHUX 3aHATTAX 3 JUcHUIUIiHM «lHO3emMHa MoBa 3a mnpodeciiHUM
COpSIMYBaHHSIM» CTYJEHTaMU 2 KypCy ICHUXOJIOTTUHUX (DaKyJIbTETIB BHUIIHMX
HaBYAJIBHUX 3aKjadiB. MeToro MmociOHMKa € PO3BUTOK y CTYAEHTIB HAaBUYOK
MOIIYKOBOIO ¥ MEperisigoBOro 4YWTaHHA W Tepekiaay TeKCTIB 3a
CHEIIANBHICTIO, @ TaKOX HAaBUYOK YCHOTO MOBJICHHSI B pamMKax MNpodeciiHoi
TEMAaTUKH Ta MOBCAKACHHOTO CIUIKYBaHHS.

VY nmepmiif 4YacTuHi NOCIOHMKA 3alpONOHOBAHO TEKCTH MpodeciiiHol
TEMaTUKH, sIKa TICHO IOB’s3aHa 3 MaTepiajioM, SIKM BUBYAETHCA B KypcCl
3arajgbHOI ncuxosnorii. L{g yacTuHa ckilagaeThes 3 YOTUPHOX PO3ALTIB, KOKHUH 3
AKUX MICTUTh JIEKUIbKA TEKCTIB 3 PI3HUX PO3UIIB IICUXOJIOTT, TAKUX SIK ICTOPIS
MICUXOJIOT1i, METOAOJOr1YHI OCHOBU HAyKH, TMCUXOJOTI OCOOMUCTOCTI 1 T. 1H..
JlexcuyH1 Ta TpaMaTUyYHI MICIATEKCTOBI BIPABH HALIIEHI HA PO3BUTOK HABUYOK
YCHOT'O Ta NHCHBMOBOTO MOBJEHHS, YTBOPEHHS OCOOMCTOro mpodeciitHoro
BOKaOyJIsipy Ta BMIHHS BHUCJIOBJIIOBATH BJIACHY AYMKY M 4ac mpodeciitHoro
CHUIKYBaHHS.

VY npyriit 4acTHHI 3aPONOHOBAHO MaTepiajl, HeOOX1AHUM i1 (OpMYBaHHS
HAaBUYOK TMOBCSAKJACHHOIO CHUIKYBaHHS 1 HAI[UIGHMHd HAa PO3BUTOK BMIHb
MOCJIITOBHO W apryMEHTOBAHO CTBOPIOBATH MOHOJIOT1YHI BHUCIIOBJIIOBAHHS Ta
NIATPUMYBATH OECIy B paMKax 3arajbHOi pO3MOBHOT TEMAaTHKH, Mepea0aueHol
HaBYAJIBHOIO IPOrPaMOI0 3 TUCIMILTIHH.

Tpers yacTuHa npu3HAYEHA ISl CAaMOCTIMHOIO BHUBYEHHS CTYIECHTAMH 1
HalllJIeHa Ha BJOCKOHAJICHHSI BMIHb Ta HABUYOK BOJIOAIHHS aHIIIMCHKOIO MOBOIO
Ta MIJBUILIEHHS IHTEPECY y CTYJEHTIB 3 METOIO MOKpALIEHHS IXHbOi MOTHBAIIl1
10 BUBUYEHHSI aHTJIIMCHKOT MOBH.
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UNIT I

THINKING: EXPLORING MENTAL LIFE
Text 1.1.
FORMING CONCEPTS

Pre-reading assignments:
I. Work in groups of three or four:
e give your own definition of thinking;
e comment on the following quotation: “We are what we think”. How do
you understand it?.
II. Before reading the text practice the following proper names for
pronunciation.
William James [ wiljom 'd3eimz]
Nicolas Copernicus [ nikolos kou ' poarnikos]
Gregor Mendel [ 'grego(r) ‘'mendoal]
Sigmund Freud [ 'sigmunt 'froid]

The study of thinking has a long and respectable tradition in both
philosophy and psychology. William James, the founding personality of a school
of psychology called functionalism, defined psychology as the science of
mental life. And this is close to the commonsense view of psychology. Most
people think of it in this way. It is the science of the mind; and the concept of
the mind includes both our conscious awareness and our ability to think.

Thinking is a mental process characterized by the use of symbols and
concepts to represent both inner and outer reality. A symbol is a word, mark,
sign, drawing, or object that stands for something else. The process of thinking
about thinking is called metathought.

A concept is a mental category. Concept is an idea that represents a class
of objects or events. They are powerful tools because they allow us to think
more abstractly, free from distracting details. It is a way in which we organize
and simplify information. Concept formation is the process of classifying
information into meaningful categories. Adults more often acquire concepts by
learning or forming rules. For example, a triangle must be a closed shape with
three sides made of straight lines. Rule learning is generally more efficient than
examples, but examples remain important. It is unlikely that memorizing a series
of rules would allow an uninitiated listener to accurately categorize punk, new
wave, fusion, salsa, heavy metal, and rap music.

Concepts put the world of experience into mental boxes. There are three
basic kinds of concepts: conjunctive, disjunctive and relational.

A conjunctive concept strings together perceived attributes. A
conjunction in grammar has the function of joining words and phrases.
Similarly, a conjunctive concept joins attributes to make a perceptual whole. It
refers to a class of objects having more than one feature in common. Sometimes
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called "and" concepts: to belong to the concept class, an item must have "this
feature and this feature and this feature." For example, a motorcycle must have
two wheels and an engine and handle bars. The concept of a lemon is
conjunctive because to most of us a lemon is an object that has a yellow skin and
an elongated shape and a somewhat sour taste.

Concepts are formed by both positive and negative exemplars. A positive
exemplar is an object or an idea that fits the concept that can be contained within
it. A negative exemplar is an object or an idea that does not fit the concept that
cannot be contained within it.

A disjunctive concept treats perceived attributes in either-or terms. It
refers to objects that have at least one of several possible features. These are
"either-or concepts." To belong, an item must have "this feature or that feature
or another feature." In the game of baseball, a strike is either a swing and a miss
or a pitch down the middle or a foul ball. The either-or quality of disjunctive
concepts makes them difficult to learn.

A relational concept treats perceived attributes in terms of some
connection between objects or ideas such as “more than”, “less than”, “bigger
than”, “more beautiful than” and so forth. A concept such as “cheapskate” is a
relational concept.

Concepts have two types of meaning: denotative and connotative
meaning. The denotative meaning of a word or concept is its exact definition.
The connotative meaning is its emotional or personal meaning. Connotations
of some one thing can differ.

After-reading assignments:

1. Pay attention to the pronunciation of the following words.

Philosophy, psychology, functionalism, commonsense, concept, conscious,
awareness, category, uninitiated, categorize, conjunctive, disjunctive, relational.
2. Give the Ukrainian equivalents to the following phrases.

Respectable tradition, the commonsense view of psychology, conscious
awareness, a mental process, concept formation, conjunctive concept,
disjunctive concept, relational concept, denotative meaning, connotative
meaning.

3. Look through the text again and answer the following questions.

1. How did William James define psychology?

2. What is thinking?

3. What is metathought?

4. What is a concept and concept formation?

5. How many kinds of concepts are there? What are they?

6. What kind of a concept treats perceived attributes in terms of some
connection between objects or ideas such as «more thany» or «less than»?

7. What kind of a concept strings together perceived attributes?

8. Which exemplar identifies an object or an idea that fits a concept that can be
contained within it?

9. In what way does the connotative meaning differ from the denotative one?
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Text 1.2.
SOLVING PROBLEMS.
OBSTACLES TO SOLVING PROBLEMS

1. You are going to read the text about problem solving techniques. Five
paragraphs have been removed from the text. Choose from the paragraphs A-
F the one which fits each gap (1-5). There is one extra paragraph which you
don’t need to use.

It 1s a fair question to ask: Why do we think at all? A good answer to the
question is: One of the reasons we think is in order to solve problems. Human
beings lead complex lives. We have all kinds of problems to solve. Every day is
filled with challenges. And it is necessary to think clearly and effectively if one
is to be successful in meeting the problems and challenges of life.

1 |

A heuristic approach is based on the attitude —I can solve this problem

even if [ can‘t solve it in an elegant way.| A particular kind of heuristic approach
is a means-end analysis. A means-end analysis is characterized by identifying a
goal and then finding a way in which the goal can be obtained. Questions such
as: —Where is this going?l and —How will 1T get there?l are associated with a
means-end analysis.
If possible, it is desirable to be systematic when there is a problem to be solved.
This is particularly true if the problem involves a project that will require a span
of time involving days or even weeks. When an orderly approach to solving a
problem is taken, psychologists have identified five important steps.

2 |

Assume that Laura, a thirty-three-year-old engineer, wife, and mother of
two children, wants to lose some weight. It‘s a problem because she‘s been
trying to lose weight off and on for a couple of years without much success. She
decides to use her training as an engineer to solve her problem.

3 |

Third, she lets the information incubate before she takes action. She
reflects on what she has learned. She feels a little bit overwhelmed and confused
by contradictory information in the books she has read. She thinks, —I*1l just
sleep on all of this stuff for a while and let my subconscious mind bring things
together.| Fourth, illumination arrives in about a week.

4 |

She writes an eating plan for herself, one that she believes she can follow.
Fifth, Laura begins to eat in accordance with her plan. She verifies that the plan
is working—or not working—by weighing herself in the morning every other
day. The path of problem solving is often a rocky roadShe writes an eating plan
for herself, one that she believes she can follow. Fifth, Laura begins to eat in
accordance with her plan. She verifies that the plan is working—or not
working—by weighing herself in the morning every other day. The path of
problem solving is often a rocky road.
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In principle a mental set can either help you solve a problem or interfere
with the discovery of a solution. A mental set that interferes with obtaining a
solution contains a false assumption, a belief that is not correct. A mental set
can be given by nature. Consider the Wright brothers attempting to invent the
airplane. They had to break the mental set that wings must flap. Birds do not
have stationary wings like airplanes. Functional fixedness exists when there is a
need to use a tool or familiar object in a novel way and one can‘t perceive the
novel way. Functional fixedness is really a special case of mental set. There is
often a mental set that a tool is designed for one and only one purpose. And this
fixes the user‘s attention on that and only that particular function of the tool.

A

These are definition of the problem, preparation, incubation, illumination, and
verification. This general approach can be applied to many problems. Usually a
problem can be stated in question form. Examples include: —How do I get a

weed-free lawn?l, —How do you raise a child to have high self-esteem?l,
—How do you study effectively for examinations?l and —How do you lose
weight?l

B

She feels she has new insights about weight control. She sees that she needs to
stay away from fad diets. She decides that she has been eating too many refined
carbohydrates and excessive amounts of saturated fat.

C

There are obstacles that can interfere with obtaining a solution. Two of the
principal obstacles are mental sets and functional fixedness. A mental set is a
subconscious determining tendency. It is there, a part of our cognitive processes,
but sometimes its content doesn‘t enter consciousness.

D

Two basic ways to solve problems are to employ either algorithms or heuristic
approaches. An algorithm is a formula. If followed carefully, it will always
solve the problem. Formulas in math books are algorithms. So are recipes in
cookbooks and step-by-step instructions for operating a microwave oven.
Solving a problem without a formula involves the use of heuristic approaches.
Heuristic approaches employ principles, rules-of-thumb, and insights to solve
problems.

E

Perhaps by the third problem you are adding without telling yourself —I need to
add these numbers.l The action of obtaining sums is now determined by a
mental set to add. As you can see, this is somewhat helpful. It gives you less to
think about and juggle at a conscious level.

F

She takes a systematic approach. First, she defines the problem in a precise way.

She decides that she will stop vaguely saying, —I want to lose some weight.|
Instead she asks the question, —How can I lose ten pounds in the next five
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weeks?l Second, she prepares to lose weight by gathering information. She
obtains two books on nutrition, a third book on the psychology of weight

control, and a fourth book on breaking habits. She takes notes on key points in
the books.

II. Read the full text again and answer the following questions. Then using
your answers, give your summary of the text.

1. Why do people need to think?

2. What strategies can you use to solve problems?

3. How do you understand the heuristic approach?

4. What kind of heuristic approach is characterized by defining a goal and then
finding a way in which it can be attained?

5. What is the first step in systematic problem solving?

6. What step in systematic problem solving involves reflection on what one has
learned?

7. What step in systematic problem solving is associated with insight?

8. What are the main difficulties in problem solving?

GRAMMAR REVIEW
THE PASSIVE VOICE

Compare two sentences: We write dictations every week (Active Voice).
Dictations are written every week. (Passive Voice).

Passive Voice is used to show what’s happening with a human being or
thing; Active Voice — what a human being or thing is doing.

Passive Voice is formed by means of the auxiliary verb ‘to be’ & Past
Participle of the notional verb: to be + V;

We use the preposition by’ to show who performs the action & the
preposition ‘with’ to show the way it is performed.

e.g. Australia was discovered by Captain Cook.
The letter was written with a pen.

Simbl Perfect
imple . .
P Continuous Perfect Continuous
npocra, . . .
. aist  BinOyBaeThcs | 3aBeplIeHA i
3BHYaiiHa, . .
. y NeBHUI MOMEHT | Jiisi MPOJAOBKYETHCS
peryJisipHa Jisi .
BiKe MeBHUI Yac
have
Present am am
] ) ) ) been +
Temepimu |i1s + V; is being + V3 v
e 3
i are are
has




was was

Past .

* . +V3 being + V3 | had been + V3
MHHYJIHi -

were were

F :

utuure . : will have been
maiioyTHi | will be + V3
. +V; —
i

GRAMMAR EXERCISES

Exercise. 1. Open the brackets to put the verbs into Present Simple Passive
Voice. Make true sentences.

1. Ferrari cars (make) in Italy. 2. Space shuttles (launch) from Florida. 3.
Parmesan cheese (produce) in Italy. 4. Berlin (locate) in Spain. 5. Natural gas
(export) from Russia. 6. Penguins (find) in Africa. 7. Honey (make) by bees. 8.
Volkswagen cars (make) in Great Britain. 9. Snails (eat) in France. 10. Bananas
(import) to Ukraine. 11. Coffee (grow) in Brazil. 12. English (speak) in many
countries. 13. Elephants (find) in the Antarctic. 14. Soup (eat) with a knife. 15.
Stamps (sell) at the Post office.

Exercise 2. Open the brackets to put the verbs into Present Simple Active or
Passive Voice.

A) When you (to arrive) at an airport, you should go straight to the check-in
desk where your ticket and luggage (to check). You (to keep) your hand luggage
with you but your suitcases (to take) to the plane on a conveyor belt. If you are
at an international flight, your passport (to check), and then you and your bags
(to x-ray) by security cameras. Sometimes you (to give) a body search and your
luggage (to search) by a security officer. You (to wait) in the departure lounge
until your flight (to call) and you (to tell) which number gate to go. Finally you
(to board) your plane and you (to show) your seat by a flight attendant.

B) Office Life

In 70% of British offices, employees (ban) from using social networking offices
sites, such as Facebook. About 40% of Internet use in the office (not relate) to
work. Almost half of work time (waste) on chat, drinking tea, and taking
personal phone calls.




Most employees complain that they (overwork). Many people (stress) by the
number of e-mails they receive. Stress at work (associate) with the risk of heart
disease. It also (know) to cause depression.

Exercise 3. Krakatoa. Put the verbs in brackets in Past Simple Passive.

Did you know that the greatest explosion in the world  was caused (cause) by a
volcano? Krakatoa, an island in Indonesia, erupted in 1883. More than half the

island 1) (destroy). The explosion 2) (hear) in India
and Australia. Rocks 3) (throw) more than 55 kilometres high
into the air. Surprisingly, only a few people 4) (kill), but a huge
wave, 35 metres high, 5) (create) by the explosion. Several
small islands 6) (cover) by the wave. 163 villages
7) (destroy) and 36,000 people
8) (drown).Dust 9) (carry) all round the
world, and the weather everywhere 10) (affect) for many

years afterwards.

Exercise 5. Fill in the blanks with the prepositions by or with.

