MIHICTEPCTBO OCBITH | HAYKHU YKPATHU
JIOHBACBKHH JJEPXKABHUM ITEJATOI'TYHIIM YHIBEPCUTET
KA®EJIPA TEPMAHCBHKOI TA CJIOB’SHCHKOI ®1JIOJIOT I

L.b. KopoTrsieBa

METOJIMYHI BKA3IBKU
JIO IPAKTUYHUX 3AHSITh
3 HABYAJIbHOI JUCLIUILITHU
«[IPAKTHUKA YCHOI'O
TA IMCEMHOI'O MOBJIEHH 5I»
YACTHHA |

CHELIAJIBHICTD 014 CEPEJHSI OCBITA
(MOBA TA JITEPATYPA (AHIJIIICBKA))

s cmyoenmig-mazicmpanmie Qinonociuno2o axyivmenmy
cneyianvnocmi 014 Cepeonsi ocsima (Moea ma nimepamypa
(aneniticoxa))

PexoMeHI0BaHO 10 IPYKY

Ha 3acimanHi BueHoi paau
JloHbackKkoro mep>kaBHOTO
MeJIarOT1YHOTO YHIBEPCHUTETY,
potokoj Ne 2

Big 24 Bepecus 2019 p.

CJIOB’AHCBK : AAITY, 2019



VK 378.016:[811.111+821.111](072)
3aTBepKeHO Ha 3acilaHHi Kaeapu repMaHChKOi Ta CJIOB’SIHCBKOT (iyosorii
(ip. Ne 1 Bin 27 cepmust 2019 p.)
3arBepKeHO Ha 3acimaHHi BueHoT paju yHIBepCHTETY
(mp. Ne 2 Bin 24 Bepecus 2019 p.)

Peuenzentn: Beckopca O.C., xaHgugaT NeJaroriyHUX Hayk,
JoUeHT kadeapu Teopii 1 MPaKTHKH MOYaTKOBOT
OCBITH;

Hamnypa C.JO., xanmumat ¢iIOIOTIYHUX HAYK,
JoneHT kadenpu iHozeMHuX MOB (JloHOAachkwuii
JIepKaBHUN NIeNaroTiaHui YHIBEPCUTET).

Yknangau: KoporsieBa L.B.

K68 METOINYHI BKA3IBKU 10 IIPAKTUYHUX 3AHATH 3
HABYAJIBHOI JUCIUIIIIHU «[TPAKTUKA YCHOI'O TA IITMCEMHOI'O
MOBJIEHH» : mst crynentiB-marictpanTis ¢it. ¢-y crmerr. 014 CepeaHsi ocBita
(Mosa Ta niteparypa (anrmiiiceka)) / 1.b. Koporsiea; M-Bo ocBith 1 Hayku
VYxpaiuu, JJAITY. — Cnor’suckk : Bugasauirreo b. 1. Maropina, 2019. — 120 c.

MeTtonuyHi BKa3iBKH MICTSTh OCHOBHI TEMH 1 TNTAHU PAKTUIHUX 3aHATH
i3 kypcy «IIpakTHka YCHOTO Ta HHCEMHOTO MOBJICHHSDY, 3aBJAHHS 1 TUTAHHS IS
CAMOKOHTPOJIIO, ~ CaMOCTIiHOT  po0OOTH  CTYAEHTIB, MOJAHO  CIIHCOK
PEKOMEH/IOBAHOI JIiTepaTypy Ta OCHOBHI TEMAaTH4HI MOHITTA. MeToau4Hi
BKa3iBKM BKIIIOYAIOTh PEKOMEHAIIII 00 MiArOTOBKH MIPOEKTIB Ta MPe3eHTAIN
aHTJIICHKOI0 MOBOIO, HANMCAHHS aHOTAIlld, Te3 Ta HAYKOBHX JOMOBiACH
aHTJIHCHKOI0 MOBOK. J[OMAIOTBCS MPHKIAAM KOMIUICKCHHX KOHTPOJIBHUX
3aBllaHb Ta JOJATKH, B SKHUX MPEICTABICHI aBTCHTHYHI aHTJIOMOBHI MaTepiaiii 3
TEM, [I[0 BUBYAKOTHCS MPOTATOM IIEPIIOTO CEMECTPY MaricTpaTypH.

[Ipu3HavaeThCsl CTYIEHTAM-MAriCTPaHTaM MOBHHX CIHEL[iaIbHOCTEH
(meHHOi Ta 3a04HOi ()OPMH HABYAHHS), acIipaHTaM, BHUKJIAJayaM aHTITIACHKOT
MOBH.

VK 378.016:[811.111+821.111](072)
© Kopotsiesa 1.B., 2019
© AAOITY, 2019



3MICT

BOTVYIL oo 4
PO3AUI I. IHCTPYKTHUBHI MATEPIAJIU 10
MPAKTUYHUMX 3BAHATD.......cooiiiiiiieieee e 5

PO3UJ II. METOAUYHI PEKOMEHJALIII IIIOJ10
CAMOCTIIHOI'O BUBYEHHS HABYAJIbHOT IMCLIUIIJIIHU .. 36

PO3UI III. KOMIIJIEKCHI KOHTPOJIbHI 3ABZJAHHSA 3
JUCHUITIJIIHU «ITPAKTUKA YCHOI'O TA ITMCEMHOI'O

MOBJIEHHSI (AHTJIACBKA MOBAW ..., 62
JIOJIATOK A. BOLOGNA PROCESS AND CREDIT-
TRANSFER SYSTEM OF EDUCATION ....ccoooooiveeeesseeeseeseeeeneens 84

JOJATOK B. EUROPEAN LANGUAGE PORTFOLIO.....101

JOJATOK C. COMMON EUROPEAN FRAMEWORK OF
REFERENCE FOR LANGUAGES ........ccccoieiiiiiiieeee e 107



BCTYII

MetoanvHi BKa3iBKH MICTSATh PEKOMEHIAII 0 NPaKTUYHUX
3aHSATh 3 HaBYaJbHOI MUCHUIUTIHU «[IpakTHka YCHOTO Ta MHCEMHOTO
MOBJICHHS», IO € OJHHMM i3 TOJOBHHUX CIELiali30BaHUX KYypCiB LIS
MiATOTOBKH CTYICHTIB PiBHS BHUIIOI OCBITH «Marictp», creuianbHOCTI
014 Cepenns ocsira (MoBa Ta miteparypa (aHriiliceka)). Mera
HABYAJbHOI MUCHHIUIIHK — (DOPMYBaHHA y CTYACHTIB MDKKYJITYpHOI
IHIIIOMOBHOT KOMYHIKaTHBHOI KOMIICTEHIIi, a TakoX mpodeciitHol
KOMIIETCHITIi TIUITXOM O3HAWOMJICHHA iX 3 PI3HUMH METOIaMu 1
MpuiiOMaMH HaBYaHHS aHTIIIHCHKOI MOBU Ta 3allydeHHS A0 BUKOHAHHS
npodeciiiHo OpieHTOBaHMX 3aBlaHb. Ha MpakTUYHUX 3aHATTIX 3 JAHOT
JMUCHMIUIIHKE ~ CTYJACHTU-MAriCTpaHTH  BJIOCKOHATIOIOTh  IHIIOMOBHI
MOBJICHHEBI HaBUYKH Ta BMIiHHS Y YOTHPHOX BHJAaX MOBJICHHEBOI
IiSUIBHOCTI: aynilOBaHHI, T'OBOpiHHI, 4YMTaHHI Ta MUCBbMi. CTyIeHTH-
MaricTpaHTH TOBWHHI JEMOHCTPYBAaTH BIEBHEHICTh 1 MO3UTHBHY
MOTHUBAIIiI0 Y KOPUCTYBaHHI aHTIIHCHKOI0 MOBOIO; YCBIIOMIIIOBATH POJIb
BHKJIa/lada iHO3eMHOT MOBH SIK Y BY3iBCBKOMY, TaK 1 y 30BHIIIHbOMY
OTOYEHHI.