1. The boat was carried the waves into the open sea.
2. The teacher was pleased our work.

3. America was discovered Columbus.
4. “Hamlet” was written Shakespeare.

5. Soup is eaten a spoon.

6. He was knocked down a big stick.

7. He was knocked down a car.

8. He was taken to hospital an ambulance.
9. He was treated very effective drugs.

10. He was cured a very skillful doctor.

11. The letter was written a pencil.

12. He was scolded his mother.

Exercise 6. Put the verbs in correct form, Present Simple or Past Simple, active

or passive.

1. Water (cover) most of the earth’s surface.

2. How much of the earth’s surface (cover) by water?

3. The park gates (lock) at 6.30 p.m. every evening.

4. The letter (post) a week ago and it

(arrive) yesterday.
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5. The boat hit a rock and (sink) quickly. Fortunately

everybody (rescue).

6. Richard’s parents (die) when he was very young. He and
his sister (bring up) by their grandparents.

7. While I was on holiday, my camera (steal) from
my hotel room.

8. While I was on holiday, my camera (disappear) from
my hotel room.

9. I saw an accident last night. Somebody (call) an ambulance
but nobody (injure), so the ambulance (not / need).
10. (somebody / clean) this room yesterday?

Exercise 7. Complete each statement or question in the Present Continuous
Tense, Passive Voice. The main verb is in parentheses.

1. The baby by his mother. (feed)

2. My videos by a lot of people on
YouTube. (watch)

3. you ? (help)

4.1 by a strange person in

the car behind me. (follow)

5. The room by the
housekeeping staff. (clean)

6. she at work? (train)

7. This TV show around the

world. (seen)

8. Those old computers very
much these days. (use --negative)

9. My tomatoes by
chipmunks. (eat)

10. Jeff to Iraq? (send)

Exercise 8. Use Present or Future Simple Active or Passive to complete the

following sentences.

1. Don’t worry! You (arrive) to the airport in time.
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2. Your breakfast (take up) to your room
tomorrow morning.

3. The TV-set doesn’t work now but it (mend) soon.
4. This programme 1is going to be interesting. Millions of people
(watch) it on Friday.

5. Tam sure somebody (meet) you at the station.

6. The luggage (inspect) by the customs officers.

7. The thief (put) in prison after the trial.

8. United definitely (win) tonight.

9. The workmen have a holiday today. The work (finish)
tomorrow.

10. The match (play) on Wednesday evening.

11. A number of political prisoners (release) within the
next few months.

12.When 1 (see) her I (tell) her the whole
story.

13.The prices (rise) again this month.

Exercise 9. Put the verbs in brackets into Present or Past Continuous Active or
Passive.

1. There are no doors. They (paint).

2. The house (redecorate) when I arrived.

3. The workers (make) our street one-
way.

4. This type of computers now
(manufacture) in many European countries.

5. He (drive) at over 100 kilometres when the accident
happened.

6. When I left the laboratory, the lab assistant still (test) the
device.

7. We couldn’t ride that way  because the road

(widen).

8. The countries (compete) with each other to build the

tallest building.
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9. Ann can’t use her office at the moment. It
(redecorate).

10. The photocopier broke down yesterday, but now it’s OK. It
(work) again.

Exercise 10. Choose Present Perfect or Past Simple Active or Passive.
1. When it became clear that he would be moving to Austria, he
(sell) the house to his brother.

2. All the copies of the book already (sell out).

3. the car (sell) for $2000 some days ago?

4. The tickets cost too much and (sell) badly.

5. Do you know if your neighbours (sell) their car?

6. According to yesterday’s newspapers, astronomers in Australia
(discover) a planet in a galaxy close to ours.

7. A new planet (discover) but I don’t remember its
name.

8. Radium (discover) by Pierre and Marie Curie.

9. His father (receive) so many complains about the noise
that he told Chris to sell his drums.

11. Over 50 letters of support (receive) in the last 10
days.

12. His project (receive) a lot of attention lately.

Exercise 11. Turn from Active into Passive.
1. Someone is helping her with the housework. She is being helped with the

housework.
2. Thousands of people bought the book.

3. You must give up your cigarettes

4. Fleming discovered pen education.

5. They opened the Statue of Liberty in 1886.

6. You can improve your health with more exercise.

7. They are holding the meeting at 11 o'clock.

8. My friend sent me an invitation.

9. The secretary has given Mrs Jones some letters.
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10. The traffic warden had already given him a ticket for illegal parking.

11. People must obey the law.

12. They are performing the concert in London

13. They returned my keys to me: someone had picked them up in the street.

14. You should keep the flowers in a warm sunny place.

15. A famous author was writing a TV documentary about India

16. We can’t repair your clock.

17. Someone is interviewing Dr Johnson at the moment.

18. You mustn’t touch this button.

19. They have made huge advances in computer technology in the last five
years.

20. The newspaper must print the story tomorrow.

Exercise 12. Put the verb into the correct form. Use the Passive Voice where

necessary.

A driver (sent) to jail for 90 days for driving with excess

alcohol. Graham Smith, 29, of North Street, Barton, (stop) by a

police officials near his home last November and (find) to have

drunk almost twice the legal limit for drivers, Didcot magistrates

(hear) on Thursday.

Twelve months earlier Smith (disqualify) from driving for three

years for drink-driving. He (disqualify) for twelve months in 1988

for a similar offence.

Mr Peter Jones, defending, (say) Smith (use) the car to visit

a sick friend.

He (say) Smith (depress) after the wvisit and
(go) to a pub and (drink) six pints before

driving home.
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He (catch) by police during a routine speed check in Wantage Road,
Barton.

Exercise 13. Put the verb in brackets into the correct form

1. The instructions (to be recorded) in the order in which they are to be carried out.
2. Many new branches of industry (to be developed) in our country since World
War I1.3. The concept of the stored program (to be worked out) by J. Neuman in
1945. 4. The constituent parts of the computer (to be called) hardware. 5. A new
program (to be compiled) when I came. 6. All these calculations (to be done) by 5
o'clock yesterday. 7.The information (to be collected) by the end of the next week.
8. This examination (to be taken) tomorrow. 9. Your papers (to be typed) now.
Wait a minute. 10. A new input device (to be discussed) when we came. 11. A
new model of the printer (to be shown) tomorrow. 12. Microcomputers (to be
applied) since the 1970s. 13. Only one branch of a program (to be selected) on
each occasion. 14. "Connector" symbols (to be used) to show the exit to or the
entry from another point in the same flowchart.

Exercise 14. Translate the sentences into English:

1. botocs, pitieHHs: He Oyie NPUHHATO A0 HACTYITHOTO PAHKY.

2. Tebe xomu-HeOyIb Kycasia codaka?

3. Ha xanb, MEHe He 4acTo 3alpoIyioTh Ha BEUIPKH.

4. 'Y Hporo BYOpa He OYI0 MAIIMHMU. [ pEMOHTYBaIM B aBTOMAMCTEpH.

5. Jle miit Benocunen? Bin 3uuk! Moro Bxpamm!

6. Bam BUIILTIOTH pe3y/ibTaTH ICIUTY, K TUIbKA BOHU OYAYTh TOTOBI.

7. Konu s iomy 3areneoHyBaB, BiH OyB 3alHATHIA: Y HHOTO Opajiu IHTEPB'TO.
8. Tena Bxxanwmiia 6;1k01a, KOJIU BiH CHJIIB Y Cafy.

9. 4 nymaro, T001 noTpi6HO mincTpurtcs. Komu i 6yB B mepykapHi OCTaHHBOTO
pazy?

10. SIkuM 1HO3eMHMM MOBaM HaBYalOTh y BAIlIOMY YHIBEPCUTETI?

11. Hag HuM gacTo cMmitoThesl. Bin Takuii kymeHui.

12. 41 o6insiro, 3a TUTUHOIO AOOPE JOTISHYTh.
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UNIT 11
INTELLIGENCE

THE BRAIN

1. Read and transcribe the following words.

Personal, halves, function, blood, oxygen, store, necessary, memory, create,
sensory, cell, to process, process, experience, neuron, muscle, liver, theory,
previous, kidneys, joint, hemisphere, logic, opposite.

2. Give the Ukrainian equivalents to the words.

Nervous cells, difficult task, to receive signals, receptor cells, to exist in every
part of the body, to process information, to make decisions, to be connected to
the muscle, to make sure, main theory, to have fears, previous day, left
hemisphere, the opposite is true.

3. Give the English equivalents to the words and word combinations.

[lepcoHanbHuii KOMIBIOTEP, CKIAAATHCh 13, HEPBOBA KIIITHMHA, MaTH MOTPEOy B
KHCEH1, Ha BEJUKIM CKOpPOCTI, ICHYBaTH B KOKHIM YacTUHI Tila, MEepepoOIsITH
iHpopMarlito, npuiMatud pilmeHHsd, OyTH 3B’SA3aHUM 3 M’ s3aMH, BHYTpIIIHI
OpraHu, roJIOBHI Teopii, BUpaKaTH CBOi OMACIHHS, PO3AUIATHCh HAa YAaCTHHH,
npasa MiBKYJIs, CUIBHUIA.

4. Finish the phrase.

toconsistof .................. to store............
tosend ......oveiiiiiiini toexist ....ovenn...
tO PASS +evviiiiieieane left and right ..........

5. Give derivatives of the following words.

Person, necessity, inform, electrical, danger, connect, difficult, express, think,
biology, analyze, imagine, power, create, art, paint, compose, explore.

6. Find in the text the word that corresponds to the definition.

a) half a sphere

b) fibre carrying impulses of feeling and motion between the brain and the body
c) the mass of soft grey matter in the head, center of nervous system

d) coming earlier in time or order

e) join, to be joined by things or personal relationships

f) power of seeing or imagining, looking ahead, grasping the truth

g) reasonable explanation of facts and events

h) excitement of the mind or the feelings

1) power, act, manner of speaking
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j) entirely different, contrary
7. Finish the sentence.

Internal organs are .........
The human brain has 3 main functions: .................
The left brain controls ........coovveveiieeneneen....

Text 2.1.
INTELLIGENCE: WHAT IS IT?

Pre-reading assignments:
1. Work in groups of three or four Express your opinion on the following
questions:
e What is intelligence?
e What makes the study of human behavior a highly controversial question?
e What abilities does intelligence consist of?
e What does convergent thinking mean?
II. Before reading the text practice the following proper names for
pronunciation.
Charles Spearman [ 'tfa:1z 'spromon]
Louis Thurstone ['lu:i: "6a:stoun]
Howard Gardner [ havad 'ga:dnor]
Francis Galton [ fra:nsis 'golton]
Alfred Binet [ @lfrod "beinet]
Sorbonne [sou 'bo:n]
Theodore Simon [ '6i:0do: ‘saimon]
Lewis Terman [ 'lu:os "to:mon]

No subject in psychology has provoked more intense public controversy
than the study of human intelligence. From its beginning, research on how and
why people differ in overall mental ability has fallen prey to political and social
agendas that obscure or distort even the most well-established scientific
findings.

The debate over intelligence and intelligence testing focuses on the
question of whether it is useful or meaningful to evaluate people according to a
single major dimension of cognitive competence. Is there indeed a general
mental ability we commonly call “intelligence” and is it important in the
practical affairs of life? The answer, based on decades of intelligence research,
is an unequivocal yes. No matter their form or content, tests of mental skills
invariably point to the existence of a global factor that permeates all aspects of
cognition. And this factor seems to have considerable influence on a person‘s
practical quality of life. Intelligence as measured by IQ tests is the single most
effective predictor known of individual performance at school and on the job. It
also predicts many other aspects of wellbeing, including a person‘s chances of
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divorcing, dropping out of high school, being unemployed or having illegitimate
children.

Intelligence is the global ability of the individual to think clearly and to
function effectively in the environment. This definition of intelligence is based
on the thinking and writing of the clinical psychologist David Wechsler (1896—
1981), author of the widely used Wechsler Intelligence Scales. When examining
the definition clearly, several important points emerge. First, intelligence is, to
some extent, global. This means that it has a general quality that has an impact
on many facets of life. When we think of someone as “smart” we expect him or
her to be a smart businessperson, a smart parent, a smart student, and so forth.

Second, intelligence is associated with the ability to think clearly. This
means the ability to use both inductive and deductive logic in an appropriate
manner.

The core feature of intelligence, unlike creativity, is the ability to employ
convergent thinking, defined as the ability to think along conventional
pathways. When a question is asked on an intelligence test, there is only one
best answer. Consequently, intelligence tests measure convergent thinking.
When one learns the basic information associated with a trade or profession, one
is required to learn well-established facts and principles.

Third, intelligence implies the ability to function effectively in the
environment. A person with normal intelligence has survival skills. He or she
can get things done correctly - everything from pumping gas to cooking a meal.
The word environment includes almost any aspect of an individual‘s
surrounding world. Therefore, it includes the social environment, the world of
other people. A person with normal intelligence is able to get along reasonably
well with others.

Returning to the global aspect of intelligence, in the first decade of the
twentieth century the British researcher Charles Spearman concluded that there
is a general factor running through all aspects of intelligence. He called this
general factor g. Spearman also recognized that there were specific mental
abilities, and he called this factor s.

Spearman noticed that people who did well on one mental ability test
tended to do well on the others, and people who did not do well on one of them
also tended not to do well on the others. Spearman devised a technique for
statistical analysis, which he called factor analysis that examines patterns of
individual differences in test scores and is said to provide an analysis of the
underlying sources of these individual differences. Spearman's factor analysis of
test data suggested to him that just two kinds of factors underlie all individual
differences in test scores. The first and more important factor Spearman labeled
the "general factor," or g, which is said to pervade performance on all tasks
requiring intelligence. In other words, regardless of the task, if it requires
intelligence, it requires g. The second factor is specifically related to each
particular test. But what, exactly, is g? After all, calling something a general
factor is not the same as understanding what it is. Spearman did not know
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exactly what the general factor might be, but he proposed in 1927 that it might
be something he labeled "mental energy."

Interested in the nature of specific mental abilities, the American
researcher Louis Thurstone made a factor analysis of intelligence tests in the
1930s. Factor analysis is a mathematical tool that allows a researcher to pull
meaningful clusters out of a set of data. Based on his analysis, Thurstone
concluded that there are at least nine primary mental abilities. These include
inductive reasoning, deductive reasoning, word fluency, speed of perception,
verbal comprehension, verbal fluency, memory, spatial visualization and
mathematics.

More recently, the research psychologist Howard Gardner has suggested that we
speak of multiple intelligences in preference to global intelligence. In his view,
intelligences are multiple, including, at a minimum, linguistic, logical-
mathematical, spatial, musical, bodily-kinesthetic, interpersonal, and
intrapersonal intelligence. Taking this approach, one kind of intelligence may be
more or less independent of another kind of intelligence. An example of what
Gardner means is Kkinesthetic intelligence, the ability to comprehend the
position of one‘s body in space. Such intelligence is important in athletic
performance and dancing.

It is possible to bring together the concept of a general ability with the concept
of specific abilities. The general factor, or g, is like the palm of a hand. It can be
small or large. The specific abilities are like the fingers of a hand, and they can
vary in length. This allows for many possibilities.

As you can see, it is difficult to pin intelligence down and say with any
kind of finality what it is. This in part is due to the fact that intelligence has the
status of a hypothetical construct. In science, a hypothetical construct is
—constructed| by
the mind of the scientist in order to explain a set of facts. Science freely employs

hypothetical constructs. Intelligence as experienced by you is not, of course,
hypothetical. However, intelligence as measured by a psychologist with an
intelligence test is hypothetical. The intelligence has to be inferred from scores,
and there is room for error whenever one makes an inference.

1. Read and transcribe the following words.

Verbal, major, separate, unrelated, single, multiple, general, require, core,
primary, fluency, spatial, component, mathematical, kinaesthetic, deny.

2. Give the Ukrainian equivalents to the words.

Problem-solving skills, core factor, unrelated abilities, general mental energy,
specific task, primary abilities, spatial intelligence, to apply to new tasks.
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3. Give the English equivalents to the words and word combinations.

HaBuaTtuch Ha BJIacHOMY JOCBill, €IWHUNA TOJOBHUM (aKTOp, BUMAaraTu
pPO3YMHOi TOBEAIHKM, 3alepedyyBaTh ICHYBaHHS, IIBHJKICTh, MIPKyBaHHS,
MIPOCTOPOBUM IHTEJIEKT, Mi3HABAIbHI BMIHHS.

4. Read the following passages and fill in the gaps with the given words.

work out understand look forward to predict
analyse imagine know solve
remember forget be aware of concentrate on
study pay attention to think about find out
dream realize

One of the most remarkable things about the human mind is our ability to (1)
............ the future. In our minds, we can see what has not yet happened. For
example, while we are (2) ................ visiting a new place or country, we
imagine what it will be like. We (3) ............ the way people will eat, dress and
act. Of course, we do not always predict things correctly. Things are often very
different from the way we expect them to be.

One of the most famous dreams in history is the dream of the German scientist
Kekule, who had been trying to (4) .............. a very difficult problem in
physics. He had (5) ............ and (6) ............. the problem from every angle
for days, but there seemed to be no way of (7) ................ the answer. Then
one night he went to bed and (8) ................ When he woke up, he (9)
............... that he (10) .......... the answer. He had (11) .......... the problem
in his dream.

The hypnotist sat in the chair opposite her and spoke softly. “I want you to (12)
................. my voice. (13) ............ nothing. And as you (14).............
nothing but my voice. And as you (15) ............... to my voice, your eyes will
get heavier and heavier. Soon you will be asleep. You will hear my voice and
(16) ......... my words, but your body will be asleep, your eyes are so heavy.
You are almost asleep and when you wake up you will (16) .......... nothing.
You will (17) ............ everything. Now I am going to count slowly from one
to five.”

5. Translate the following sentences into English:

1. It was an inappropriate display of emotions in that situation. 2. You’d better
test the validity of other conclusions. 3. Most people find her advanced ideas
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difficult to accept. 4. After two failures the boy abandoned all his hopes to be
enrolled into the University. 5. He prefers to stay in the background. 6. They had
no children of their own, so they adopted the neighbour’s boy. 7. The reason for
his failure was not far to seek: he was ill during the examination. 8. He is bound
to come. 9. I am sure your self-rating is somewhat biased. 10. The baby had a
gain of half a pound in weight last week. 11. Test items should be well thought
out beforehand. 12. His course of studies comprised Developmental Psychology,
Anatomy, English and many other subjects. 13. Words fail to convey my
feelings. 14. The twins were about to fight when their father intervened. 15. The
child seemed quite sophisticated for his age. 16. Such conditions are not
appropriate for our subjects. 17. This job is too dull; I want one with more
challenge. 18. Luily is 8, but she is very retarded and can.t even read yet. 19. It
was a hard test for which all the class made low scores. 20. His parents raised
three children and gave higher education to each. 21. You can’t give me a valid
reason for breaking your promise. 22. Our teacher assigns us too much work to
do. 23. I am new in the job but I am already gaining experience. 24. In this
district there are many disadvantaged families. 25. Social conscience is a
philosophical concept. 26. Older boys and girls tend to form peer groups. 27.
His enrollment as a member of the APA (American Psychological Association)
surprised everybody. 28. The judge scored him 15 points for the test. 29. I will
convey the information to him. 30. My mood fluctuated between hope and fear.
31. There was a considerable discrepancy between the two interpretations of the
test. 32. The University has an enrollment of 1,000 students. 33. We estimated
that it would take us three months to finish the work. 34. His educational
background leaves much to be desired. 35. The plan is bound to succeed. 36.
You should seek advice from your parents on the matter.

6. Translate the following sentences into English:

1. Hayka mBHIKO pyxaeThcs Boepen. 2. BiH stonnHa nepeaoBUX MOMIISAIB Ta
imeit. 3. Sk OM BM OLIHMIM HOro MOBENIHKY B Lii cutyarii? 4. JIBoM y4yHsSIM
OyJ0 JOpYy4YeHO CKJIACTHU JIOMOBiAlI 3a Ii€l0 Temow. 5. BiH 000B’A3KOBO
nepemoske. 6. Y cBoill JoMoBiAl BiH 3aTPOHYB JIB1 mpobsieMu. 7. EkciepumMeHT —
HaJIiHUN MeToa mepeBipkH rinore3u. 8. Slka B TeOe omiHka 3 MareMaTtuku? 9.
Tect Ha KoedilI€HT IHTENEKTY BUSIBUB Yy HBOTO PO3YyMOBY BinctamnicTb. 10.
3acTocyBaHHA (PI3UYHUX MMOKAPAHD Y IIKOJI1 MEPECTITYETHCS 3aKOHOM.

Text 2.2.
INTELLIGENCE
Pre-reading assignments:
1. Work in groups of three or four Express your opinion on the following
questions:
1. Whom would you consider to be a smart person? What are the main
criteria for you to label a particular person smart?
2. Why do different people have different Intelligence Quotients?
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3. Do the smartest people have the largest brains?
4. Are there any ways to raise one’s 1Q?

When at the age of four Charlie was in a store with his father, the clerk
thought it quite funny to see him looking through a “grown-up book”. I’'ll give
you that book if you can read it,. the clerk teased. To his surprise, Charlie began
to read fluently. When Charlie started school at the age of six, he was far ahead
of his class. By age nine he had decided to become a doctor instead of an
astronomer or a Standard Oil executive, two professions he had also considered.
Astronomers, Charlie reasoned, didn.t earn enough money, and corporate
executives led lives that were too dull. At this young age most of Charlie’s peers
were still dreaming about becoming cowboys, baseball players, and firefighters.

In high school, Charlie was placed in a special class for very bright

students. His classmates admired Charlie’s intelligence and agreed that he
seemed to know everything. But they also agreed that Charlie was not very
likable. He was tactless, unsympathetic, and very impatient when other people
made any kind of error.
Michael is 19. He has never spoken an intelligible word in his life, yet he seems
to know what is going on around him. His eyes are both penetrating and
strangely preoccupied. It is as if he is thinking about something profoundly
important that he can.t convey to others.

Michael has a habit of rocking his muscular body back and forth in his

chair, often with grunting sounds or quick, nervous gestures. Michael suffers
from autism, a mysterious and disabling disorder that affects communication,
concentration, learning, and emotions. Its cause is unknown. While Michael is in
many ways typical of autistic young adults, he has some extraordinary talents
most of them don’t have. For example, on his first try, Michael managed to
solve a scrambled Rubik’s cube in less than 40 seconds! This puzzle is so
difficult that many people work on it for days without success. An entire book is
needed to describe the steps involved in the solution. No one knows how
Michael solved the Rubik’s cube as quickly as he did because Michael does not
speak. He is among the 10 percent of autistic persons who exhibit genius in one
tiny area.
Charlie is very unusual. He has an IQ of over 180, a score obtained by less than
1 percent of the population. His extremely high IQ predicted that he would do
very well in academic settings, which he does. But his high 1Q could not predict
whether he would be likable, which he is not. Michael is too unusual. He can
solve a puzzle that very few people with high 1Qs can solve. In this one area,
Michael is a genius. In almost every other area, however, he is retarded. What
Charlie and Michael illustrate is that many different factors are involved in what
we call intelligence. As you will see, IQ tests measure only certain aspects of
intelligence.
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Text 2.3.
HOW WOULD YOU DEFINE INTELLIGENCE?

You probably use the term intelligent to mean something different than
psychologists do. When most people are asked to name the qualities of an
intelligent person, they tend to list first practical problem solving skills. Next
they list verbal ability (speaking clearly, having a good vocabulary, reading
widely), and then social competence (getting along with others and having a
social conscience). When psychologists were asked the same question, they
placed these skills and abilities in a different order: they listed verbal ability
first.

What would happen if we compared your self-rating of how intelligent
you think you are with your IQ score? Researchers found a low correlation
(0.23) between people’s self-ratings and their actual IQ scores. This study
indicates that IQ scores are not measuring what most people consider
intelligence. In trying to define intelligence, psychologists have used two
different approaches.

The Psychometric Approach

You have a number of cognitive abilities that are different from someone
else’s and that influence your intellectual performance.
The exact number of cognitive factors has been debated: estimates range from 2
to 120. These cognitive factors might include verbal comprehension, memory
ability, perceptual speed, and reasoning. Psychologists who take the
psychometric approach decide on a list of such factors and then develop tests
to measure each of them. By combining scores on the various tests, they
determine overall 1Q.
According to the psychometric approach, then, intelligence is defined as
performance on intelligence tests: it does not claim to measure natural
intelligence or to explain intelligence. The major advantage of this approach is
that it measures individual differences in cognitive abilities, and these
differences have proved useful in predicting performance in school. The major
disadvantage is that the psychometric approach does not really explain what
differences in IQ scores mean.

The Cognitive Components Approach

Typically, the solution of a problem involves breaking it down into
smaller cognitive components, finding the rule that underlies the relationship
between them and then making your response.
Psychologists who take the cognitive components approach focus on just such
underlying mental processes. They believe it is not so much your answer that is
important, but the process you use to arrive at the answer. According to this
approach, differences in intelligence are reflected in differences in the cognitive
components involved in solving problems. A person with high verbal ability, for
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example, would probably spend a great deal of time encoding and analyzing
problems with words. A person with excellent visual-perceptual ability, in
contrast, would be more inclined to process problems through mental imagery.
In this way, the cognitive components view can begin to explain how people
differ in their thinking. Unfortunately, however, no standardized tests yet exist
to identify various cognitive components.

Until such tests are developed, the cognitive components approach will not be
widely used to measure intelligence. That is why we will focus on tests of
intelligence that come from the psychometric tradition.

The Cognitive Components Approach

Typically, the solution of a problem involves breaking it down into
smaller cognitive components, finding the rule that underlies the relationship
between them and then making your response.
Psychologists who take the cognitive components approach focus on just such
underlying mental processes. They believe it is not so much your answer that is
important, but the process you use to arrive at the answer. According to this
approach, differences in intelligence are reflected in differences in the cognitive
components involved in solving problems. A person with high verbal ability, for
example, would probably spend a great deal of time encoding and analyzing
problems with words. A person with excellent visual-perceptual ability, in
contrast, would be more inclined to process problems through mental imagery.
In this way, the cognitive components view can begin to explain how people
differ in their thinking. Unfortunately, however, no standardized tests yet exist
to identify various cognitive components.
Until such tests are developed, the cognitive components approach will not be
widely used to measure intelligence. That is why we will focus on tests of
intelligence that come from the psychometric tradition.

Contemporary IQ Tests

Do the smartest people have the largest brains?

The time is the early 1900s, and you are hired as an assistant to a gifted
French psychologist named Alfred Binet. Unlike many of his predecessors,
Binet does not believe intelligence can be assessed by measuring skull size,
which in turn reflects the size of the brain. There is simply too much evidence
that the size of the brain is not closely related to powers of intellect. Instead,
Binet suspects that intelligence can best be measured by assessing a person’s
ability to perform certain cognitive tasks, such as understanding the meaning of
words or being able to follow directions.

The Beginnings of Modern Intelligence Testing

The Paris public schools have commissioned Binet and a psychiatrist
named Theodore Simon to develop a test that can differentiate children of
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normal intelligence from those who need special help. In 1905 they succeed in
introducing the world’s first standardized intelligence test.

Binet’s test consists of items arranged in order of increasing difficulty,
with different items designed to measure different cognitive abilities. For each
item, Binet has determined whether an average child of a certain age can answer
the question correctly. For example, at age 2 the average child can name certain
parts of the body, while at age 10 the average youngster can define abstract
words such as quickly..

Suppose a particular child passed all the items that can be answered by an
average 3-year-old, but none of the items deemed appropriate for older children.
That child would be said to have a mental level of 3. In Binet’s view, the
concept of mental level is a means of estimating a youngster’s intellectual
progress relative to the average child of his or her age. For example, if a child is
6 years old but has a mental level of only 3, that child would be considered
retarded in intellectual development.

It 1s still the early 1900s, but now you are at Stanford University in California.
Professor Lewis Terman and his associates are revising Binet’s test and have
devised a formula to calculate the now famous

Intelligence Quotient, or IQ, score.

What they have done is to change mental level to mental age. A child’s
mental age is determined by the number of test items passed. For example, if a
4-year-old girl passes the test items appropriate for a 5-year-old, she is said to
have a mental age of 5. Terman’s formula for IQ uses the terms MA, meaning
mental age, and CA, meaning chronological age or the child’s age in months
and years. The formula is:

MA/CA (100 =1Q

To figure out the IQ of the child in our example, substitute 5 for MA, 4
for CA, and multiply by 100. You would get:

5/4=1.25(100=125

An IQ of 125 is relatively high. Only a little over 2 percent of the
population have 1Qs above 130, and only about 1 percent have I1Qs above 145.
Charlie, whom we described earlier, has an 1Q of 180.

Michael, the autistic young man who is a whiz at Rubik’s cube, has an 1Q
well below 100, which is considered a sign of severe mental retardation.
Although Binet saw the benefits of identifying children in need of special
educational classes, he realized that his intelligence tests were potentially
dangerous. He warned that they did not measure innate abilities and that they
should not be used to label people. History shows that neither of his warnings
was heeded. In the early 1900s it became common practice to treat IQ scores as
measures of inborn intelligence and to label people from moron to genius. Later
we will consider whether 1Q tests are still being misused
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Some Widely Used 1Q Tests

One of the most widely used IQ tests in America today is the Stanford-
Binet. Developed by Terman and his associates from the original Binet test, it
has since been revised several times. It can be given to children and young
adults aged 2 through 18. A trained examiner administers the test on an
individual basis. It consists of a number of test items, some verbal such as
naming things and understanding instructions, and some performance, such as
completing a picture or using colored blocks to reproduce a pattern. The test
items are arranged in order of increasing difficulty and are designated
appropriate for certain age levels. A child continues through the series until he
or she reaches the age level at which he or she can answer none of the questions.

Another widely used series of IQ tests are the Wechsler scales, which are
also administered individually by trained examiners. The Wechsler scales
consist of separate tests for preschool children aged 4 to 6, for school age
youngsters from 6 to 16, and for adults 16 and older. Unlike those in the
Stanford-Binet tests, items on the Wechsler scales are organized into various
subtests. In the verbal section, for instance, there is a subtest of general
information, a subtest of vocabulary, a subtest of verbal comprehension, and so
forth. In the performance section, there is a subtest that involves arranging
pictures in a meaningful order, a subtest that requires assembling objects, and a
subtest that involves using codes, among others. The test-taker receives a
separate score for each of the subtests, which are then combined to yield overall
scores for verbal and performance abilities. Finally, the verbal and performance
scores are combined to produce a general 1Q.

If you took the Wechsler Adult Intelligence Scale as a senior in high
school and then took the test again as a freshman in college, you would find that
your score would probably be much the same. This is another way of saying that
the Wechsler scales, like other standardized IQ tests, are reliable. A test is
reliable if it produces reasonably consistent results for any given person.
Inconsistent test scores, in contrast, are a sign of unreliability. If your 1Q were to
fluctuate widely (high one month, low the next, and somewhere in the middle
the third), psychologists would suspect that the test was not reliable. They have
found that a person’s scores on both verbal and performance sections of
standardized IQ tests tend to remain quite stable over many years, even into old
age.

After-reading assignments:

1. Read and transcribe the following words.

Einstein, genius, enough, particularly, smart, mystery, recently, champion,
majority, art, museum, prodigy, encourage, praise, ignore, taught, technique.
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2. Give the Ukrainian equivalents to the words.

Intelligent, particularly, to complete, to find out, to bring up, right conditions, to
measure, although, praise, to consider, to recall, to encourage talent, demanding
teacher, to remind, to comfort.

3. Give the English equivalents to the words and word combinations.
Oco0nMBO  BaXJIUBHM, TNPOJOBKYBATHU POOUTH, MOMIMBO, TAEMHUIIS,
BUXOBYBATH, JIIOJACBKUN TMOTEHIia), OOJBIIICTh JiTEH, BBa)KaTHCh, OOpaHa
TISTTBHICTh, 3a0XOUYBAaTH TaJaHT, BbIAATHUN TpeHep, HeoOXimHe obJaararrs,
HarajyBaTH, IPAaKTUKYBAaTHUCS, PO3BUBATH TaJaHT, PO3YMOBA JiSUTbHICTh

4. Give derivatives of the following words.
Mystery, piano, differ, similar, condition, art, music, able, play, active, energy.