MeToaudHI BKa3iBKH MICTSATh MEPETIK TEM MPOTPaMH IEPIIOTo
CEMECTPY 3 TaHOoi JUuCIUILTiHA. []0 K0XKHOT TeMU (HOPMYITIOIOTHCS ITUTI Ta
MUTaHHS JJIs ONpAIfOBaHHS, BH3HAYAIOTHCS MPAKTUYHI 3aBAaHHS IS
CaMOKOHTpPOJIFO Ta CaMOCTIHHOT po0OOTH, MpPONMOHYEThCs 0Oa3oBa Ta
JogatkoBa  giteparypa.  I[logaroTbesi  TPUKIaAM  KOMIUIEKCHHX
KOHTPOJBHUX 3aBAaHb. JlomaTkum MICTATH CydYacHi aBTEHTHYHI
AHIJIOMOBHI Marepialn 3 OKpPeMHUX TEeM IMEpLIOro CeMecTpy st
OTIPAaIfOBaHHA K Ha NMPAKTUYHHUX 3aHATTAX, TaK 1 MiJ 9ac caMOCTiitHOT
pobotu ctyaeHtiB. IlizcymMmKoBOrO (QOpPMOIO KOHTPOIIO B TEPIIOMY
ceMecTpi € 3alik, SKuid mepeadadac BHUKOHAHHS CTYACHTaMH TaKHX
3aBHaHb: 1) CKIagaHHS MMCHMOBOI aHOTAIlil aHTIIHCEKOI0 MOBOIO CTATTi
HAYKOBOTO XapakTepy; 2) JIeKCHKO-TpamMaTuuHi Tectw; 3) Oecima 3a
3aMpoNOHOBAHOK TEMOIO (200 MpodeciiiHO OPIEHTOBAHOIO CUTYAIIIEI0) B
MeKax MporpamMHu.



Howbde

PO3ALJI I. IHCTPYKTUBHI MATEPIAJIN 10
INPAKTUYHUX 3AHATDH

Part I. Education and Employment. Choosing a career
MpakTuuni 3auaTTs Nel-2

Tema 1: New challenges in education. Language education in
the European context

Merta: norim6III0BaTH 1HIIOMOBHI MOBJIEHHEBI HABUYKH Ta
BMIHHS B TIPOIIECI MOJANBIIOTO 3aCBOEHHS JITHTBICTUYHHUX
Ta COIIOKYJIbTYPHUX 3HAHb B paMKax 3a/1aHOi TEMHU;
YIOCKOHAIIOBATH 3JaTHICTh A0 CAMOCTIHHOTO MOIIYKY 1
3aCBOEHHSI HOBOTO Matepiay; (opMyBaTH yMiHHS
3aCTOCOBYBAaTH OTPUMaHi MOBHI, JIIHTBOKpaiHO3HABYI,
COIIOKYJIETYpPHI Ta METOIUYHI 3HAHHS B IHTETPAaTUBHOMY
KOMILJIEKCI.

O0aagHaAHHS: AyTEHTUYHI Ta BITYU3HSIHI MAPYYHUKA
AHTTIHCHKOT MOBH, METOJIMYHI PO3POOKH,
JUIaKTUIHUH MaTepiai, MPOeKTop,
MYJBTUMETIHHI 3aCO0H, BieoMarepiain

[nan npakTHYHUX 3aHATH 1-2:
Higher education in modern society.
Bologna Process. Credit-module system of higher education.
Problems of the system of higher education in Ukraine.
Common European Framework of Reference for Languages:
Learning, Teaching, Assessment.
European Language Portfolio.

Jlitepartypa:
Bo3na M. O. IlizpydyHuKk aHTIIHCEKOI MOBH s 4-ro Kypcy /
M. O. Bosna. — Binnawuis: Hosa Kuura, 2012. — C. 33-41.
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Bozna M. O. Axrmiiceka MoBa JuIi cTapmux Kypcis. Binnuigt: Hosa
Kuwura, 2017. 256 c.

[Mporpama 3 aHrmiiicbkkoi MOBHM ISl YHIBEPCHUTETiB / IHCTHTYTIB
(w’situpiuanii - kype HaBuadHs) : [Ipoexkt / KonexktuB aBT..:
C. 10. HixonaeBa, M. I. Conoseli (kepiBHukuM) Ta iH.: KuiB. gepix.
minrB. yH-T Ta iH. — K.: The British Council, 2001. — 246 c.

Pazom no ycmixy : [HHOBamiliHI HaBYAJILHO-METOIWYHI MaTepiaiu 3
TUACITUTUTIHN « AHTUTIHChKA MOBa» ISl CTYACHTIB 1 BUKJIaa4diB BHIITUX
HaBUANbHUX 3akianiB / 3a pex. : Omeru Kympuuipkoi, SlkoBa
bucrposa. — Bianauns : Hosa Kawura, 2012, — C. 10-17.

Advanced Expert / Jan Bell, Roger Gower. — Pearson Education
Limited (Longman), 2008. — p.p. 7-22.

Evans Virginia. Upstream proficiency. Student’s book / Virginia
Evans, Lenny Dooley. — Published by Express Publishing Liberty
House, New Greenham Park, Newbury, Berkshire RG19 6HW. 2002.
—p.p. 27-46.

Language Leader (Advanced) / lan Lebeau, Gareth Rees.— Pearson
Education Limited (Longman), 2010. — p.p. 6-15.

JloxaTkoBa JiitepaTypa:
lanonis  A.b. JIiHrBokpaiHO3HABCTBO. AHTJIOMOBHI KpaiHU. —
Binaung: Hosa kuura, 2005. — 464 c.
Kuopnens JI. B. Anrmiickka MOBa [yt MaricTpiB : [HaBY. moci0.] / JL.
B. Knozens. — K.: «ITamuBoma A. B.», 2010. — 336 c.
America in close-up. — Eckhard Fiedler, Reimer Jansen, Mil Norman-
Risch. — Pearson Education Limited. — Longman, 2011. — 278 p.
Britain. The country and its people: an introduction for learners of
English. — James O'Driscoll. — Oxford University Press, Oxford ELT,
2009. — 224 p.
Evans V. Successful writing. Proficiency / Express Publishing, 2000.
164 p.



10.

w

From Linguistic Diversity to Plurilingual Education: Guide for the
development of language education policies in Europe (main Version,
2010). Council of Europe www.coe.int./lang.

Swales John M. Academic Writing for Graduate Students: Essential
Tasks and Skills 3rd Edition. University of Michigan Press ELT; 3rd
edition (July 9, 2012). 432 p.

The Common European Framework of Reference: The Globalisation
of Language Education Policy (Languages for Intercultural
Communication and Education Book 23) / Multilingual Matters; 1
edition (June 6, 2012). 281 p.

Winkler Anthony C. Writing the research paper. A handbook.
Glendale Community College, Emeritus, 2012. 360 p.

Yachontova T.V. English Academic Writing. — JIbBiB: BunaBHuuwmii
uentp JIHY im. IBana ®@panka, 2012. — 220 c.

OcCHOBHI 3aBJaHHS /ISl 3aCBOCHHS HABYAJILHOT0 MaTepiajiy
TAa MOTOYHOI0 KOHTPOJIIO:
BHKOHAaHHS MOBHHMX Ta MOBIIEHHEBHX BIIPaB, 3alpPONOHOBAHUX B
MiIpYYHAKAX Ta METOAMYHHUX PO3POOKaX.
BuBueHHS TeMaTHYHOTO BOKAOYIIsPY.
HanmcanHs akajieMiyHUX €ce, TBOPIB Ta CKJIaJaHHS aHOTAIli.
Bukonanust TecToBux 3aaanb (Coursebooks, Workbooks)

3aBIaHHS | NUTAHHS I CAMOKOHTPOJIIO
Give answers to the following questions:

1) What kind of document is “Common European Framework of
Reference for Languages”?