5. Translate the following
HOW TO BRING UP A SUPERSTAR

Benukuii Tanant 3aBxau OyB maemuuyero. 3BinKku BiH Oeperbcsi? Sk BiH
pocte? OIUH aMEpPUKAHCHKUIN YUYSHUH 1 HOTO Komanda nposenu 00CHiONHCEeHHS,
ake Bkiodae 120 cymepsipok. Cepen Hux Oynu OJIMMIINCBKI YeMIITHOHH,
MIaHICTH, CKYJIBOTOPU U yU€Hi, Kl docsenu eepuiur y ceoitl obnacmi. Konu Bci
IHTEpBBIO OyIM NpOaHali30BaH1 ¥ MOPIBHEHI, YY€HI MOMITHIM, IO JOMAIIHE
BUXOBAHHS Ma€ BEIUKUNA 6naug. YueHi 3poOUIM BUCHOBOK. CYyINeEp3ipKaMu He
HAPOJKYIObTCS, X BHXOBYIOTh. IX TalaHTH MOXYTb pisHumucs, ane IUTAdi
CHorajgy 3ajulIAlOThCA o0OHarkosumu. BenudesHa oOinbuwiicms Oimeu MOXKYTb
PO3BUBATH CBOi TaJAHTH B MPABUIBHUX YMOBaX.

VY4yeHi ouiKyBaJId MOOAYUTH uyOo-Oimeii, YUi TajdaHTH OyIuW BOYEBUIb Y
pPaHHBLOMY JUTHUHCTBI. 3aMmICTh 1BOTO, BOHM [I3HAJIMUCS, IO [ITU CTaldu
JEMOHCTPYBATH CBii TajaHT micis 0araTb0X POKIB YHOPHOi poOOTH. Aje Bci
IiTH 0€3 BUHATKY, KpPIM PO3YMOBUX [ @hi3uuHux TaNaHTIB, MalIu NOAWIUBUX i
T00nA4UX 6AMBKIS.

6. Give your personal ideas on the following problems. Get ready to the
discussion:

e What makes one person more intelligent than the other?
e How to bring up a superstar?
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GRAMMAR REVIEW

CONDITIONALS
Conditional | Verb Verb Meaning Use Examples
sentence | formin | form in of if-
if- result- clause
clause clause
0 If+ Simple | Real and 1) situations | If you press
Simple present | Possible that can this key, the
Present situations | occur at any | game
at any time(more starts.
time, but than once)
most and their
commonly | results, If you boil
in present. | 2) general water, it
truths, turns into
steam.

3) general If you want

instruction. | fo start,
press the
red button.

I If+ Simple | Possible in | 1) possible | If'it rains, [
Simple Future | the present | future events | will stay at
Present or future and their home.
results,

2) command, | If you come
home late,
don’t make

3) offer, noise.

I’ll call the
hotel if you

4) warnings. | don’t have
time.

I’ll call the
police if
you don’t
leave now!
II If+ | Would Impossible | 1) If I won a
Simple or or not true | improbable | lottery, I
Past |+ verb in the future event | would buy
Could present or situation | an island.
. 2)a If I knew
improbable | hypothetical | the answer
in the current 1 would tell
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future situation you.
. imaginary | which is
situations | contrary to | If [ were
known facts, | you, 1
3) giving would see a
advice. doctor.
I If+ Would Impossible | If I had seen
Past or in the past | the red light,
Perfect |+ have + I would have
past stopped.
participle If you had
Could worked hard,
Should you could
have passed
your exam.

Exercise 1. Open the brackets and say each sentence three times. Use the first,
the second and the third conditionals.
E.g. If I (to see) her, I (to be) glad. 1. If I see her, I will be glad.
2. If I saw her, I would be glad.

3. If T had seen her, I would have been
glad.
1. If she (to know) English, she (to try) to enter the university.
2. If my mother (to buy) a cake, we (to have) a very nice tea-party.
3. If I (to have) a computer, it (to help) me in my studies.
4. If my grandfather (to be) younger, we (can) go running together.
5. If my girlfriend (not to be) so capricious, we (to get) on better.
6. If there (to be) no clouds, we (not/ to enjoy) the sun.

FIRST CONDITIONAL
Exercise 2. Match the sentence parts.

If you lie in the sun, you’ll get sunburned.

lie in the sun get there sooner

don’t eat your breakfast get sunburned

don’t work hard not be able to buy a bicycle
eat too much be hungry

miss the bus not understand the homework
take this medicine get fat

don’t save your money not pass your exam

take a taxi be late

don’t listen in class soon feel better
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Exercise 3. Complete the sentences with the verbs in brackets. Add a comma
where necessary.

1. Ifthe dog (keep) barking, the neighbours (complain).

2. The boss (be) angry if you (arrive) late for
work again.

3. Ifyou (eat) too much you (be) sick.

4. 1f the weather (be) bad on Sunday we (stay) at home.

5. Ifyou (study) hard you (pass) your exam.
6. Ifadriver (break) suddenly on a wet road, he (skid).
7. 1 (buy) you an ice cream if you (say)
please.

8. Ifyou (not be) careful you (fall).
9. Ice (turn) to water if you (heat) it.
10. ’'m sure they (steal) your car if you (leave) it
unlocked.

11. If you (not like) the magazine, I (bring) you another.

SECOND CONDITIONAL

If T had a lot of money, I would (I’d) built a big house.
If T was (were) very rich, I could buy an oil well.

Exercise 4. Answer the questions.

1. If you built a house, where would you build it?
If I built a house, I’d build it in.
2. If you wanted to give your money away, who would you give it to?

3. If you took a long holiday, where would you go?

4. If you wanted expensive clothes, where would you buy them?

5. If you wanted a car, what kind would you buy?

Exercise 5. Write a sentence with if for each situation.

1. We don’t see you very often because you live so far away.
If you didn’t live so far away, we’d see you more often.
2. This book is too expensive, so I’m not going to buy it.

3. We don’t go out very often — we can’t afford it.
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4. 1 can’t meet you tomorrow — I have to work late.

5. It’s raining, so we can’t have lunch outside.

6. I don’t want his advice, and that’s why I’m not going to ask for it.

7. He lives near his work, so he is never late.

8. His French is good, so he reads French books in the original.

9. They have a maid, so they can enjoy themselves.

10. She goes to bed early, so she always wakes up in time.

IF I WERE YOU...

Exercise 6. What is your advice? What do you suggest?

1. IAN: I’m going to buy a new car.
(suggest a make or a model of car: Ford, Metro. . .
If [ were you, ’d buy a

2. ROSE: I want to paint the living room. But what colour?
(suggest a colour)

3. TOM: I’m going on holiday.
(suggest a country)

4. KATE: I have a headache. What shall I do?
(suggest something to help)

5. PAT: I want to see a good film.
(suggest a film title)

ANGELA: I’m thirsty. What can | have for a drink?
(suggest something she can have)
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ORAL ACTIVITY

Exercise 7. How would your life be different?

How would your life be different if you (have) fifteen brothers and
sisters?

“ if you (can) speak twelve
languages?

“ if you (can) talk to animals?

“ if you (be) less than one metre tall?

“ if you (not need) to sleep?

“ if you (have) ten children?

“ if you (have) four arms?

“ if you (become) a leader of your
country?

“ if you (be) colour-blind?

“ if you (can’t) eat anything except
grass?

“ if you (lose) your memory
completely?

Exercise 8. Complete the sentences with the verbs in brackets.

1. If you (paint) the walls white, the room (be) much
bigger.

2. Iffools (wear) white caps, we would seem a flock of geese.

3. If you (change) your job, would it affect your
salary?

4., If1 (win) a big prize, I’d give up my job.

5. Ifthere (be) no fools, there (be) no wise men.

6. If wishes (be) fishes, you (need) a whole ocean to
hold all of mine. Happy Birthday!

7. What would you do if the lift (get) stuck between floors?
8. Ifhe (not smoke) so much, he (feel) much healthier.
9. If the ice (be) thick enough, we (be able to) to walk
across the river.

10. If he ever (polish) his shoes, he ~ (look) smart.

11. If he (not spend) hours watching television, he

(have) time to do some jobs in the house.

12. If we (have) any matches, we (light) a fire.

13. If I (have) heaps of money, I (drink) champagne with
every meal.

14. If you (drink) champagne with every meal, you soon

(get) tired of it.

15. If1 (be) John, I (marry) Amanda.
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THIRD CONDITIONAL

Long form: If I had known you were in hospital, I would have
visited you.
Short form: If I’d known you were in hospital, I’d have visited you.

Exercise 9. You have a friend who is careless with his /her things. Write what
would /wouldn’t have happened if he /she had /hadn’t done the following.

Example: He left the suitcase unattended at an airport. It got stolen.
If he hadn’t left his suitcase unattended, it wouldn’t have got stolen.

1. She forgot to lock the car. Her camera got stolen.

2. He left his wallet in a restaurant. It disappeared.

3. He didn’t lock the door of his flat. Thieves broke in.

4. She didn’t put her name on her suitcase. Someone took it by mistake.

5. He parked his car without lights. Another car ran into it.

6. She left her parcels on the bus. Someone took them.

Exercise 10. Put the verbs in brackets into the third conditional.

1. If you (arrive) ten minutes earlier, you (get) a

seat.

2. If 1 (realize) that the traffic lights were red, I
(stop).

3. Ifmy friend (know) my address, he (find) my house.

4. 1If he (know) that the river was dangerous, he (not

try)

to swim across fit.

5. If you (be) in such a hurry, you (not put)

sugar into the soup instead of salt.

6. We (go) by air if we have had enough money.

7. If he (study) more, he (pass) his exam

easily.

8. If we (invite) them, they (come) to our

party.

9. If she (wear) a raincoat, she (not get

wet).
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10. 1 (can enter) the house if [ (not lose) my key.

11. If she (have) some money on her, she (can) buy
a new dress.

12. If you (write) the address properly, the parcel (not get)
lost.

Exercise 11. Translate into English.

SIx6u BoHa BMLIa 100pe rOTyBaTH, TO il YOJIOBIK OYB OW IIACIHMBHIA.

SAx6u 51 xuB B Adpuil, To iB Ou ogH1 PpyKTH: OaHAHU, allETLCUHU, KiBI.
Bynp BiH OUIBII €HEPTIMHUM, TO TaBHO MIT O 3pOOUTH BIIMIHHY Kap'epy.
SxOu BoHa HOCHJIa KOPOTKI CIIJHUIIL, TO BUTJIsaIa O MOJIOIIIIO.

Cobaxka 3araBkae, SIKIIO TH MMOCTYKAEI Y JIBEPI.

Sk6u 3apa3 WIoB Ao, s O 3AIUIIUBCS BAOMA.

SIk6u TH 3ycTpiBCs 3 HEIO, TO 3aKoxaBcs O B Hei. Bona uapiBHa!

SxOu BoHa NMPUCTEOHYIN PEMiHb OE3MEKH, TO IHCIIEKTOP He omTpadyBaB Ou

WEI®NINN R WD~

AHHa, 110 cka3ajna 0 TBos Mama, IKOHM nmobaumia Tede 3apa3? - Bona 6 meHe
BOwma!
10. Bce Oyno 6 3apa3 mpekpacHO, SAKOW s HE MPOBAIWIACS HAa OCTAHHBOMY
ICIIUTI.

MAKING A WISH
Exercise 12. Translate into Ukrainian. Give as many variants as possible.
A. 1.1wishIlived in a big house.
. I wish our family was large.
. I wish I had a lot of money.
. I wish I lived in the centre of the town.
. She wishes she lived on the second floor.

D R~ W=

. I wish I had done my lessons.

. I wish I had taken my girlfriend to that party.
. He wishes he had learnt to swim.

. He wished he had gone to Spain last summer.
. We wish we had seen the film before.

|V, I SR S IR US B

Exercise 13. Put the verb in brackets into the correct form after “I wish”.

1. Twishl (know) Spanish.

2. IwishlI (not /drink) so much coffee in the evening:
I couldn’t sleep half the night.

3. I'wish you (read) more in future.

4. 1love sunny weather. I wish it (be) warm and fine all the year round.
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5. Iwishl (not /lend) Nock my watch: he has broken it.

6. Iwishl (not / have) to do my homework every day.
7. He wishes he (buy) that book last week — now he hasn’t
got enough money.

8. Iwishl (be) older, I could have a driving license.

9. Tony wishes he (go) to Paris with his brother, but he has to work.
10. I wish the dog (not /eat) the tickets — now we can’t go to the show.
11. Twish1 (not /make) that mistake yesterday.

12. We wish we (not /leave) the gate open. Now the dog has escaped.

Exercise 14. There is one mistake in each of these sentences. Find the mistake
and correct it.
1. I wish I can fly.

2. My house was robbed last year. The money wasn’t so important, but [ wish
the burglar didn’t take my grandmother’s ring.

3. I wish you told me this yesterday.

4. This is a beautiful place; I wish we don’t have to leave so soon.

5. I wish my garden would be bigger, then I could have a garden party.
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UNIT III
TESTING INTELLIGENCE

Text 3.1.
INTERPRETING IQ SCORES

What does an IQ score predict?

An 1Q score, of course, is nothing more than a number that tells if you
scored average, above average, or below. So why do educators in this country
and others devote so much effort to IQ testing? The answer is that scores on 1Q
tests have been found to be quite good predictors of success in school.

Predictions Based on 1Q
The correlation between 1Q score and performance in academic settings is as
high as 0.60.0.70 which is a very high correlation coefficient. It tells us that in
most cases, the higher the IQ, the higher the grades a student earns.
Nevertheless, the cognitive abilities that [Q measures account for only about half
of a person’s performance in school, according to some estimates. The other half
is attributed to personality factors and to motivation. Thus, if a person lacks
persistence, is unable to concentrate, or for some reason simply does not care
about schoolwork, that person’s academic grades may be very poor despite a
high IQ.

Although IQ is in general quite a good predictor of success in academic
settings, it is not a good predictor of success in other areas of life. Based on I1Q
alone, it would be very difficult to predict whether a person will have a
successful career after graduating from college. Based on IQ alone, it would also
be difficult to predict someone’s personality or how effective that person will be
in adjusting to life’s problems. How then does a high IQ affect an individual’s
life?

This question was answered in a classic study begun in the early 1920s by
Lewis Terman. He selected a sample of almost 1,500 children with IQs ranging
from 135 to 200. (The average 1Q for the group was 151.) Over the next 35
years, he followed these people to see how they did in life. He found that in
general they enjoyed health, adjustment, and achievement above that of people
with average 1Qs. But not all Terman’s subjects were success stories. Although
80 percent of those who finished college earned an average grade of B or better,
30 percent of the total never earned a college degree, and 2 percent actually
flunked out of school. And, although 85 percent of the men became
professionals or managers, only about 10 percent of them were dissatisfied with
their work. In keeping with the times, about 50 percent of the women sought
careers outside the home, and they were generally limited to secretarial and
teaching posts. Finally, although 91 percent of the Terman sample reported
satisfactory mental health, the remaining 9 percent had serious emotional
problems and in some cases had to be hospitalized. Of these, about 1 percent
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committed suicide, and 1 percent became alcoholic. A high IQ, in other words,
helps but is no guarantee against academic, career, and mental health problems.

The Misuse of 1Q Tests

Larry, a black child, was assigned to special classes for the educable
mentally retarded. His assignment was based on his having scored below 85 on
an IQ test. However, several years later, a black psychologist retested Larry and
found that his IQ score was higher than originally thought. Larry was taken out
of the special classes, considered a dead end, and placed in regular classes that
allow for more advancement.

On the bases of Larry’s experience, a class action suit was brought against
the San Francisco school system on behalf of all black schoolchildren in the
district. The suit was based on the finding that while black youngsters made up
27 percent of all the students enrolled in classes for the mentally retarded, they
comprised only 4 percent of the entire school population. Black parents wanted
to know why their children were so overrepresented in these special classes.
They felt there must be a bias against black children in the selection process.
The federal court of appeals agreed with them. It argued that the 1Q test, the
schools were using to determine mental retardation, was biased against ethnic
minorities. The court ruled that California schools could not place minority
children in classes for the mentally retarded on the basis of this test alone. The
schools must come up with an intelligence test that does not favor whites or
refrain from using a standardized test to identify slow learners.

The differences in scores between whites and blacks are often due not to
intelligence, but to cultural bias in the test.

Cultural bias means that the wording of the questions and the
experiences on which they are based are more common for members of some
social groups than for others. Many psychologists believe that current 1Q tests
are significantly biased in favor of the white middle class. Cultural bias is
seldom obvious but it is obviously unfair. Consider the following question from
the Wechsler Intelligence Scale for Children: “What would you do if you were
sent to buy a loaf of bread and the grocer said he did not have any more?’ If you
think the answer is ‘Go to another store”. you are correct according to the
developers of the Wechsler scale. However, when 200 minority children were
asked his same question, 61 said they would go home. When asked to explain
their answers, they gave reasonable explanations. Some children
answered “Go home” because in their neighborhood there were no other stores.
Yet the answer “Go home” would be scored incorrect, even though it was
correct from the child’s experience. Because minority children often lack the
experiences that white, middle-class test developers take for granted, they are
often penalized on standardized tests of intelligence.

What can be done about cultural bias in IQ tests? One answer is to develop a
culture-free test. Although psychologists have attempted to do this, to date they
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have not been successful. Another possibility is to use other measures to assess
intellectual skills. For instance, suppose a minority student scored low on an 1Q
test, but showed the ability to function well in his or her environment. Based on
ability to function, the child might be placed in regular school classes, rather
than in a special program for the mentally retarded. This approach is likely to be
hard on the child unless he or she is given remedial help to “catch up” on the
cognitive skills that are needed to earn a higher 1Q score and to perform well in
the classroom.

If IQ tests are culturally biased, are they nevertheless valid? Surprisingly,
the answer is “yes”.

Valid means that a test measures what its users want it to measure.
Remember that psychologists do not think 1Q tests measure innate intelligence.
Rather, they measure how you perform on a number of cognitive abilities. Since
your performance on IQ tests can predict future academic performance, those
tests are said to be valid.

In the past, some have mistakenly interpreted 1Q score as a measure of
innate potential. In fact, though, an 1Q score reflects both inherited potential and
learning experiences. If a child comes from a disadvantaged environment, with
few opportunities for acquiring the cognitive skills important on such tests, that
child’s 1Q score will be low. However, placing the child in special classes for
the mentally retarded is clearly not the solution. That practice merely continues
the youngster’s history of environmental disadvantage. The solution is to
counteract the restricted opportunities for learning that have led to both low 1Q
and poor academic performance. We will explore some of the efforts to do just
that a little later.

Now that you know something about intelligence and IQ tests, let’s take a
closer look at how intelligence is defined and how it is related to IQ tests.

Text 3.1.
REDEFINING INTELLIGENCE

Who is more intelligent, Alice, Barbara, or Celia?

Alice had almost a 4.0 average as an undergraduate, scored high on the
Graduate Record Exam (GRE), and was supported by excellent letters of
recommendation. She seemed to have everything that smart graduate students
need and was admitted to graduate school as a top pick. During her first year or
two in graduate school, which involved mostly taking classes and exams, she
was at the top of her class. This outstanding performance would be predicted
from her proven ability to think critically and logically. However, by the time
she finished, she was in the bottom half of her class. What happened to Alice?
During her last two years of graduate school, she was involved in doing

research, which demanded that she think creatively. Although Alice was a
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logical and critical thinker, she was not a creative or innovative thinker. As a
result, she did not perform as well doing research as she did taking exams.

Unlike Alice, Barbara rarely did well on tests. She barely passed most of
her undergraduate courses, and her GRE scores were quite low. But Barbara had
superlative letters of recommendation that said she was extremely creative, had
good ideas, and was a top-notch researcher. Because of her weak academic
performance, Barbara was not admitted to graduate school, but one of the
professors on the admissions committee was so impressed with Barbara’s letters
of recommendation that he hired her as a research associate. As it turned out, she
proved to be a very creative and innovative thinker who helped the professor do
some of his best work. As the professor said, Alice had academic smarts, but
Barbara had creativity.

Then there was Celia. Celia’s grades, GRE scores, and letters of
recommendation were good but not great. She was admitted to graduate school,
where her performance was no more than satisfactory. When it came time to
look for a job, however, Celia was the easiest to place. Although she didn.t have
Alice’s superb logical thinking ability or Barbara’s creativity, Celia had what
might be called “academic street smarts”. Her research projects dealt with
topical issues and impressed others in her field, and she was able to get her
results published in prominent journals. So who would you say is more
intelligent, Alice, Barbara, or Celia?

Robert Sternberg (1985), who created these examples, points out that
traditional IQ tests primarily measure Alice’s kind of intelligence, which is
described as logical or analytical thinking. IQ tests do not indicate whether these
abilities will result in her being a creative researcher or enable her to get a good
job. For this reason, Sternberg and others believe that the traditional
psychometric model of intelligence “which focuses on describing thinking
processes or mental structures” should be revised to reflect how this structure
relates to the real world. That is, future models should take into consideration
the intelligence shown by Barbara’s creativity, Celia’s practicality, and, of
course, Alice’s analytical thinking. Sternberg, who has developed such a model
of intelligence, would conclude that Alice, Barbara, and Celia are all intelligent,
but in different ways.

The question asked by Sternberg, “How are IQ scores related to real-
world intelligence?” was partially answered by Stephen Ceci and Jeffrey Liker
(1986). They studied the thinking and computational skills of racetrack
handicappers, who show an amazing kind of real-world intelligence. First,
handicappers analyze an incredible amount of factual information about horses,
tracks, and jockeys. Second, they combine all this information into a
sophisticated model that will be used to predict how racehorses will finish.
When the handicapper’s success at picking winning horses was correlated with
IQ score, the correlations turned out to be very low (04..07). This means that 1Q
scores would not predict the computational abilities of handicappers. The
researchers concluded that there are many kinds of cognitive functions, not all of
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which are measured by IQ tests, and IQ tests are limited in predicting how
people will react to life’s challenges.

Because of this discrepancy between IQ scores and real world
intelligence, Sternberg has redefined intelligence. He says intelligence consists
of those mental functions that you use intentionally when you adapt to, shape,
and select the environment in which you live and function. Notice that
Sternberg’s definition includes but goes beyond the traditional, psychometric
model’s definition of intelligence, which focuses on describing thinking
processes or mental structures. Sternberg and others believe that it is time for a
new model of intelligence, one that includes how a person functions in the real
world.

One of the problems with the traditional, psychometric view of
intelligence 1s interpreting 1Q scores. For example, do increases in 1Q scores
mean that people have become more intelligent? To answer this, we need to look
closely at what 1Q tests measure.

What Do 1Q Tests Measure?

In the Netherlands, almost all 18-year-old men are tested by the military.
When James Flynn (1987) compared the 1Q scores of the men tested in 1952
with those tested in 1962, 1972, and 1982, what he found was an event that he
says is unique in the literature. He reported that in the 30-year period between
1952 and 1982, IQ scores rose a whopping 21 points. In addition, Flynn reported
that similar large gains in IQ scores (15.20 points) also occurred in France,
Australia, Japan, West Germany, and to a lesser extent in the United States (12
points between 1932 and 1972).

Flynn described what such large gains in IQ scores mean in practical
terms. Individuals with IQs above 130 should find school easy and have the
potential to succeed at virtually any occupation: those with 1Qs above 140 have
the potential to make the kinds of contributions that are internationally
recognized; an 1Q above 150 indicates the potential to become the kind of
creative genius who makes an important
contribution to civilization. With the increase in IQ scores in the Netherlands
alone, there would be over 300,000 people who qualify as potential geniuses.

In spite of the dramatic increase in IQ scores in the Netherlands and other
countries, there has not been an equivalent rise in the performance of
schoolchildren, in the incidence of geniuses, or in mathematical or scientific
discoveries.

Because the massive increase in 1Q scores was not accompanied by other
evidence of increases in intelligence, Flynn reached two important conclusions.
First, based on the best available data, he estimated that about 5 points of the 20-
point rise in IQs resulted from a combination of genetic and environmental
factors, such as higher levels of education, social and economic gains, and
increased sophistication at taking tests; the remaining 15 points of the gain were
attributed to unknown environmental factors. Second, Flynn cast doubt on the
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widely held assumption that 1Q tests measure general intelligence. According to
Flynn, these tests only measure something that is weakly linked to intelligence,
such as the ability to solve abstract problems. This conclusion is contrary to the
belief that 1Q tests measure general intelligence, which is held by some
psychologists (Eysenck, 1971; Jensen, 1978). Flynn points out that the data on
huge increases in IQ scores clearly indicate that 1Q tests do not measure general
intelligence but only something weakly related to it, such as abstract problem-
solving ability.

Although psychologists have not identified the environmental factors that
caused the 15.20 point increase in IQ scores in many parts of the world, they
have identified some of the factors that contribute to an individual.s IQ score.

After-reading assignments:
WHICH KIND OF CLEVER IS YOUR CHILD

1. Read and transcribe the following words.

Paul, score, suffer, daughter, prestigious, measure, memorize, phrase,
encourage, recite, pattern, equivalence, mathematician, familiar, scissors,
supply, various, juniour, gymnastics, mystery, praise, performance, mystery,
intelligence, character.

2. Give the Russian equivalents to the words.

IQ score, suffer, exclude, compete, measure, mainly, an early talker, encourage,
taxi horns, to recite, recognize, familiar, extra-curricular, category and pattern,
good at chess, imaginary words, adventures, superb, rule-governed, supply,
scissors, skillfully, gifted, to take apart, to fix, lack, to identify a criminal, no
matter what.

3. Give the English equivalents to the words and word combinations.
Biguucnutu 31 KoM, BUMAraTu, OTPUMATH MATOTOBKY 3 MpaBa, CIIOCOOHICTD,
pPO3BHBATH TOTEHIlIAJ, TaJaHOBUTA JUTHHA, T03aypOYHUM, 3amam’STOBYBAaTH
CJIOBa, IHIIOMOBHI CJIOBa, YMi3HABaTH 3HAWOMi CIJIOBa, JEKJIamMyBaTH BIpIIIi,
ySIBIIGHUM CBIT, MaJIOBaTH TMEPCIEKTUBU, 3a0XOUyBaTH TaJlaHT, OpPYIyBaTH
pedamu, po30uUpaTH HA 4YACTUHHU, BUKOPHUCTOBYBATH TaJlaHTH, IIEPCOHAK,
XBaJIUTU JUTHHY.

4. Give derivatives of the following words.
Gift, qualify, prestige, able, intelligent, space, attentive, encourage, develop,
strong, imagine, construct, mathematics, vision, familiar, move, skill, science.
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GRAMMAR REVIEW

REPORTED SPEECH

DIRECT SPEECH INDIRECT SPEECH
PRESENT TENSES
PRESENT SIMPLE changes into PAST SIMPLE

He said. “T write a letter” He said that he wrote a letter.

She said, “He goes to school daily” He said that she went to school daily.

They said, “We love our country” They said that they loved their country.

He said, “He does not like computer” He said that he did not like computer.

PRESENT CONTINUOUS changes into PAST CONTINUOUS

He said that he was listening to the
He said, “He is listening to the music” music.

She said, “I am washing my clothes” |She said that she was washing her

clothes.

They said, “We are enjoying the

weather” They said that they were enjoying the
weather.

She said, “I am not laughing”
She said that she was not laughing.

PRESENT PERFECT changes into PAST PERFECT

She said that he had finished hi k.
She said, “He has finished his work™ © said that he had Hnished his wot

He said that he had started a job.
He said, “I have started a job” J

. I said that she had eaten the meal.
I said, “She has eaten the meal”

They said, “We have not gone to New They said that they had not gone to New
Y ork. York.

PRESENT PERFECT CONTINUOUS changes into PAST PERFECT
CONTINUOUS

He said, “I have been studying since 3 He said that he had been studying since
o’clock” 3 o’clock.

She said, “It has been raining for three She said that it had been raining for
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days.” three days.

I said, “She has been working in this I said that she had been working in this
office since 2007” office since 2007.

PAST TENSES
PAST SIMPLE changes into PAST PERFECT

He said to me that I had answered

He said to me, “You answered
correctly.

correctly”

John said, “They went to cinema” John said that they had gone to cinema.

He said. “I made a table” He said that he had made a table.
She said, “I didn’t buy a car” She said that she had not bought a car.

PAST CONTINUOUS changes into PAST PERFECT CONTINUOUS
They said, “We were enjoying the They said that they had been enjoying

weather” the weather.

He said to me, “ [ was waiting for He said to me that he had been waiting
you” for me.

I said, “It was raining” I said that it had been raining.

She said, “I was not laughing” She said that she had not been laughing.

PAST PERFECT changes into PAST PERFECT (tense does not change)
She said, “She had visited a doctor”  |She said that she had visited a doctor.

He said, “I had started a business” He said that he had started a business.
I said, “She had eaten the meal” I said that she had eaten the meal.

They said, “We had not gone to New |They said they had not gone to New
Y ork. York.

FUTURE TENSES

FUTURE SIMPLE TENSE
WILL changes into WOULD

He said, “I will study the book™” He said that he would study the book.

She said, “I will buy a computer” She said that she would buy a computer.
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They said to me, “We will send you |They said to me that they would send
gifts” me gifts.

I said, “I will not take the exam” I said that I would not take the exam.

FUTURE CONTINUOUS TENSE
WILL BE changes into WOULD BE

I said to him, “ I will be waiting for I said to him that I would be waiting for
him” him.

She said,” I will be shifting to a new |She said that she would be shifting to a
home” new home.

He said, “I will be working hard” He said that he would be working hard.

He said, “He will not be flying kite” |He said that he would not be flying kite.
FUTURE PERFECT TENSE
WILL HAVE changes into WOULD HAVE

He said, “I will have finished the

s He said that he would have finished the
work

work.

She said, “They will have passed the

. She said that they would have passed
examination

the examination.

He said, “I will have gone” He said that he would have gone.
We can use the verbs say and tell both in direct and reported speech.
Tell is always followed by a personal object (told me).

Say is used with or without a personal object. When used with a personal
object it is always followed by the preposition to (said to me).

Study the following examples:

Direct speech Reported speech
He said, “I’m Ted.” He said (that) he was Ted.
He said to me, “I’'m Ted”. He said to me that he was Ted.
He told me, “I’m Ted”. He told me that he was Ted.
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“Say” and “tell” are also used with the following expressions:

say | good morning, afternoon, etc., something, nothing, etc., one’s prayers,
so, a few words
tell | the truth, a lie, a secret, a story, the time, the difference, smb one’s

name, smb the way, one from another, one’s fortune

MODAL VERBS CHANGES

Direct speech

Reported speech

He said, “I will have some tea.”

He said (that) he would have some
tea.

He said, “She can type fast.”

He said (that) she could type fast.

He said, “I can talk to you tomorrow.”

He said (that) he could/would be able
to talk to me next day. (it refers to the
future)

He said, “They may come home.”

He said (that) they might come home.

He said, “What shall I tell her?”

He asked what he should tell her.

He said, “You must stay in.”

He said (that) [ must/had to stay in.

He said, “She must be exhausted.”

He said (that) she must be exhausted.

Direct Question

Indirect Question

What are you doing?

He asked me what I was doing.

Where do you live?

He wanted to know where I lived.

When did you see Tom?

He asked me when I had seen Tom.

Where is the manager?

He asked me where the manager
was.

Who has broken the window?

She wondered who had broken the
window.

Ask (someone) + if + minpsigHe peueHHs
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Direct question Reported question

Are you watching TV? He asked (me) if I was watching TV.

Do you like sailing? He wanted to know if I liked sailing.

Did you eat raw fish? He wondered if I had eaten raw fish.

Have you found your passport? He asked me if 1 had found my
passport.

Will you fly to Paris tomorrow? He wondered if I would fly to Paris
the next day.

Indirect speech for exclamatory and imperative sentences.

Indirect speech of imperative sentence
A sentence which expresses command, request, advice or suggestion is called
imperative sentence.
For example,
Open the door.
Please help me.
Learn your lesson.