2) Define CEFR Levels of the English language knowledge.
What are their salient characteristics?

3) What is the structure and functions of the European Language
Portfolio?

4) Analyze the pros and cons of joining the Bologna process for
Ukrainian students.


http://www.coe.int./lang

5)

What is understood by “credits” in the system of higher
education?

3aBaaHHs 1JIsl CAMOCTIiHHOT podoTH:
2. Iligroryiite mpoekTt, pedepar abo Mpe3eHTAaIliIo 3a OJHIEI0 3 TEM:

1)
2)
3)
4)

Language education in the European context.

Common European Framework of Reference for Languages.
European Language Portfolio.

Bologna process in the system of higher education.

3. Bukomnaiite maboparopHy pobGoty (Listening Comprehension) y
ninragonHomy kaGineri: Listen to the text Choosing Between a
College or a University. Then answer the questions and do the tasks

below.
1)

2)

3)

4)

Words university and college are Latin borrowings. What
other Latin proverbs, sayings, songs related to academic
sphere do you know?

Get some information on the differences in the higher
education systems of GB and the USA.

Explain the difference between undergraduate and graduate
studies (USA). What are the British equivalents for the US
terms undergraduate student, graduate student?

Speak on the systems of university degrees in GB, the USA
and Ukraine.

4. Hanmmite akaseMivyHe ece Ha O/IHY i3 3aIPOTIOHOBAHUX TEM:

1)
2)
3)
4)

5)
6)

Problems of the system of higher education in Ukraine.
Problems I face at my department.

The best class | have ever attended.

Which is the best way of getting knowledge - attending
classes or self-education?

Academic cheating: Is it that dangerous?

Other.

5. Bukomnaiite 3aBJaHHA 3 JOMAIIHBOI'O YN TaHHA (KHI/IF a JJIs1 YUTaHHS 3a

BUOOPOM 3TiJTHO 3aIIPOTIOHOBAHOTO CITHCKY).
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MpaxkTuyni 3ansarra Ne3-4
Tema 2: Choosing a career. Education and employment.

Merta: mornu0II0BaTH 1HIIOMOBHI MOBIIEHHEB] HABUYKH Ta
BMIHHSI B TIPOIIEC] TIOJIATHIIIOTO 3aCBOEHHS JIIHTBICTHUIHUX
Ta COIIOKYJIbTYPHUX 3HAHb B paMKaX 3a1aHOi TEMHU;
OBOJIOAITH HOBOIO TEMAaTHYHOIO JIEKCHKOIO;
yIOCKOHAJIOBATH 3AAaTHICTh 10 CAMOCTIHHOTO MOILIYKY i
3aCBOEHHS HOBOTO MaTepiary; (JOpMyBaTH yMiHHS
3aCTOCOBYBATH OTPUMaHi MOBHi, JIIHTBOKPaiHO3HABYI,
COIIOKYJILTYPHI Ta METOJUYHI 3HAHHS B IHTETPaTUBHOMY
KOMILJIEKCI.

O0aagHaHHA: AyTEHTUYHI Ta BITYU3HIHI MAPYYHUKA
AHTTIHCHKOT MOBH, METOJIMYHI PO3POOKH,
JUIaKTUIHUA MaTepiai, MPOeKTop,
MYJBTUMETIHHI 3aCO0H, Bieomarepianu

InaH npakTHYHUX 3aHATH 3-4:
Job, profession, occupation, employment.
Career choice.
The best-paying and prestigious jobs in the United States (Europe) and
Ukraine.
Labour and employment market in modern society.
Applying for a job. Curriculum Vitae. Covering letter.
Workplace and professional skills.

Jlitepartypa:
Apaxun B.J1. [IpakTrueckuii Kypc aHTIUIICKOTO s3bIKa. 5 Kypc: Yueb.
s Beicm. y4e0. 3aBemenuit / B.J.Apakun, ['.b.Antpymmna,
E.I1.Kupumnosa. — M. : BJIAZIOC, 2012. — C. 13-40.
Boszna M. O. Anrmiiiceka MoBa 11 cTapiuux Kypcis. Binaumsa: Hosa
Kuura, 2017. 256 c.



[Iporpama 3 aHrIMCPKOI MOBH JUIA YHIBEPCHUTETIB / IHCTHUTYTIB
(w’stupiuanid  kypc HaBuadHst) : [Ipoekt / KonektuB aBrT..:
C. 10. HixonaeBa, M. I. Conoseli (kepiBHuKHM) Ta iH.: KuiB. gepix.
miHrB. yH-T Ta iH. — K.: The British Council, 2001. — 246 c.

Pazom no ycmixy : [HHOBaniiiHi HaBYaJIbHO-METOAMYHI MaTepiaiu 3
JUCIHMILIIHN « AHTJTIHCbKa MOBa» JUIS CTYACHTIB 1 BUKIIAIa4iB BUIIUX
HaBYANbHUX 3aKiafgiB / 3a pea. : Omeru Kymnpummpkoi, Skoa
Bucrposa. — Binnung : Hosa Kuura, 2012. — C. 19-35.

Advanced Expert / Jan Bell, Roger Gower. — Pearson Education
Limited (Longman), 2008. — p.p. 7-22.

Evans Virginia. Upstream proficiency. Student’s book / Virginia
Evans, Lenny Dooley. — Published by Express Publishing Liberty
House, New Greenham Park, Newbury, Berkshire RG19 6HW. 2002.
—p.p. 191-212.

Language Leader (Advanced) / lan Lebeau, Gareth Rees.— Pearson
Education Limited (Longman), 2010. — p.p. 10-15.

JonaTkoBa JliTepaTypa:
lanonis  A.b. JIiHrBOKpaiHO3HABCTBO. AHTJIOMOBHI KpaiHU. —
Binnuns: Hosa kaura, 2005. — 464 c.
Kuonens JI. B. Anrmiiickka MoBa Jij1s MaricTpiB : [HaBY. moci0.] / JI.
B. Kuogens. — K.: «ITamuBoma A. B.», 2010. — 336 c.
America in close-up. — Eckhard Fiedler, Reimer Jansen, Mil Norman-
Risch. — Pearson Education Limited. — Longman, 2011. — 278 p.
Britain. The country and its people: an introduction for learners of
English. — James O'Driscoll. — Oxford University Press, Oxford ELT,
2009. — 224 p.
Evans V. Successful writing. Proficiency / Express Publishing, 2000.
164 p.
Swales John M. Academic Writing for Graduate Students: Essential
Tasks and Skills 3rd Edition. University of Michigan Press ELT; 3rd
edition (July 9, 2012). 432 p.
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Winkler Anthony C. Writing the research paper. A handbook.
Glendale Community College, Emeritus, 2012. 360 p.

Yachontova T.V. English Academic Writing. — JIbBiB: BunaBauuwmii
uentp JIHY im. [Bana ®@panka, 2012. — 220 c.

OCHOBHIi 3aBJaHHA /ISl 3aCBOCHHS HABYAJILHOI0 MaTepiaay
TA MOTOYHOT0 KOHTPOJIIO:
BHKOHAaHHS MOBHHMX Ta MOBJICHHEBHX BIIPaB, 3alpPONOHOBAHHX B
MiPYYHHKAX Ta METOAMIHHUX PO3POOKaX.
BHBYEHHS TEMATHIHOTO BOKAOYIISAPY.
Hanmcanns akaneMiuHUX €ce, TBOPIB Ta CKJIaJaHHS aHOTAITIH.
Bukonanus tectoBux 3aBaaHb (Coursebooks, Workbooks)

3aBIaHHS | NUTAHHS I CAMOKOHTPOJIIO:
Give answers to the following questions:

1) What are the top 10 steps for choosing a career?

2) Describe a procedure of applying for a job. Is there a standard
format for CV/résumés in Ukraine?

3) How do you usually find out about jobs and vacancies in your
country?