To change such sentences into indirect speech, the word “ordered” or
“requested” or “advised” or “suggested” or “forbade” or “not to do” is added to
reporting verb depending upon nature of imperative sentence in reported speech.

Examples.

Direct speech: He said to me, “Please help me”

Indirect Speech: He requested me to help him.

Direct speech: She said to him, “You should work hard for exam”
Indirect Speech: She suggested him to work hard for exam.
Direct speech: They said to him, “Do not tell a lie”

Indirect Speech: They said to him not fo tell a lie.

Direct speech: He said, “Open the door”

Indirect Speech: He ordered to open the door.
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GRAMMAR EXERCISES

Exercise. 1. Fill in the gaps with “say” or “tell” in the correct tense.

A. Katie 1) told Dave that she had met a set of twins at a party. “They looked
exactly the same,” she 2) . “I couldn’t 3)
the difference between them.” “I’ve got a twin brother, too,” 4)
Dave. “Are you 5) me the truth?” asked
Katie. “6) me his name.” “His name is Stephen,” Dave
7) her. “I’ll take you to meet him tomorrow.”

B. “You never listen to me,” Tara 1) Jim. “I 2) good
morning to you three times today and you didn’t answer,” she 3)
“To

4) you the truth, it makes me really angry. Why don’t you listen to
me?” “Oh, hello Tara,” said Jim. “Did you just 5) something?”
C. “Claire 1) me that she and John are getting married,” 2)
Sue. “She 3) that they’re going to have a big
wedding with lots of guests.” “That will be expensive,” 4) Tom.
“I thought John 5) that they couldn’t afford a big wedding.” “Well,
that’s what Claire 6) me, 7) Sue. “I don’t think she would
8) a lie.”

Exercise. 2. Turn the following sentences into reported speech.

1. He said, “I’m going to the station.”
He said (that) he was going to the station.
2. Tina said, “You should exercise regularly.”

3. They said, “We had booked the room before we left.”

4. Tom said, “This meal is delicious.”

5. “I’ve written you a letter,” she said to her friend.

6. “We’ve decided to spend our holidays in Jordan,” they told us.

7. Jill said, “I’ll go to the bank tomorrow.”

8. She said to him, “We’ve been invited to a wedding.”

9. She told me, “You must leave early tomorrow.”

10. “They’ve gone out for the evening,” Jessie said to me.
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11. They said, “We may visit Joe tonight.”

12. She said, “I can meet you on Tuesday.”

13. Keith said, “There is a letter for you on the table.”

14. “We won’t be visiting Tom this evening,” Sam told us.

15. Eric said, “They had been talking on the phone for an hour before |
interrupted
them.”

16. “I haven’t spoken to Mary since last week,” Gloria said.

17. “They delivered the letters this morning,” she said.

18. He said, “I’d like to buy this jumper.”

19. “They aren’t going on holiday this year,” he said.

20. Jane said, “I haven’t finished my homework yet.”

21. “I’m going to bed early tonight,” Caroline said.

22. “My mother is coming to visit us,” I said.

23. “We don’t want to watch a film tonight,” the children said.

24. “He’s playing in the garden now,” his mother said.

25. She said, “You must do your homework now.”

Exercise. 3. Reported questions.

1. “Where do you live?” I asked her.

[ asked her where she lived.

2. “How old will you be on your next birthday?”” he asked me.

3.“Where is your umbrella?” she asked her daughter.

4. “Do you like playing football ?” John asked us.

5. The boss asked, “What time are you going home today?”

6. “Will you take the children to school today?” he asked.
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7. “Who called you today?” she asked.

8. “When will you decorate the kitchen?” Martha asked.

9. “Who broke my vase?” I asked.

10. Father asked, “Will you help me lift these boxes, please?”

11. “Can you speak a foreign language?” she asked her.

12. “Where is the tourist information center?”” we asked.

Exercise. 5. Fill in the gaps with the introductory verbs in the list in the
correct form.

order tell ask beg suggest

1. “Please visit me in hospital,” Joan said to Colin.

Joan asked Colin to visit her in hospital.

2. “Let’s eat out this evening,” Paul said to her.

Paul eating out that evening.

3. “Please, please be careful,” she said to him.

She him to be careful.

4. “Don’t go near the fire,” Dad said to us.

Dad us not to go near the fire.

5. “Be quiet!” the commander said to the troops.

The commander the troops to be quiet.

Exercise. 6. Turn the following sentences into reported speech.
1. The doctor said to the patient, “Come back to see me again next week.”
The doctor told the patient to go back and see him again the following week/the

week after.
2. The guard said to the driver, “Stop!”

3. He said, “Shall we go for a walk?”

',’

4.She said to him, “Please, please don’t leave me

5. Jenny said to Dave, “Please help me with this.”

6. She said to him, “Open the window, please.”

7. Mother said, “How about going for a drive?”

8. She said, “Let’s eat now.”
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Exercise 8. Change the sentences into indirect speech.

1. I confess that I'm a shopaholic. 2. Let me tell you that every time I see you,
I'm shining like a candle in the night. 3. He is terribly sorry for the things he has
done. 4. It's a beautiful fish, we shall let it go. 5. I'm sorry to say that I don't
believe you and I never will. 6. The inspector worked hard, but it didn't get him
anywhere. 7. This film is a work of fiction. 8. Can you kiss me goodbye? 9. We
are having a very lazy time. 10. David saw a flying saucer last summer. 11. — I
have a chronic headache. My organism needs a painkiller. — Take this pill. It
will have an immediate effect. Though it may have some side effects as well.

Exercise 9. Retell the following jokes in indirect speech.
1. Dentist: Stop screaming! I haven't touched your tooth yet.
Barry: I know, but you're standing on my foot.
2. What are two reasons why men don't mind their own business? 1. no mind 2.
no business.
3. Bill: Why the glum look?
Stan: | just don't understand today's world. My son wears an earring. My
daughter has a tattoo. My wife makes twice what I do.
Bill: So what are you going to do?
Stan: I'm going home to my father.
4. When he found a six-year-old shoe-repair ticket in the pocket of an old suit,
Brown called the shop to see if the shoes were still around.
"Were they black wing tips needing half soles?" asked a clerk.
"Yes," said Brown. "We'll have them ready in a week."
5. Mother to daughter:
— What kind of person is your new boyfriend? Is he respectable?
— Of course, he is, Mom. He's thrifty, doesn't drink or smoke, has a very nice
wife and three well-behaved children. (from "Stupid Men's Jokes")

Exercise 10. Retell the following jokes in indirect speech.

1. A man walked into the emergency room with both of his ears badly burnt.
The man explained, "The phone rang and I picked up the iron by mistake."
The nurse asked, "How did you burn the other ear?" "I did that," said the man,
"when [ went to phone the ambulance."

2. A telephone man was trying to measure the telephone pole but couldn't figure
out how to climb up the pole. He radioed the office and they suggested that he
should lay the pole down on the ground and measure it. The phone man didn't
like that idea. "That won't work. I need to measure how high it is, not how
long."

3. Did you hear about the man who died from jumping out of an airplane? It
seems he was watching the movie, forgot where he was and stepped out for
some more popcorn.

4. "I have good news and bad news," the defence attorney told his client. "First,
the bad news. The blood test came back, and your DNA is an exact match
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with that found at the crime scene." "Oh, no!" cried the client. "What's the
good news?" "Your cholesterol has gone down to 140."
(From "Stupid Men's Jokes")

Exercise 12. Translate.

1. Buopa s 3yctpina Mapka 1 BiH pO3MOBIB MEHI, 10 XIITIHCH MepeiXain B
HOBUU TPUIOBEPXOBUHN OYIMHOK Ha CYCiIHIN BynuIll. S BiAMoBiia, 1m0 SIKOU y
MeHe OyJio CTUIbKU rpouiel, s 6 3pobusia Te x came. 2. J[>KOH cka3aB, IO BiH
XOTiB Ou 3ampocut Mepi moBeuepsiTU JeCh y HacTymHy cybotry. 3. Micic
Moppic ckazana, o J>xum 3apa3 TuBUTHCS (PUIBM KaxiB 1 HE X0Ue€ BIAMOBIIATH
Ha a3BiHOK. 4. din ckaszaB, 10 Mmijfe 0 JiKaps HACTymHOro THxHsS. 5. Tpeiici
ckazaina, mo ctatys CBoOoM 3HaX0AuThCA B AMepulll. 6. MeHemxep nonpocus
MeHe He OyTu rpyOouM 3 mokymismu. 7. Cern 3anuTaia MEHE, CKUIbKH MEHI
Oy70 poOKiB, KOJM s BHeEpIlIe JiTana Ha JiTaky. 8. biuil ckazas, 10 KEHIypy
KUBYTh B ABcTpanii. 9. Bona ckazana, mo iif ciig 6yno 6 BubGauutucs. 10.
Tpenep ckazas, 110 Ha BalIoMy Miclii, 1 O He iB Tak OaraTo BYIJIEBOJIIB HEpe.
cHoM. 11. YVumrens mnompocuB Malikiia He po3IUBaTH BOAY Ha IMIAJIOTY.
12. Mama monpocuiia AjlaHa He YilmaTd pyKaMH Tapsday AyXoBky. 13. Mictep
Bbpayn ckazaB 3poOuTH THXIlIE 3BYK TeJlEeBI30pa, BUMKHYTH CBITIO 1 He
nepemMukaru 6e3 kiHug kaHanu. 14. bo0 3anponoHyBaB HaM CXOJUTHU B KiHO. Bci
13 3a/I0BOJICHHSIM TOTOJAMJIMCSA TOAMBUTUCA TMEPILYy CEPII0 TPETbOrO CE30HY
ynrooseHoro cepiany "Sherlock". 15. Tu He 3Haem, yu € B ubomy roreni Wi-Fi
30Ha? A TO s Mami oO0iugB 3arenedoHyBaTH, SIK TUIBKM MU TNocenumocs. 16.
CkaxiTb, Oyap Jlacka, TyT MOXHa (1qo3BoisieTbes) nanutu? 17. Ilomimis Hac
nomnepenuiaa, 0O TIPCbKI JOpOrd JyXe HeOe3neuHi 1 Tmopajauia He
MEePEeBUIIYBATH MIBUAKICTh, @ OCOOJIMBO HE BUDKIKATH HA 3yCTPIYHY CMYTY 1 HE
3/1IHCHIOBATH OOTIH.
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PART I1

THE GEOGRAPHICAL POSITION OF GREAT BRITAIN

Strictly speaking “Great Britain” is a geographical expression but “The
United Kingdom” is a political expression. Great Britain is in fact the biggest of
the group of islands, which lie between the North Sea and the Atlantic Ocean.
The second largest is the island of Ireland, together they are called the British
Isles. The British Isles today are shared by two separate and independent states.

The smaller of these is the Republic of Ireland. The larger is the United
Kingdom of Great Britain and Northern Ireland. Great Britain contains England,
Scotland and Wales. The UK has an area of 94,249 square miles.

The population of the United Kingdom is about 56 million people. The
capital of the country is London. The official language is English. But some
people speak Scottish in western Scotland, Welsh — in the parts of northern and
central Wales, and Irish — in Northern Ireland.

The surface of England and Ireland is flat, but Scotland and Wales are
mountainous. England is separated from Scotland by the Cheviot Hills. Most of
the mountains are in the western part. The Cambrian Mountains are in Wales.
The highest mountain top in the United Kingdom is Ben Nevis in Scotland
(4,406 ft, in the Grampians). Many parts of the country have beautiful green
meadows.

The chief rivers are the Thames, the Severn, the Clyde, the Trent and the
Mersey. The longest river is the Severn. It is in the southwest of England. The
seas round the British Isles are shallow. These shallow waters are important
because they provide excellent fishing grounds.

The United Kingdom has few mineral resources, of which the most
important are coal and oil. Other minerals are clays, chalk, iron ore, lead, zinc,
etc.

The United Kingdom is one of the world’s most industrialized countries.
The main industrial centres are Sheffield and Birmingham where iron structures
are made, also Manchester, the cotton centre of Great Britain, and Leeds, the
country’s wool producing centre. The largest cities of the country are London,
Birmingham, Manchester, Cardiff and Glasgow. The important ports are
London, Cardiff and Glasgow.

Though the United Kingdom is an industrialized country, agriculture
remains a major sector of economy. Britain grows wheat, barley, oats and
vegetables. Over three-quarters of Britain’s land is used for farming. Farms
produce nearly half of the food Britain needs.

Great Britain is a high-technology country, with the world famous Royal
Society or, more fully, the Royal Society of London for Improving Natural

Knowledge, founded in 1660. It occupies a unique place in Britain’s
scientific affairs and is equivalent to national academies of sciences of other
countries.
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Comments
to be shared by — OyTHu BiToKpeMJIEHUM YUMOCh
to contain — MICTUTH
to be separated from — OyTH BiTOKpeMIICHUM BiJ
shallow waters — MiTKOBOI S
to provide —3abe3neuyBaTu
to occupy — 3aimatu

A e

1. Answer the following questions

1 What do we call the group of islands situated to the north-west of

Europe?

2. What are the names of the biggest islands?

3. What countries are situated on the British Isles? What are their
capitals?

4. What are the names of waters washing the coasts of the British
Isles?

5. What are the most important rivers in Great Britain?

6. What are the names of the chief mountain ranges on the island?

2. Translate into English

1. Bu moxeTe mokaszaTv Ha Mari HaMBaXkJIUBIiII MOpTH Benukodpuranii?

2. BpuTaHCBKI OCTPOBHU BiIOKpEMJIEHI Bl MATEpPUKOBOI YacTHHU €Bponu

[TiBH1yHUM MOpeM Ta 3aTokoro Jla-Manm (English Channel).

3. Benuki piuku bputancekux octpoBiB : Tem3a (334 km), CeBepH (354
kM). Benukux o3ep Hemae, 1piOHI — YUCIEHHI Ta Yy IOBI.

4. Slki ropu BinokpemioTh Auriio Big HloTnanmii?

THE CLIMATE OF GREAT BRITAIN

Despite its reputation for grey skies and rain, the climate of Britain is
generally mild, temperate and humid due to the influence of the warm Gulf
Stream. Because the British Isles are surrounded by water the climate is also
insular and it is much moister than on the continent of Europe. Although the
weather changes frequently, the temperature seldom goes to extremes — it is
rarely more than +32 degrees C or less than —10.

Of course it rains throughout the year but the wettest months are from
September to January while the driest are from March to June. There is much
more rainfall in the mountainous areas of the west and north than in central parts
of Britain. The west which is washed by the Atlantic Ocean and the Irish Sea is
wetter than the coast washed by the North Sea. November, December and
January have the least sunshine—only an hour a day in northern Scotland and
two hours a day on the south coast of England. This abundance of rainfall results
in thick fogs which can last for days and weeks at a time during winter and
autumn. But rains help grasses to grow, providing British cattle with good
pastures and British countryside with its beautiful green charm.
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The coldest parts of the British Isles are in Scotland and the warmest in
the south-west of Ireland and England. Snow is rare there and it never lies on the
ground for long. All the British ports are ice-free and the rivers do not freeze
during the winter which allows successful navigation.

Nk W=
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Comments
temperate — HOMipHHUA
humid — Bonorui
due to — 3aBSIKM YOMYCh
to be surrounded by — 6yt 0TOUEHUM YUMOCH
abundance —HaJIMIIIOK
to allow — mo3BonATH
rainfall — ommaau

1. Answer the following questions

How the climate of Great Britain can be described?

Why is the climate much moister than on the continent of Europe?
What are the wettest months and the driest ones?

What is the cause of thick fogs?

What are the coldest parts of the British Isles and the warmest ones?

2. Translate into English using the vocabulary of the lesson:

. XapakTepHi pUcH KiiMaTy bpuTanii - BOJOricTb, MOMIPHICTH Ta

MIHJIUBICTb.
V¥ GaraThoX yacTUHaX BpUTAaHCHKUX OCTPOBIB JIOTHIH HAWXOJOAHIIINUMA
MICS1Ib, aCepIIEHb 3a3BUYall HAaUTEIUTIIIHA.