4) What recommendations can you give to be successful in a job
interview?

3aBIaHHS I CAMOCTIiHHOT podoTH:
[Tizroryiite mpoekT, pedepar abo Mpe3eHTALII0 32 OAHIEI0 3 TEM:
1) The most successful careers in modern society.
2) The best- and the worst-paying in Ukraine (Europe, USA).
3) Internships and exchange programmes for Ukrainian
university students (post-graduates).
Bukonaiite maboparopHy pobGoty (Listening Comprehension) y
ninradouroMy Kabimeri: Listen to the text Choosing a Career. Then
answer the questions and do the tasks below.

11



1) What does the speaker imply by 'career’, 'job’, 'work', and
‘calling'? Comment on his words 'writing wasn't working'.

2) He says his qualifications didn't give him the foundations for
his career and on graduation he ended up drifting into shop
work. Is it a typical situation?

3) Why did the speaker quit his job at the university library?
Compare the situation he describes with that in Ukraine.

4) Define 'fluke'.

5) The speaker seems to be in constant search of the right thing
to do in life. Is it a typical situation?

3. HanwumniTh akajieMidHe ece Ha OJIHY i3 3alPOTIOHOBAHUX TEM:

1) Why do you study languages?

2) Would you enter another department if you had a chance to
do it?

3) Being a career person.

4) What does it take to make a career?

5) Other.

4. BukoHaiTe 3aBIaHHS 3 JOMAITHEOTO YHTAHHS (KHUTA )T YATAHHS 32
BHOOPOM 3TiHO 3aTIPOTIOHOBAHOTO CIIHCKY).

12
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IpakTuyni 3auaTTs Ne5-7

Tema 3: Teacher’s Profession in modern society. What makes
a good language teacher

Mera: nornm6IIIOBaTH iHIIOMOBHI MOBJIEHHEBI HABUYKH Ta
BMIHHSI B TIPOIIEC] TIOJIATHIIIOTO 3aCBOEHHS JIIHTBICTUIHUX
Ta COLIOKYJIbTYPHUX 3HAHb B paMKax 3aaHOi TEMHU;
OBOJIOAITH HOBOIO TEMAaTHYHOIO JIEKCUKOIO;
YIOCKOHAIIOBATH 34aTHICTh A0 CAMOCTIHHOTO MOIIYKY 1
3aCBOEHHS HOBOTO Matepiany; (opMyBaTH yMiHHS
3aCTOCOBYBATH OTPUMaHi MOBHI, TIHTBOKpaiHO3HABYI,
COIOKYJIETYpPHI Ta METOJUYHI 3HAHHS B IHTETPaTUBHOMY
KOMILIIEKCI.

O0aagHaHHA: AyTEHTUYHI Ta BITYU3HIHI MAPYYHUKA
AHTTIHCHKOT MOBH, METOJIMYHI PO3POOKH,
JUIAKTHYHUNA MaTepiai, IpoeKTop,
MYJBTUMEIIHHI 3aCO0H, BieoMarepianu

IInan npakTUYHHUX 3aHATH 5-7:
Teaching career: pros and cons.
The personality of a teacher.
Qualities one should possess to be a teacher.
Qualities of a good language teacher.
Roles of an EL teacher.
The relationship between teacher and students (pupils).
School reforms in modern society.

Jlitepatypa:
Apakun B.JI. [IpakTudeckuii Kypc aHTIHHCKOTO S3bIKa. 5 Kypc: Yueo.
it Beicm. y4eO. 3aBemenuit / B.J.Apakun, ['.b.Antpymmna,
E.I1.Kupwnosa. — M. : BIIAJIOC, 2012. — C. 13-40, 219-226.
Boszna M. O. Anrmiiiceka MoBa 11 cTapiuux Kypcis. Binnumsa: Hosa
Kuwura, 2017. 256 c.
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[Iporpama 3 aHriCbKOi MOBH IS yHIBEpCHTETIB / IHCTHUTYTIB
(w’stupiuanid  kypc HaBuadHst) : [Ipoekt / KonektuB aBrT..:
C. 10. HixonaeBa, M. I. Conoseli (kepiBHuKHM) Ta iH.: KuiB. gepix.
miHrB. yH-T Ta iH. — K.: The British Council, 2001. — 246 c.

Pazom no ycmixy : [HHOBamiiiHi HaBYaJIbHO-METOJMYHI MaTepiaiu 3
JUCIHMILIIHN « AHTTIIIChKa MOBa» IS CTYJICHTIB i BUKJIAIa4yiB BUIIUX
HaBYANbHUX 3aKiafgiB / 3a pea. : Omeru Kymnpummpkoi, Skoa
Bucrposa. — Binnung : Hosa Kuura, 2012. — C. 18-35.

Advanced Expert / Jan Bell, Roger Gower. — Pearson Education
Limited (Longman), 2008. — p.p. 7-22.

Evans Virginia. Upstream proficiency. Student’s book / Virginia
Evans, Lenny Dooley. — Published by Express Publishing Liberty
House, New Greenham Park, Newbury, Berkshire RG19 6HW. 2002.
— p.p. 27-46, 191-212.

Headway. Student's book. Advanced. — John and Liz Soars. — Oxford
University Press, 2008. — p.p. 6-22.

Language Leader (Advanced) / lan Lebeau, Gareth Rees.— Pearson
Education Limited (Longman), 2010. — p.p. 6-15.

JloxaTkoBa JiitepaTypa:
lanonis  A.b. JIiHrBokpaiHO3HABCTBO. AHTJIOMOBHI KpaiHH. —
Binaung: Hosa kuura, 2005. — 464 c.
Kuopnens JI. B. Anrmiiickka MoBa Ji1st MaricTpiB : [HaBY. moci0.] / JI.
B. Knogens. — K.: «ITammBoma A. B.», 2009. — 336 c.
America in close-up. — Eckhard Fiedler, Reimer Jansen, Mil Norman-
Risch. — Pearson Education Limited. — Longman, 2011. — 278 p.
Britain. The country and its people: an introduction for learners of
English. — James O'Driscoll. — Oxford University Press, Oxford ELT,
2009. — 224 p.
Harmer Jeremy. The Practice of English Language Teaching
(Longman Handbooks for Language Teaching) / Jeremy Harmer. —
Pearson Longman; 5th Revised edition, 2015. — 446 p.

14
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Yachontova T.V. English Academic Writing. — JIsBiB: BunaBanunit
uentp JIHY im. IBana ®@panka, 2012. — 220 c.

Evans V. Successful writing. Proficiency / Express Publishing, 2000.
164 p.

OCHOBHIi 3aBJaHHA /ISl 3aCBOCHHS HABYAJILHOI0 MaTepiaay
TA MOTOYHOT0 KOHTPOJIIO:
BHKOHAaHHS MOBHHMX Ta MOBJICHHEBHX BIIPaB, 3alpPONOHOBAHHX B
MiPYYHHKAX Ta METOAMIHHUX PO3POOKaX.
BuBYEHHS TEMAaTHYHOTO BOKAOYIIAPY.
Hanmcanns akaneMiuHUX €ce, TBOPIB Ta CKJIaJaHHS aHOTAITIH.
Bukonanus tectoBux 3aBaaHb (Coursebooks, Workbooks)

3aBIaHHS | NUTAHHS I CAMOKOHTPOJIIO:
Give answers to the following questions:

1) Would you like to be an English language teacher (explain
your choice)?

2) Do you know anyone who likes being a teacher? Provide
examples.

3) Teachers seem to be underpaid everywhere. Why?

4) Make up a list of ten essential qualities to be a successful
language teacher.

5) Do you think that only certain types of personality make ideal
teachers?

6) What do you think is the best explanation of personality: that
it is basically fixed, or that it develops and changes?

7) What do you think of the view that we exhibit different
aspects of our personalities in different situations, e.g.
teaching different age groups?

8) Do you think that a good teacher is the one who has an inborn
gift for teaching or can the skill of teaching be taught?

9) What school reforms are being introduced in Ukrainian
secondary school at present?

15



3aBaanHs 115 caMocCTiliHOl podoTu:

[Migroryiite mpoekT, pedepar abo Mpe3eHTAaLII0 32 OHIEI0 3 TEM:

1) Teacher’s profession in Ukraine.

2) The personality of a teacher.

3) Teacher autonomy and teacher development.

4) In-service training for English language teachers.
Buxkonaiite maboparopHy po6Goty (Listening Comprehension) y
nmiHTagOHHOMY KaOiHEeTi.

HarmmniTe akagemidHe ece Ha OJIHY 13 3aIpOTIOHOBAHUX TEM:

1) What makes a good language teacher?

2) The pros and cons of the teacher career.

3) Teaching foreign languages. What should it be like?

4) Other.

Buxkomnaiite 3aBJaHHs 3 JOMAIIHbOI'O YNTAHHA (KHI/IFa JJIA YUTAaHHA 3a
BHOOPOM 3TiTHO 3aIIPOTIOHOBAHOTO CITHCKY).

16
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MpakTnyni 3ansarra Ne8-9

Tema 4: Teacher training in Ukraine, Great Britain, USA.
Teaching practice in secondary comprehensive
school

MeTa: norymOII0BaTH IHIIIOMOBHI MOBJICHHEBI HABUYIKHU Ta
BMIHHS B TIPOIIEC MOJAIBIIOTO 3aCBOEHHS JIIHTBICTUYHHUX
Ta COIIOKYJIbTYPHHUX 3HAHb B PAMKaX 33J]aHOT TCMU;
OBOJIOJIITH HOBOIO TEMAaTHYHOIO JIEKCUKOIO;
YAOCKOHAIIFOBATH 3AaTHICTH 10 CAMOCTIHHOTO TOIIYKY 1
3aCBOEHHS HOBOT'O MaTepiany; GopMyBaT YMiHHS
3aCTOCOBYBAaTH OTPUMaHi MOBHI, JTIHTBOKpaiHO3HABYI,
COITIOKYJIETYpPHI Ta METOIWYIHI 3HAHHS B IHTET PATHBHOMY
KOMIDTEKCI.

O0aagHaHHSA: AyTEHTUYHI Ta BITYU3HIHI MAPYYHUKA
AHTTIKCHKO1 MOBH, METOIMYHI PO3POOKH,
JUIAKTHYHUNA MaTepiai, IpoeKTop,
MyJIBTUMEIHHI 3aCO0H, Bineomarepianu

Inan npakTHYHKUX 3aHATH 8-9:
The system of teacher training in higher education of Ukraine.
Teacher training in Great Britain (USA).
Comparative analysis.
The place of teaching practice in the teacher training system.
Extra-curricular (out-of-class) activities at school.
My last school practice.

Jlitepatypa:
Apakun B.JI. [IpakTudeckuii Kypc aHTIIHMICKOTO s3bIKa. 5 Kypc: Y4e0.
it Beicm. y4eO. 3aBemenuit / B.J.Apakun, ['.b.Antpymmna,
E.I1.Kupwnosa. — M. : BIIAJIOC, 2012. — C. 13-40, 219-226.
Boszna M. O. Anrmiiiceka MoBa a7sl cTapiuux Kypcei. Binnuns: Hosa
Kuwura, 2017. 256 c.
17



[Iporpama 3 aHrmiicbKOi MOBH JUIsI YHIBEPCHUTETIB / IHCTUTYTIB
(w’stupiuanid  kypc HaBuadHst) : [Ipoekt / KonektuB aBrT..:
C. 10. HixonaeBa, M. I. Conoseli (kepiBHuKHM) Ta iH.: KuiB. gepix.
miHrB. yH-T Ta iH. — K.: The British Council, 2001. — 246 c.

Pazom no ycmixy : [HHOBamiiiHi HaBYaJIbHO-METOJMYHI MaTepiaiu 3
JUCIHMILIIHN « AHTJTIHCbKa MOBa» JUIS CTYACHTIB 1 BUKIIAIa4iB BUIIUX
HaBYANbHUX 3aKiafgiB / 3a pea. : Omeru Kymnpummpkoi, Skoa
Bucrposa. — Binnung : Hosa Kuura, 2012. — C. 18-35.

Advanced Expert / Jan Bell, Roger Gower. — Pearson Education
Limited (Longman), 2008. — p.p. 7-22.

Evans Virginia. Upstream proficiency. Student’s book / Virginia
Evans, Lenny Dooley. — Published by Express Publishing Liberty
House, New Greenham Park, Newbury, Berkshire RG19 6HW. 2002.
— p.p. 27-46, 191-212.

Headway. Student's book. Advanced. — John and Liz Soars. — Oxford
University Press, 2008. — p.p. 6-22.

Language Leader (Advanced) / lan Lebeau, Gareth Rees.— Pearson
Education Limited (Longman), 2010. — p.p. 6-15.

JloxaTkoBa JiitepaTypa:
lanonis  A.b. JIiHrBokpaiHO3HABCTBO. AHTJIOMOBHI KpaiHU. —
Binaung: Hosa kuura, 2005. — 464 c.
Kuopnens JI. B. Anrmiiickka MoBa Ji1st MaricTpiB : [HaBY. moci0.] / JI.
B. Knozens. — K.: «ITamuBoma A. B.», 2009. — 336 c.
America in close-up. — Eckhard Fiedler, Reimer Jansen, Mil Norman-
Risch. — Pearson Education Limited. — Longman, 2011. — 278 p.
Britain. The country and its people: an introduction for learners of
English. — James O'Driscoll. — Oxford University Press, Oxford ELT,
2009. — 224 p.
Evans V. Successful writing. Proficiency / Express Publishing, 2000.
164 p.
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Harmer Jeremy. The Practice of English Language Teaching
(Longman Handbooks for Language Teaching) / Jeremy Harmer. —
Pearson Longman; 5th Revised edition, 2015. — 446 p.

Swales John M. Academic Writing for Graduate Students: Essential
Tasks and Skills 3rd Edition. University of Michigan Press ELT; 3rd
edition (July 9, 2012). 432 p.

Yachontova T.V. English Academic Writing. — JIbBiB: Bunasuuumii
mentp JIHY im. IBana ®panka, 2012, — 220 c.

OcHOBHI 3aBJaHHA /ISl 32CBOCHHSI HABYAJIBLHOIO MaTepiany
Ta MOTOYHOT0 KOHTPOJIIO:
BukoHaHHS MOBHHX Ta MOBJICHHEBHUX BIIPaB, 3alpOTNIOHOBAHHUX B
MiAPYYHUKAX T4 METOAMYHUX PO3POOKaX.
BuBueHHs TEeMaTHYHOTO BOKAOYISIPY.
Harmicanus akameMigHAX e€ce, TBOPIiB Ta CKJIaIaHHs aHOTAIIIH.
Bukonanus tectoBux 3aaanb (Coursebooks, Workbooks)

3aBIaHHS | NMTAHHSA IS CAMOKOHTPOJIIO
Give answers to the following questions:
1) Are you well equipped for teaching profession? Give your

arguments.

2) What would you like to change in the system of teacher
training?

3) What are your general impressions of the latest school
practice?

4) What out-of-class activities did you organize during your last
school practice?

5) Give a brief characteristic of your class and pupils.

6) Analyze your problems and difficulties in the period of school
practice.

7) Make up a list of classroom English you used during school
practice.
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8) Analyze the situations for problem-solving activity (Apakux
B.J., C. 219-226).

9) How do you think teachers can improve classroom
management and encourage better learning? Areas you might
consider are:

- the teacher's responses to students' inappropriate behaviour;

- the effect of penalties to the fixed rules;

- how to make the English lesson as attractive and stimulating
as possible.