. TonbdecrpuM - Temna Tewis y MIBHIYHIM YacTUHI ATIAHTUYHOTO

OKeaHy, Mae BIUIMB Ha kiiMmaT bpuranii. Uepes 1e temmeparypa TyT
BHUIIA, HDK YB IHIIUX 00JacCTIX Ti€T & IMIUPOTH.
[liBneHHO-3ax11H1 BITPH — MOMIPHI 3UMOIO 1 TPOXOJIOAH] BIITKY.

THE POLITICAL SYSTEM OF THE UNITED KINGDOM OF
GREAT BRITAIN AND NOTHERN IRELAND

The United Kingdom is a constitutional or parliamentary monarchy. It
means that it has a monarch (either a queen or a king) as its Head of State but
the monarch has very little power. The Queen (or King) reigns but she(he)
doesn't rule. Parliament and the existent government have the power. Parliament
and the monarch have different roles and they only meet together on symbolic
occasions such as the coronation of a new monarch or the traditional annual
opening of the Parliament.
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There is no written constitution in Britain. The rules for governing the
country have been developed over the centuries. More than a thousand years
ago, before the Norman Conquest in 1066, the Anglo-Saxon kings consulted the
Great Council (an assembly of the leading men from each district) before taking
major decisions. Between 1066 and 1215, the king ruled alone, but in 1215 the
nobles forced King John to accept Magna Carta (the Great Charter), which took
away some of the king's powers. In 1264 the first parliament of nobles met
together. Since then the British Constitution has grown up slowly as a result of
countless Acts of Parliament. There have been no violent changes in the
constitution since the "bloodless revolution" of 1688 when the Parliament
invited William and Mary to become Britain's first constitutional monarchs who
could rule only with the support of the Parliament. The Bill of Rights in 1689
was the first step towards constitutional monarchy because it prevented the
monarch from making laws or raising the army without Parliaments' approval.
Since 1689 the power of Parliament has grown steadily while the power of the
monarch has weakened.

The present British monarch is Queen Elizabeth (since 1953) and the next
in line to the throne is her son, Charles, the Prince of Wales, and then his son,
Prince William of Wales.

Britain is a democracy. Men and women over 18 have the right to vote,
but it is not compulsory. They have the right to elect a Member of Parliament
(M.P.) for their electoral area (constituency). Most M.Ps belong to a different
political party. Although there is no limit to the number of political parties, and
at present there are more than 100 of them, Britain in reality has a two-party
system of government, since most people vote either Labour or Conservative.

The party that wins the most seats in a general election forms the
government and its leader becomes the Prime Minister, the head of the
government. At present the Prime Minister of Britain is David Cameron. He or
she (the only woman Prime Minister in the history of Britain was Margaret
Thatcher, the leader of the Conservative party from 1979 to 1990) usually takes
policy decisions with the agreement of the Cabinet of Ministers. The power of
the Cabinet, in its turn, is controlled by the Parliament, for no bill can become
law until it is passed by an Act of Parliament.

All important bills are presented to the House of Commons (the lower
chamber of the Parliament, all 659 members of which are elected by people),
where they are explained and debated. If they receive a majority vote they go to
the House of Lords (the upper chamber consisting of 92 hereditary or life-time
peers, clergy, and supreme judges) and after that to the monarch to be signed.
Although a bill must be supported by all three bodies, the House of Lords has
only limited powers, and the monarch has not refused to sign any bill for about
200 years. The monarch always acts on the advice of the Prime Minister.

So the House of Commons is the main law-making body while the
Cabinet of Ministers and the government are the main executive bodies.
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Comments
to take decision — mpuitmMaTu pileHHs
to rule — kepyBatu
to elect — obupartu
have the right —maTu npaso
government — KEpIBHUIITBO
House of Commons — Ilanata ['poman
House of Lords — ITanata Jlopais
to vote — rojocyBaTu
9. bill -3akon
10.  to be signed — OyTu nmignucaHuM
11. law-making body — 3akoHO1aBuMi1 opran
12.  executive body — BUKOHaBYHi1 Opran
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1. Read the following statements and decide if they are true or false.

1. The British monarch is the head of the government.
Magna Carta was the document that limited the monarch's power.

3. William and Mary were the first monarchs who reigned but not
ruled.

4. Members of Parliament represent two main political parties.

5. The Cabinet of Ministers is responsible and accountable to the
Parliament.

6. The House of Commons is more numerous than the House of
Lords.

7. British overseas territories used to be its colonies before World War
II

BRITISH ECONOMY

The United Kingdom is one of the world’s largest exporters of
manufactured goods per head of population. For every person employed in
agriculture eleven people are employed in mining, manufacturing and building.

Apart from coal and iron ore Britain has very few natural resources. Its
agriculture provides only half the food it needs. Most of if the raw materials
such as oil and various metals (copper zinc, uranium ore and others) have to be
imported. Britain also has to import timber, cotton, fruit and farm products.

Britain used to be richly forested, but most of the forests were cut down to
make more room for cultivation. The greater part of land is used for cattle and
sheep breeding, and pig raising. Among the crops grown on the farms are wheat,
barley and oats. The fields are mainly in the eastern part of the country. Most of
the farms are small. Farms tend to be bigger where the soil is less fertile.

Britain produces high quality expensive goods, which has always been
characteristic of its industry. A shortage of raw materials, as well as the high
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cost of production makes it unprofitable for British industry to produce semi-
finished goods or cheap articles. Britain mostly produces articles, requiring
skilled labour, precision instruments, chemicals. Britain high quality consumer
goods and articles made of various kinds of synthetic (man-made) materials.

The original basis of British industry was coal mining, and the early
factories grew up not far from the main mining areas.

Glasgow and Newcastle became great centres of engineering and
shipbuilding. Lancashire produced cotton goods and Yorkshire woollens , with
Sheffield concentrating on iron and steel. Birmingham developed light
engineering. There appeared a tendency for industry and population to move to
the south, particularly to the London area. Britain’s industry is now widely
dispersed. Great progress was made in the development of new industries, such
as the aircraft, automobile, electronic industries and others. A number of atomic
power reactors were made.

Great emphasis was made on the development of the war industry.

Comments

. manufactured goods — mpomucioBi TOBapu
. per head of population — Ha nymry HaceneHHs
. apart of smth. — kpim "Yorocnr
. used to be smth. — OyB KUMOCH KOJIUCH
. used to do smth. — poOuB 1M10CH KOJIUCH
. to make room for smth. — 3BiIbHATH POCTIp (MiCLIE) AJIST HOTOCh
. tobreedsmth. — po3BoauTH, BUpoOIyBaTH (TBAPHUH)
. to tend to do smth. — maT TeHeH1iI0 pOOUTH IOCH

9. article — BupiO, ToBap, npeaMeT BUPOOHHULITBA

10. to require smth. (doingsmth.) — BumaraTtu, morpeOyBaTh YOroch
(pobuTH 1I0CH)

11. precision instruments — TOYH1 IHCTPYMEHTH

12. to be widely dispersed — mupoKo po3MOBCIOIKYBATUCH

13. tomakeemphasisonsmth. — HafaBaT 4oMych 0COOJIUBOrO 3HAYEHHS ,
MPUAUIATA KOMYCh OCOOJIMBY yBary
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1. Answer the following questions

. What natural resources does Great Britain have?
. What raw materials does Britain import?
. Why does Britain have to import raw materials?
. What does Britain export?
. What is the characteristic feature of British industry?
6. Why is it unprofitable for Britain to produce semi-finished goods or
cheap articles?
7. What are the main articles produced by British industry?
8. What are Britain’s traditional industries?

DA W =
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9. What are Britain’s main industries today?

10. What are the main industrial centres of Great Britain?
11. What are the main branches of British agriculture?

12. What is the greater part of land used for?

13. What crops are grown on the farms of Britain?

14. Why does Great Britain have to import farm products?

2. Complete the following sentences

1. Great Britain is rich in ... . 2. Britain has very few ... . 3. Britain also has
to import ... . 4. Most of the forests were cut down to ... . 5. Among the crops
grown on the farms are ... . 6. Britain produces high quality ... . 7. Britain
mostly produces article requiring ... . 8. Britain produces and exports ... . 9. The
original basis of British industry was ... . 10. Great emphasis was made on the
development of the ... .

LONDON

London is the capital of Great Britain. It is an ancientcity, it grew up
around the first point where Roman invaders found the Thames narrow enough
to build a bridge. They found a small Celtic settlement then known as
Londinium and by A.D. 300 they turned it into a separate port and an important
trading centre. Nowadays it is the cradle of British traditions and culture.

Over 8 million people live in London. It is the home of the nation's
commerce and finance, the main centre of its legal system and press. It has the
largest university and the greatest possibilities for entertainment and for sport in
Great Britain. London is one of the most famous capital cities of the world, and
every year it attracts crowds of visitors from home and abroad. They come to
explore its historic buildings, to see its museums and galleries, its streets and
parks, and its people.

It's a pity I haven't been to London yet, but I have read a lot about this
famous city. So I have no doubt that London is worth sightseeing.

Sightseeing tours in London usually start in Trafalgar Square. It's the
centre of London and the best starting point for anybody's tour of the English
capital.

Tourists are particularly impressed by the Nelson Column there in the
centre of the square. From Trafalgar Square you can go along down Whitehall
and see the Houses of Parliament which stretch along the Thames's North Bank.
It is a long building of about 1,000 feet. Big Ben, the famous clock, is in one of
the Towers It chimes the hours to the tune of Handel's music. Near the
Parliament there is Westminster Abbey, an old beautiful chapel. Many great
Englishmen are buried here: Newton, Darvin and others. The south side of the
Abbey is called the Poet's Corner where famous British writers and poets lie:
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Chaucer, Charles Dickens, Tennyson, Thomas Hardy. Here, too, are memorials
to Shakespeare, Byron, Scott, Bums and Thackeray.

London one meets the past and the present, the old and the modern. It is a
city of contrasts.

London consists of three parts: the rich West End, the poor East End and
the City — its financial centre. The biggest department stores, offices and banks
can be found there. The City and the West End are the heart of the capital.

One of the best known museums is the British museum with its library,
reading room and the collection of manuscripts both old and new. One of the
greatest monuments is St. Paul's Cathedral, which is the Sir Christopher Wren's
masterpiece. The well-known architect of that day, he took part in rebuilding the
city after the Great Fire of London. Sir Christopher Wren lies buried under the
roof of his own great work. These words are written on his grave: "If you want
to see his monument, look around."

London is full of parks and green spaces. Hyde Park is the latest park in
London, which is famous for its Speaker's Corner.

In London all kinds of vehicles ride up and down the streets: double-
decker buses, lorries, vans, taxis, private cars. Besides, the oldest underground
railway system called "tube" is still one of the largest in the world.

Comments
ancient — cTapoJaBHii, CTApOBUHHUI
invader — 3arapOHHK
Celtic settlement — kenbTChbKe MOCEIECHHS
A.D. = Anno Domini[cenou 'dominai] (Lat.) — nHara epa
trading centre — UEHTp TOPTiBIIi
cradle — komnucka
commerce — KOMEPIIisi, TOPTiBIIs
entertainment — po3Bara, BIAMOYNHOK
0. to attract smb. — npuBaOIIOBaTU KOro-HEOYIb
10.  to explore smth. — BuBYaTH, JOCHTIKYBATH 1110-HEOYIb
11. starting point — BiaNpaBHUNA MYHKT
12.  to stretch — npoctupatucs
13. chapel — uepksa, kammuis
14.  manuscript — pyKonuc
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1. Answer the following questions

1 What do you know about the history of London?

2. What is London famous for?

3 How many parts does London consist of ?

4. If you happen to go to London, what sights would you like to see?
Explain your choice.
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5. What will you start with: the old part of London or the new
attractions?

2. Translate into English.

l. Jlonnon € ¢inancoBuM 1 KoMmepuiiHUM HEeHTpoM CIOIy4eHOro
KoponisctBa Benukoi bputanii ta IliBHiunO1 Ipnanaii. Benukwuii Jlonaon 3
1965 ckiagaeThbes 3 32 OKpYTiB.

2. Baxnuse mxepeno noxony — TypusM. HallOuibin BIABIyBaHUMU
Mmicusamu €: Jlongoncwekuit Tayep, Cobop Csstoro IlaBma, BykiHremchkuii
nanail, Bectmincrepchke abatcTBo. JIOHTOHCHKUIN YHIBEPCUTET € HANOUTBIINM B
KpaiHi.

3. JloHIOH — HaWBAXJIUBIIUKA E€KOHOMIYHUN 1 (pIHAHCOBUH WEHTP
BenukoOpuranii Ta €BponM, OAMH 31 CBITOBUX (PIHAHCOBUX ILIEHTPIB.
HaiiBaxxiuBiia rainy3b €KOHOMIKH MiCTa — (PIHAHCH, BKJIIOYAIOYM OaHKIBChKUIMA
CEepBIC, CTpaxXyBaHHs, YIpaBIiHHS akTUBaMu; y JIOHIOHI po3ramioBaHi mTad-
KBapTUPHU HAHOUIbIINX OaHKIB 1 IHAHCOBUX KOMMAaHIH.

EDUCATION IN UKRAINE

Present day independent Ukraine has a well-developed system of
education which matches the standards of the developed countries. Pre-school
education is not compulsory and is fee-paying. Most parents take their children
to nursery schools or kindergartens at the age of 3. Up to the age of 5 children
mostly eat, sleep and play there, but in senior groups they are taught the basics
of arithmetic, reading, writing, arts and in some schools foreign languages.

Compulsory secondary education begins at the age of 6-7 and is free in
state schools and fee-paying in private ones. Some schools, especially those with
language slant, have preparatory classes. Secondary education includes three
stages: primary (1st-3d grades), basic (4-9th grades) and senior (10- 11th
grades).

In regular secondary schools children start learning foreign languages
from the 5th grade and have fewer lessons of language a week than specialised
language schools that start teaching languages from the 1st grade.

Recently new types of schools have appeared: gymnasiums and lycees. In
addition, there are schools with technical, computer, mathematical, law,
pedagogical and art slant. All the subjects in the secondary schools are
obligatory but there are optional courses that students of senior grades can take
in addition to the required ones.

Extra-curricular activities usually include a variety of sports and drama
clubs, interest groups and various school parties.

Those senior students who want to get qualification alongside the
secondary education, can go to vocational training schools. Post-secondary
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education is provided by technical schools and colleges of 1st and 2nd Level of
Accreditation that train young specialists in different trades.

Institutions of higher learning (higher educational establishments) include
universities, academies, institutes and conservatories. They all hold entrance
examinations to select the best applicants to be their students. Among the best
known higher educational establishments there are Shevchenko Kyiv National
University, Kyiv Polytechnic University, International Independent University
"Kyiv-Mohyla Academy". Kyiv State Conservatory, Lviv State University,
Kharkiv National University, Kharkiv State Pedagogical University, Kharkiv
State Polytechnic University and many others.

Post graduate education begins after the last year of studies and usually
results in theses on the chosen scientific topic and the degree of the Candidate of
Science. Doctorate Degree is awarded for an outstanding scientific research.

Comments
Pre-school education —gomkiasHa ocBiTa
Compulsory — 060B's13k0Be
fee-paying — nnaTHe HaBYaHHS
Secondary education — cepenHs ocBiTa
Slant — Haxu
Extra-curricular activities — 104aTKOB1 3aX001
Post-secondary education — Buiia ocBita
higher educational establishments — Buii HaBuanbHI1 3aKIaaAU
hold entrance examinations — BCTYIHI ICIIUTH
Post graduate education —miciasaumnioMHa ocBiTa

1. Answer the following questions on the text

1 What is the system of education in Ukraine?

2 Is pre-school education compulsory in our country?

3. When does compulsory secondary education begin?

4 What three stages does secondary education include?

5. What are new types of schools in Ukraine? How do you think are
they better?

6. What does the term “hold entrance examination” mean?

7. What is post graduate education?
8. What does one to do to get Doctorate Degree?

2. Translate these sentences into English.

1. V koxHil KpaiHi cBos BiacHa copMoBaHa cucteMa ocBITH. OCBITI B
VYkpaine npuauIsieThcsi 0co0JIMBa yBara 31 CTOPOHM KEpIBHUITBA Ta
IHIIMX JepKaBHUX a00 MPUBATHUX HaBYaJIbHMX 3akiangax. OcBiTa €
0€3KOIITOBHOIO Ta 000B'SI3KOBOIO /J1s ITeH y Bili Big 6 10 15 pokis.
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2. BunbmicTh AiTeN MOYMHAIOTH BIBIIYBAaTH MOYATKOBY IIKOJY Yy Bili 6
pokiB. TuM He MEHII iCHYe 1 psJ JDOUIKIIBHUX MOXJIHBOCTEH. Jleski
0aThKM BIAAAIOTH CBOIX JITEH B SCI1, MOYMHAIOYH 3 2-X POKIB.