3aBIaHHS I CAMOCTIiHHOI po0oTH:
1. Migroryiite mpoekxT, pedepar ado mpe3eHTaLilo 3a OHIEI0 3 TEM:
1) Teacher training in Ukraine (Great Britain, USA).
2) In-service training for English language teachers.
3) My last school practice.
4) Problem behavior and what to do about it.
2. Buxkonaiite maboparopHy pobGoty (Listening Comprehension) y
niara)oHHOMY KaOiHeTi.
3. Hanwumrith akaieMidHe ece Ha OJIHY 13 3alPOTIOHOBAHUX TEM:
1) Current changes in the system of teacher training in Ukrainian
universities.
2) My last teaching practice.
3) The best English lesson | have observed.
4) The problems of a young inexperienced teacher at school.
5) How to make the English lesson as successful and stimulating
as possible.
4. BwukoHaiTe 3aBIaHHS 3 JOMAITHFOTO YATAHHS (KHUTA JJISI YATAHHS 32
BHOOPOM 3TiTHO 3aIPOMTOHOBAHOTO CITUCKY).
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Part Il. Research activities
IpaxTuyni 3ansrrs Nel0-11

Tema 5: Typical guidelines as expected of academic papers in
Ukraine.

MeTa: norIn0II0BaTH 1HITOMOBHI MOBJIEHHEB]I HABUYKHU Ta
BMiHHS B TIPOIIE€CI OJJANIBIIIOTO 3aCBOEHHS JTIHTBICTUYHUX,
METOJANYHUX Ta JIHTBOJUIAKTHYHUX 3HAHb B PAMKaX
3a[1aHOT TeMH; YIOCKOHAIIOBATH 3AaTHICTh 10
CaMOCTIHHOTO TIOITYKY i 3aCBOEHHST HOBOTO MaTepiaiy;
(dhopMyBaTH yMiHHS 3aCTOCOBYBATH OTPUMaHI MOBHI,
(1710JI0T14UHI, TICUX0JIOTO-TICAArOrivHI Ta METOIUYHI
3HAHHA B IHTErPaTHBHOMY KOMIUIEKCi; BIIOCKOHATIIOBATH
HAaBUYKHU Ta BMIHHS HAIIMCAHHS aHOTALIiH, T€3 Ta
JIOITOBIIEH.

O06saHaHHA: AayTEeHTUYHI Ta BITYN3HSHI MAPYIHUKA
aHTJIIHCEKOT MOBH, METOIMYHI PO3POOKH,
TUIaKTUIHUA MaTepiai, MpoeKTop,
MYJIBTUMEIiIHI 3ac00H, BiZleoMarepianu

Inan npakTuyHux 3auaTh 10-11:
Dissertation as part of BA and MA degrees.
The structure of the research paper (dissertation).
The scientific language and clichés of academic (research) papers;
scientific terminology.
Requirements and academic standards of the bibliography clearance
Summary (outline) of the academic paper.

Jlirepartypa:
Bbaxog I. C. English for Post-Graduate Students. Anrmilickka MOBa JUIst
acrmipaHTiB Ta 3100yBadiB : HaBd. moci0. [t cTyn. BUII. HaBY 3aKI. /
I. C. baxos. — K. : JII1 «Bumapamuuii nim «Ilepconam», 2010. — 276 c.
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10.

11.

12.

Bo3na M. O. IligpydyHuk aHTIIHCEKOI MOBHU misi 4-ro Kypcy /
M. O. Bosna. — Binnuiis: Hosa Kuura, 2008. — C. 73-94.

Boszna M. O. Anrmiiiceka MOBa 1 cTapiux Kypcis. Binaums: Hosa
Kuwura, 2017. 256 c.

Kuopnens JI. B. Anrmiiickka MoBa [yt MaricTpiB : [HaBY. 1oci0.] / JI.
B. Knogens. — K.: «IlanuBoga A. B.», 2010. — 336 c.

[Iporpama 3 aHrmiCEKOI MOBH U YHIBEPCUTETIB / iHCTHTYTIB
(warupiuauit  kypc HaBuaHHsA) : Ilpoekt / KojekTuB aBT..:
C. 0. Hixomaesa, M. I. Conoseii (kepiBHWKHN) Ta iH.. KuiB. mepx.
miars. ya-T Ta in. — K.: The British Council, 2001. — 246 c.
Advanced Expert / Jan Bell, Roger Gower. — Pearson Education
Limited (Longman), 2008. — 207 p.

Brown, Douglas H. Principles of language learning and teaching / H.
Douglas Brown, — 5th ed. — Pearson Education ESL; 5 edition (June
1, 2006). — 410 p.

Evans V. Successful writing. Proficiency / Express Publishing, 2000.
164 p.

Harmer Jeremy. The Practice of English Language Teaching
(Longman Handbooks for Language Teaching) / Jeremy Harmer. —
Pearson Longman; 5th Revised edition, 2015. — 446 p.

Language Leader (Advanced) / lan Lebeau, Gareth Rees.— Pearson
Education Limited (Longman), 2010. — 194 p.

Winkler Anthony C. Writing the research paper. A handbook /
Anthony C.Winkler, Jo Ray McCuen-Metherell. — Glendale
Community College, Emeritus, 2012. — 360 p.

Yachontova T.V. English Academic Writing. — JIbBiB: Bumasauumii
uentp JIHY im. IBana ®@panka, 2012. — 220 c.

OcHOBHI 3aBJaHHA /ISl 32CBOCHHSI HABYAJILHOIO MaTepianxy
TAa MOTOYHOI'0 KOHTPOJIIO:
BuxoHaHHS MOBHHX Ta MOBJICHHEBHUX BIIPaB, 3allpONIOHOBAaHUX B
MiAPYYHUKAX Ta METOAMYHHUX PO3POOKax.
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BuBdueHHsS TeMaTHIHOTO CIIOBHHKA.

Hammcanns akajgeMidHMX ece, CKJIQJaHHs aHoTalliif, Te3 Ta

JTOTIOBIJICH.
Bukonanust TecToBux 3aBaanb (Coursebooks, Workbooks).

3aBaaHHs i NUTAHHS IS CAMOKOHTPOJIIO
Give answers to the following guestions:

1)

2)

3)
4)
5)
6)
7)

8)
9)

What kinds of student academic works can you name? Why,
in most cases, is an academic work part of getting a higher
education degree?

What is the difference between a Master's and a PhD degree
in English-speaking countries and Ukraine? Is there a direct
match between academic degrees in England or the USA and
Ukraine?

What is the procedure for getting a Bachelor's degree in
Ukraine?

What are the two principal components of an Ukrainian
dissertation?

By whom and how is the topic of a student's academic
research determined?

What is the difference between the subject area of research
and its specific topic?

What kinds of research material are usually used in linguistics
or translation studies, dissertations and theses?

What is the basic structure of a dissertation?

Why is it important to read as much academic literature on the
subject of the research as possible?

10) What kinds of research methodology for linguistics,

translation studies, methods of teaching foreign languages do
you know?

11) What practical value could a student's academic work have?
12) Why is it important to prove the-hypothesis that introduces

research? What are the possible outcomes in this respect?
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13) Why should a candidate for a degree clearly see the potential
future directions of research?

14) How is the bibliography usually structured? Are there any
strict requirements to its listing?

3aBaaHHs 1JIsl CAMOCTIiHHOT po0oTH:

1. TIligroryiite mpoekT, pedepar abo Mpe3eHTAITI0 32 OTHIEIO 3 TEM:

1) Requirements to academic (research) papers in Ukraine
(Europe, USA).

2) Scientific method and research methodology.

3) Pure and applied sciences.

2. Buxkomnaiite maboparopny pobGoty (Listening Comprehension) y
niHra)OHHOMY KaOiHeTi.
3. Hanwmmrite akaneMidHe ece Ha OJIHY 13 3aIPOTIOHOBAHUX TEM:

1) Typical guidelines as expected of academic papers in
Ukraine.

2) The difference between “thesis” and “dissertation”.

3) Plagiarism in student’s academic work. The difference
between creative use of existing knowledge and copying for
the sake of getting a good mark.

4) Other.

4. CknafiTh aHOTAIID IO KypCOBOi POOOTH 3 TEOPETHYHOTO KYpCY
aHIJIIHCHKOI MOBH 3a 3paskoM. O0car — 2-3 ctopinku (A4, mpudr
Times New Roman — 14 oit, mixkpsiakoBuii inTepsai — 1,5).
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Mpakrnyni 3ansarrsa Nel2-13
Tema 6: Student’s research work.

Merta: normu0III0BaTH 1HIIOMOBHI MOBJIEHHEBI HABUYKH Ta
BMIHHSI B TIPOIIEC] TIOJTATHIIIOTO 3aCBOEHHS JIIHTBICTUYHUX,
METOJUYHUX Ta JIHIBOJUIAKTUIHUX 3HAHb B paMKax
3aJIaHOT TEMH; YI0CKOHAJIIOBATH 31aTHICTh JI0
CaMOCTIHHOTO MOIITYKY i 32aCBOEHHST HOBOTO MaTepiaiy;
(opMyBaTH yMiHHS 3aCTOCOBYBaTH OTPUMaHi MOBHI,
(h110JI0T14HI, TICUXOJIOTO-TIEAArOTi4HI Ta METOIUYHI
3HAHHS B IHTETPAaTUBHOMY KOMILIEKCI; BIOCKOHATIOBATH
HaBUYKHU Ta BMIHHS HallMCaHHS aHOTALIlH, Te3 Ta
JIOTIOBIIEH.

O0aagHaHHA: AyTEHTUYHI Ta BITYU3HIHI MAPYYHUKA
AHTTIHCHKOT MOBH, METOJIMYHI PO3POOKH,
JUIAKTHYHUNA MaTepiai, IpoeKTop,
MYJBTUMEIIHHI 3aCO0H, BieoMarepianu

Inan npakTHYHUX 3aHATHL 12-13:
Research work in Donbas State Pedagogical University.
Students’ scientific societies and clubs.
The post-graduate course programs.
Exchange programs for Master's degree students and post-graduates
in Europe and USA.

Jlitepatypa:

baxos I. C. English for Post-Graduate Students. Auriificbkka MOBa JyIs
acmipaHTiB Ta 3100yBayiB : HaB4. moci0. [y CTya. BUIL. HaBY 3aKIL. /
I. C. baxos. — K. : ITT «BunaBuuuwnii nim «Ilepconam», 2010. —276 c.
Bozna M. O. IligpyuHuk aHrmidcekoi MOBH aist 4-ro Kypey /
M. O. Bo3na. — Bignauiy: Hosa Kuwra, 2008. — C. 73-94.

Boszna M. O. Anrmiiiceka MoBa 11 cTapiuux Kypcis. Binnumsa: Hosa
Kuwura, 2017. 256 c.
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10.

11.

12.

Knomens JI. B. Anrmiiicbka MOBa Jijist MaricTpiB : [HaBd. mocib.] / JI.
B. Knogens. — K.: «ITamusoga A. B.», 2010. — 336 c.

[Iporpama 3 aHrmiiicbkoi MOBHM IJisi YHIBEpCHTETIB / iHCTUTYTIB
(w’situpiuanii - kype HaBuadHs) : [Ipoexkt / KonexktuB aBT..:
C. 10. HixonaeBa, M. I. Conoseli (kepiBHukuM) Ta iH.: KuiB. mepix.
minrB. yH-T Ta iH. — K.: The British Council, 2001. — 246 c.
Advanced Expert / Jan Bell, Roger Gower. — Pearson Education
Limited (Longman), 2008. — 207 p.

Brown, Douglas H. Principles of language learning and teaching / H.
Douglas Brown, — 5th ed. — Pearson Education ESL; 5 edition (June
1, 2006). — 410 p.

Evans V. Successful writing. Proficiency / Express Publishing, 2000.
164 p.

Harmer Jeremy. The Practice of English Language Teaching
(Longman Handbooks for Language Teaching) / Jeremy Harmer. —
Pearson Longman; 5th Revised edition, 2015. — 446 p.

Language Leader (Advanced) / lan Lebeau, Gareth Rees.— Pearson
Education Limited (Longman), 2010. — 194 p.

Winkler Anthony C. Writing the research paper. A handbook /
Anthony C.Winkler, Jo Ray McCuen-Metherell. — Glendale
Community College, Emeritus, 2012. — 360 p.

Yachontova T.V. English Academic Writing. — JIbBiB: BunaBHuumii
uentp JIHY im. IBana ®@panka, 2012. — 220 c.

OCHOBHI 3aBJIaHHSI JIsl 3aCBOEHHSI HABYAJILHOTO MaTepiajy
TA MOTOYHOT0 KOHTPOJIIO:

BHKOHaHHS MOBHHMX Ta MOBJICHHEBUX BIIPaB, 3allPONOHOBAHUX B
MiIpYYHAKAX Ta METOAMYHHUX PO3POOKaX.
BuBUEHHS TEMaTHYHOTO CIIOBHUKA.
Hamucanns akajgeMiuyHMX ece, CKIQJaHHS aHoTallid, Te3 Ta
JIOTIOBizIeH.
Bukonanust TecToBux 3aBaanb (Coursebooks, Workbooks).
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3aBIaHHS | NUTAHHS IS CAMOKOHTPOJIIO:
Give answers to the following questions:

1) How does Donbas State Pedagogical University integrate
education with research?

2) Why is research activity a necessity for university students?

3) What scientific programs are being realized at our university
at present?

4) Are you a member of any scientific society or club? What
scientific activities are you engaged in? Who is your scientific
supervisor?

5) What postgraduate course programs are provided for the
students of the Philology Department?

6) What qualifying exams do postgraduate students take at the
end of the course?

3aBaaHHs 115 caMoCTiliHOT podoTu:
[Tigroryiite mpoekt, pedepar abo Mpe3eHTAII0 3a OTHIEIO 3 TEM:
1) Research work in Donbas State Pedagogical University.
2) Students’ research activities at the Philology Department.
3) Exchange programs for Master's degree students and post-
graduates in Europe and USA.
Buxkonaiite maboparopHy pobGoty (Listening Comprehension) y
niaragoHHOMY KaOiHeTi.
Hammmite akageMivHe ece Ha OJIHY 13 3aIIPOTIOHOBAHUX TEM:
1) Research activities for philology students.
2) Students’ scientific societies and clubs at the Philology
Department.
3) Other.
CxyafiTh aHOTAIlF0 AHIIKACHKOI MOBOK JIO HAyKOBOI CTaTTi
METOJIUYHOT O, JTIHIBOAUAAKTHYHOTO, (PLI0JIOTIYHOTO 200 MCUXO0JIOT0-
MEaroTiYHOTO Xapakrtepy 3a 3paskoM. OOcsar — 2 cropinku (A4,
mpudT Times New Roman — 14 nr, mikpsiakoBuii intepsan — 1,5).
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IpakTuune 3ausarrs Neld
Tema 7: Scientific communication

Merta: normu0III0BaTH 1HIIOMOBHI MOBJIEHHEBI HABUYKH Ta
BMIHHSI B TIPOIIEC] TIOJTATHIIIOTO 3aCBOEHHS JIIHTBICTUYHUX,
COIIOKYJIETYPHUX, METOJUYHUX Ta JIIHTBOIUIAKTHIHHX
3HaHb B paMKax 3a/1aHOi TEMU; YAOCKOHAIIIOBATH
3JIaTHICTh JI0 CAMOCTIHHOTO MOIIYKY i 32aCBOEHHS HOBOTO
Marepiaiy; GopMyBaTH YMiHHS 3aCTOCOBYBAaTH OTPUMaHi
MOBHI, (pUTONIOTIYHI, ICKXOJIOTO-TIEAATOTIYHI Ta
METOJIUYHI 3HAHHS B IHTETPaTUBHOMY KOMILIECKCI;
BOCKOHAIFOBATH HABUYKHU T4 BMIHHS HaIlMCAHHS
aHOTaIlll, T€3 Ta IOIMOBIACH.