3. ¥V KxiHIIl HAaBYAJBHOTO KYypCY, MITH MOBUHHI CKJIACTH P JE€pPKABHUX
icnuTiB. 3a3BUYail BOHU CKJIANAIOThCS 3 YKPAiHChKOI MOBH Ta
JTEpaTypH, MAaTeMaTHKH, IHO3EMHUX MOB Ta IPUPOJHUYUX HAYK.

4. BuIbIIICTh YKPAiHCHKUX MUIIITKIB ChOTOJHI NPAarHyTh MPOJOBXKUTH
HABYaHHS y BUIIMX HABYAIbHUX 3aKIagax.

THE STRUCTURE OF HIGHER EDUCATION SYSTEM IN
UKRAINE

The structure of higher education system in Ukraine is based on the
education systems of the developed nations of the world in accordance with
recommendations from the UNESCO, UN and other international organizations.
Higher education is an integral part of the Ukrainian education system as laid
down in the Law of Ukraine “On Education”. The four-level system provides
thorough academic, professional and practical training with the following
degrees: Junior Specialist, Bachelor, Specialist, Master.

Higher education can be obtained in higher education establishments of a
certain level of accreditation.

The applicants must have either basic general secondary education,
complete secondary education, or hold degrees of the Junior

Specialist or Bachelor, as well as of the Specialist or Master if they apply
for a postgraduate degree.

The students can take either the full-time courses (day), part-time courses
(evening classes, distance learning), or take a combination of these. Sometimes
they can do an external course.

Admission to higher educational establishments is selective and depends
on the applicants' ability; it does not depend on the ownership type of the
education establishment or the sources of money to pay tuition fees.

According to their status, all education establishments fall into four
categories:

First level — the technical school, vocational school, or other schools of
the same level,;

Second level — the college, or other establishments of the same level;

Third and fourth levels (according to their accreditation) — the institute,
conservatory, academy, university.

Nowadays in Ukraine there 881 institutions of higher education of
different accreditation levels.

The higher education establishments can award degrees:

Junior Specialist (technical schools, vocational schools, and other
education establishments of the first accreditation level);
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Bachelor (colleges and other education establishments of the second
accreditation level);

Specialist, Master (education establishments of the third and fourth
accreditation level)

The multi-layer structure of the higher education system means that on
completion of education on a given level, students obtain a corresponding
degree and can move up from level to level.

According to the structure of the higher education system, the first level
leads to Junior Specialist Diploma, the second level to Bachelor’s Degree (basic
higher education), the third to Specialist, Master’s Degree (complete higher
education).

Accredited education establishments provide instruction according to their
accreditation level. However, the higher the accreditation level of an education
establishments is, the more options it can offer its students, who can graduate it
with a diploma or degree of any chosen level.

Being a participant of the Bologna process, Ukraine joined common
European education system, as well as European academic research community.
A new set of requirements for obtaining the Bachelor’s Degree has been adapted
to meet European standards. Another important objective was to revise
syllabuses and qualification requirements.

State education standards set qualification requirements in Ukraine. The
state education standard is a collection of regulations that define requirements
for qualification and degree levels.

State education standards are set for every education level and degree.

Comments
Applicant - kanguaaT
1n accordance with — BiagmoBiIHO
Bachelor’s Degree -crynensp OakanaBpa
Master’s Degree — cTynens marictpa
can be obtained- Mmoxke OyTH OTpuMaHa
level of accreditation — piBeHb akpeauTaIii
complete secondary education- moBHacepeaHs0CBITa
external course — 30BHILIHIN KypC
tomeetEuropeanstandards- Bi/ioBiaTH €BPONEHCHKUM CTaHIAPTAM
qualification requirements- kBamiQikaiiiiHi BUMOTH

1. Answer the following questions on the text.

When does the academic year begin in this country?
How many exams did you pass to enter the University?
Do you pay for your education?

Do students get grants?

DN W N =
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What subjects do students study in the first year?

Is there a sport center in your University?

What degree can a student get after four years of study?

What degree can a student get after two years of further study and
research?

10.What new educational system is introduced in this country?

11.What specialities do people get after graduating from a University?
12.Why is higher education important in the life of every country?

o XN

2. Match the words (1-11) with their definition (a-k).

1. university a. instruction, teaching

2. college b. a person who has completed a university degree
course

3. don c. short piece of writing on a subject

4. syllabus d. part of a university

5. postgraduate e. one of the periods of time into which university year
is divided

6. exam f. an arrangement of subjects for study

7. term g. money given by the state to a university to support a
student during his/her studies

8. tuition h. a teacher

9. essay i. an institution for teaching and learning

10. grant j. a person doing studies that are done at a university after
one has received one’s first degree

11. a graduate k. the act or process of testing students

EDUCATION IN GREAT BRITAIN

Children in Britain must attend school from the age of 5 (4 in Northern
Ireland) until they are 16. Before the start of formal schooling, many children
attend nursery schools attached to primary schools. In addition some parents
elect to send their children to private(fee-paying) nursery schools or
kindergartens. In England and Wales, many primary schools also operate an
early admission policy where they admit children under 5 into what are called
reception classes.

Children first attend infants' schools or departments. At 7 they move to
the junior school and the usual age for transfer from junior to secondary school
is 11 (12 in Scotland).

The British educational system was changed in the 1960s. Previously,
pupils in the state system either went to a grammar school or a secondary
modern school at the age of eleven. To enter a grammar school, pupils had to
pass a national exam (the Eleven Pius). Those who failed went to a secondary
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modern school. This two-school system and the Eleven Plus were abolished and
replaced by comprehensive schools. These are intended for all pupils, whatever
their abilities. They are state schools which is the general term. For any school
which is run by the government and where the parents do not have to pay. Over
85% of secondary school pupils go to comprehensive schools. However, 145
grammar schools in England didn't close down. They are very popular because
they offer a good academic education for the 11 to 18 -year age group. Children
enter grammar schools on the basis of their abilities, first sitting the "11" plus or
entrance examination.

In grammar schools there is usually a main school and a sixth form (the
last one) which is run separately.

Grammar schools cater for 4% of children in secondary education.

A small minority of children attend secondary modern schools (around
4%). These schools provide a more general and technical education for children
aged 11-16.

City Technology Colleges (CTCs) aim to give boys and girls a broad
secondary education with a strong technological and business slant. They are
non-fee-paying independent schools, set up by the Government with the help of
business sponsors who finance a large proportion of the initial capital costs and
develop links with the schools. There are now 15 such colleges in operation in
England and Wales.

Specialist schools, which only operate in England, give pupils a broad
secondary education with a strong emphasis on technology, languages, art and
sports. There are over 250 specialist schools. They charge no fees and any
secondary school can apply for specialist school status.

The independent school sector is separate from the state educational
system, and caters for 7% of all schoolchildren in England and 4% in Scotland.
About 250 of the larger independent schools are known for historical reasons as
public schools. They are very expensive private schools and in some cases fees
can amount to several thousand pounds a year. Some students gain scholarships
and their expenses are covered by the schools. These schools usually have good
academic standards and are attended by pupils from an upper class or wealthy
background. Famous ones include Eton and Harrow. Eton, which was founded
in 1440, is said to have been the first "public school" because students could
come to it from any part of England and not, as was generally the case, just from
the immediate neighbourhood. Most public schools are boarding schools where
the pupils live as well as study.

In Northern Ireland there are a few fee-paying schools, and in Scotland
"public schools" are supported by public funds and are not fee-paying and
independent.

Comments

To be attached to — 6yTu npuKpirIeHUM 10

Admission policy — 3aKoH npo npuiiom

Move to — mepexoauT (3 Kjacy B KJiac)
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to pass an exam — CKJIaJlaTd iCTIUT

comprehensive school — 3araapbHOOCBITHS IIKOJIA

strong emphasis on smth. — CuIbHUN aKIEHT Ha 10Ch

develop links with — po3BuBaTH y 3B'13KY 3

to be separate from smth. — 6yTu BimoKpeMIEHUM BiJ] YOTOCh
scholarship — crunenmais

tobesupportedbysmth/ smb — OyTu miaATpuMyBaHUM YUMOCH / KHUMOCH

1. Look at the statements about the educational system in the UK.
Tick (L) the statements which are also true for your country.

1. Education is compulsory until the age of 16.
2. Education in state schools is free until the age of 18.

3. Children start primary school at the age of four or five.

4. A small percentage of children (about seven per cent) go to private, fee-
paying schools.

5. Most secondary schools are 'comprehensive' schools, which means that
they take students of all abilities.

6. Children in primary and secondary schools take national tests to
monitor their progress.

7. At the age of 16, students take important exams and then they can leave
school.

8. Students who want to continue their studies can take advanced level
exams two years later.

9. 30 - 40 per cent of young people go to college or university after
school.

10. An undergraduate university course normally lasts three or four years,
although for some subjects (e.g. medicine) it is much longer.

2. Match each word in the left-hand column with the best meaning in
the right-hand column. Place the letter of the best definition in the space
provided:

1. School which takes children a) all-through
from 11 to 16(18). This is one of the types school;
of comprehensive schools.

2. Secondary school which takes all

the children from a particular area b) special school;
(catchment area) and offers all kinds of
courses.

3. Secondary school, receiving c) junior school;

pupils on a selective basis and providing
mainly academic education.
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4. School outside the state system d) modern school;

run by its own proprietor or governing

body. €) grammar
5. Primary school for children school;
about 5 to 7 (8). f) infant school,;
6. Primary school for children from g) maintained
8to11. school;
7. Secondary school giving a
general education with a practical bias. h) comprehensive
8. School maintained by a local school;

education authority, including county,
voluntary aided, controlled and special

agreement school. i) independent
9. School for children under 5. school;
10. Primary and secondary school j) nursery school.

for pupils who need special treatment
because of some mental or physical
handicap.

3. Translate into English.

l.

binbuiicte OpUTaHCHKUX JITE€H BCTYMAIOTh Yy JIepKaBHI IMOYATKOBI
IIKOJIM y BIIl 5 poKiB, a moTiM yB 11 pOKIB mepexojsiTh y Kiacu
CepeaHbO1 OCBITHU Ti€1 K IIKOJIH.

VY moyaTKOBIM KO AITH BUBYAIOTh aHIIIIHCHKY MOBY, MAaTEMAaTHUKY,

. icTopito, reorpadiro, My3UKy, TEXHOJOTiI0 Ta MHCTeNTBO. [Ipeameru

0o0HparTh OATHKH.

Cepennst ocBita B AHIIII 1151 AiTedt 10 16 pokiB € 060B'sI3K0BOI0. YCi
Jep>KaBH1 Ta MPUBATHI LIKOJIM HaB4yalOTh JiTed 3 11 no 16 pokiB i
rOTYIOTh iX JO OTPUMAaHHs 3arajlbHOrO CBIJOITBA IPO CEPEIHIO
OCBITY.

Y 16 pokiB, micis 3aBepIIeHHS OOOB'I3KOBOTO IMKJIY OCBITH,
CTyICHTH MOXYTh a00 3a0paTv JOKYMEHTH 31 IIKOJHM 1 TOYaTH
npaioBaTy, ad0 MPOJOBXKUTH HAaBUYAHHS JIsl TOTO, 00 BCTYIIUTH B
yHiBepcuteT. OX04YMM BCTYIIUTHU B YHIBEPCUTET IPOMOHYETHCS
JTBOXPIUYHMM KypC, MICJISI YO0 BOHHU CKJIAJAI0Th ICTIUT “A” pIiBHSI.

HIGHER EDUCATION IN GREAT BRITAIN

When higher education of Great Britain is being spoken about the
University

education is generally meant. But in fact there is a considerable amount of
past school education, including part-time as well as full-time studies carried on
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in technical colleges teacher training colleges, art colleges, institutes of adult
education and so on.

Higher education, consisting of degree and equivalent courses, has
experienced a dramatic expansion. The number of higher education students in
Britain almost doubled between 1979 and 1993 to 1.5 million, so that today
around 30 percent of young people enter full-time higher education.

There are some 90 universities, which enjoy academic freedom. Every
University is autonomous and responsible to its governing body. The regulations
differ from University to University. While there are similarities between them,
they all differ from Oxford and Cambridge, where are a number of separate
colleges, each with their own regulations and courses of studies. The new, so-
called red-brick”

Universities are divided into various faculties: Faculty of Arts, Faculty of
Science, Faculty of Social and Economic Studies, etc. University degree courses
are generally being taken for three, four or even five years.

University teaching combines lectures practical classes and small group
teaching in either seminars or tutorials. The last is a traditional feature of the
Universities of Oxford and Cambridge.

First degree courses are mainly full time and usually last three years, with
longer courses in subjects such as medicine. Universities offer courses in a
broad range of academic and vocational subjects, including traditional arts
subjects, the

humanities, and science and technology. The government encourages
young people

to choose degree courses in subjects, or combinations of subjects, that
provide the

knowledge and skills required by a technologically advanced economy .

Over 95 percent of students on first degree and comparable higher
education

courses receive government grants covering tuition and accommodation
and other maintenance expenses. Parents also contribute, the amount depending
on their income. In addition, students can take out loans to help pay their
maintenance costs.

Comments
part-time study — neHHe HaBUaHHSI
full-time study — 3aouHe HaB4YaHHS
to be responsible to smth— nignopsiAKOByBaTUCH YOMYCh
a broad range of subjects- mMUpPOKHii CIEKTP NPeIMETIB
government grants — Jiep>kaBH1 CyOCHIIi
to contribute — cpusiT
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1. Answer the questions:

1. What is the system of higher education in Great Britain?
2. What does higher education consist of?
3. What can you say about the increase of higher education students’

number?

4. How many Universities are there in Great Britain at present?
5. Who is every university responsible to?

6. For how many years are university degree courses taken?

7. What does university teaching combine?

8. Where is a traditional feature of Cambridge and Oxford?

9. How many years do first degree courses last?

10. What courses does University offer?

11. Who does the government encourage?

12. Why does the government encourage young people?

13. What do students on first degree receive?

14. What do parents contribute?

15. What can students take out to help pay their maintenance costs?

N

. Translate into English

. bin ta Kelr HaB4aloTbCs y CTapUIOMY KJacl KJIACHYHOI HIKOJIH

rimHaszii. Ilicns i 3aBepiieHHS BOHU 30UPBIOTHCS BCTYNHTH B
YHIBEPCUTET, AKIIO y HUX BUNJE CKIACTH IIKUIbHI BUIYCKHI ICIIUTH
HAWBUIIOTO PiBHS.

. 3a 4OTUpHU POKH S 3aBEpIly Kypc HaBYaHHS B YHIBEPCHUTET1 1 MiCI

YCHIITHOTO CKJIaJaHHS BUITYCKHUX ICIIUTIB MEH1 Oyae MpHUCYIHKEHI
CTYIiHb 0aKkanaBpa ryMaHITapHUX HAYK, a00 MPUPOJHUYMX HAYK.

. Most mogpyra HaBYa€eThCs Ha (PUIOTOTIYHOMY (aKyJIbTETI IJIsl TOTO,

o0 CTaTH BYMTEIEM 1HO3EMHOI MOBHU B CEpe/HIM HIKomi. A y MeHe
1HII yHnoJo0aHHS, s € CTYJEHTOM IEepIIOTO KYpCy €KOHOMIYHOTO
BIIIUICHHS 1 MOsI MailOyTHs npodecia Oyne mnos's3aHa 3 OaHKIBCHKOIO
CIIPABOIO.
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