O0aagHaHHA: AyTEHTUYHI Ta BITYU3HIHI MAPYYHUKA
AHTTIHCHKOT MOBH, METOJIMYHI PO3POOKH,
JUIAKTHYHUNA MaTepiai, IpoeKTop,
MYJBTUMETIHHI 3aCO0H, BileoMaTepiaiy.

Ilnan npakTUYHOTO 3aHATTS 14:
Communication in modern world.
Scientific research and communication.
Scientific conference and symposia.
How to prepare a scientific work for publication.

Jlitepartypa:

Baxos I. C. English for Post-Graduate Students. Anrmiiickka MoBa JIst
acmipanTiB Ta 3100yBadiB : HaBd. 1moci6. mist cTyA. BHIN. HaBY 3aKJI. /
I. C. baxog. — K. : ITT «Bunasuuunii nim «Ilepconan», 2010. — 276 c.
Bozna M. O. IligpyuHuk aHrmidcekoi MOBH aist 4-ro Kypey /
M. O. BosHna. — Binnwuiis: Hosa Kuura, 2008. — C. 73-94.

Boszna M. O. Anrmiiiceka MoBa 11 cTapiuux Kypcis. Binaumsa: Hosa
Kuura, 2017. 256 c.
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10.

11.

12.

13.

14.
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Harmer Jeremy. The Practice of English Language Teaching
(Longman Handbooks for Language Teaching) / Jeremy Harmer. —
Pearson Longman; 5th Revised edition, 2015. — 446 p.

Language Leader (Advanced) / lan Lebeau, Gareth Rees.— Pearson
Education Limited (Longman), 2010. — 194 p.

Winkler Anthony C. Writing the research paper. A handbook /
Anthony C.Winkler, Jo Ray McCuen-Metherell. — Glendale
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OCHOBHI 3aBIaHHS IJISl 32CBOCHHSI HABYAJILHOI'0 MaTepiajy
TA MOTOYHOI'0 KOHTPOJIIO:

BuxonanHg MOBHHX Ta MOBJICHHEBHUX BIIpaB, 3alpOIIOHOBAHUX B
MiIpyYHUKAX Ta METOMYHUX PO3POOKax.
BuBUEHHS TEMaTHYHOTO CIIOBHHKA.
Hamucanus akageMidyHMX ece, CKJIaJIaHHs aHOTallid, Te3 Ta
JOIIOBiEH.
Bukonanus tectoBux 3asaanb (Coursebooks, Workbooks)

3aBIaHHS | NMTAHHSA IS CAMOKOHTPOJIIO:
Give answers to the following questions:

1) What modern means of communication do you know?

2) Why is communication essential for scientific research?

3) What are different opportunities to share and exchange
opinions and information?

4) What scientific, linguistic and methodological journals are
available for philology students?

5) What scientific and methodological seminars (workshops)
have you attended recently?

6) Make up a list of the guidelines and requirements for
publishing a paper in an international journal.

7) Do you have any publications in the collections of scientific
papers or scientific journals?

3aBIaHHS IS CAMOCTIilHHOI po0oTH:
[Tigroryiite mpoekt, pedepaT abo Mpe3eHTAII0 32 TEMOIO:
1) My recent investigation in the field of linguistics (methods of
teaching foreign languages).
Bukownaiite maboparopuy poboty (Listening Comprehension) vy
niaragoHHOMY KaOiHeTi.
Harmmrite aKa,Z[eMque €CC Ha OJHY 3 3alIpONNOHOBAHUX TCM:
1) Scientific research and scientific communication.
2) How to prepare a scientific paper for publication.
3) Other.
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CKk1aliTh aHTIIMCHKOI0 MOBOIO TE€3W HAYKOBOI TOTIOBII JIJIST yJacTi B
HAYKOBO-METOJIMYHOMY ceMiHapi Ha (ijonorivHoMy dakynbTeTi 3a
TEMOI0 HayKOBOTO JocuipkeHns. O0csr — 3-4 ctopinku (A4, mpudt
Times New Roman — 14 o, mixpsiakoBuii inTepsai — 1,5).
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N

IIpakTuyne 3anaTTs Neld
Tema 8: Conferences and meetings

Merta: normu0III0BaTH 1HIIOMOBHI MOBJIEHHEBI HABUYKH Ta
BMIHHSI B TIPOIIEC] TIOJTATHIIIOTO 3aCBOECHHS JIIHTBICTUYHIX,
COIIOKYJIETYPHUX, METOJUYHUX Ta JIIHTBOIUIAKTHIHHX
3HaHb B paMKax 3a/1aHOi TEMU; YAOCKOHAIIIOBATH
3JIaTHICTh JI0 CAMOCTIHHOTO TIOIIYKY 1 3aCBOEHHS HOBOTO
Marepiaiy; GopMyBaTH YMiHHS 3aCTOCOBYBAaTH OTPUMaHi
MOBHI, (pUTONIOTIYHI, ICKXOJIOTO-TIEAATOTIYHI Ta
METOJIUYHI 3HaHHS B IHTETPAaTUBHOMY KOMILIEKCI;
BOCKOHAIFOBATH HABUYKHU T4 BMIHHS HaIlMCAHHS
aHOTAIli}, Te3 Ta HAYKOBUX JIOIOBIICH.

O0aagHaHHA: AyTEHTUYHI Ta BITYU3HIHI MAPYYHUKA
AHTTIHCHKOT MOBH, METOJIMYHI PO3POOKH,
JUIAKTHYHUNA MaTepiai, IpoeKTop,
MYJBTUMEIHHI 3aCO0H, BieoMarepianu

Il1aH npakTUYHOTO 3aHATTS 15!
Organizing conferences and meetings.
Actual conduct of scientific conferences and meetings.
Annual scientific conferences in Donbas State Pedagogical
University.
How to take part in international meetings.

Jlitepatypa:

baxos I. C. English for Post-Graduate Students. Auriificbkka MOBa JyIs
acmipaHTiB Ta 3100yBayiB : HaB4. moci0. [y CTya. BUIL. HaBY 3aKIL. /
I. C. baxos. — K. : ITT «BunaBuuuuii nim «I[lepconan», 2010. —276 c.
Bozna M. O. IligpyuHuK aHrmidcbKoi MOBH aist 4-ro Kypey /
M. O. Bo3na. — Bignauiy: Hosa Kuwra, 2008. — C. 73-94.

Boszna M. O. Anrmiiiceka MoBa 11 cTapiuux Kypcis. Binnumsa: Hosa
Kuwura, 2017. 256 c.
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OCHOBHI 3aBIaHHS I/l 32CBOCHHSI HABYAJILHOI0 MaTepiay
TA MOTOYHOI'0 KOHTPOJIIO:

BuxonanHg MOBHHX Ta MOBJICHHEBHUX BIIpaB, 3alpOIIOHOBAHUX B
MiIpyYHUKAX Ta METOMYHUX PO3POOKax.
BuBUEHHS TEMaTHYHOTO CIIOBHHKA.
Hamucanus akageMidyHMX ece, CKJIaJdaHHs aHOTalid, Te3 Ta
JOIIOBiEH.
Bukonanus tecroBux 3asaans (Coursebooks, Workbooks).

3aBIaHHS | NMTAHHSA IS CAMOKOHTPOJIIO:
Give answers to the following questions:

1) Who is responsible for organizing scientific conferences and
meetings?

2) What is the procedure of registration for those who want to
take part in the scientific conference?

3) Who is usually elected to conduct a scientific conference or
meeting? What are the chief functions of the chairman
(chairperson)?

4) What does the program of a scientific conference or
symposium normally include? Does it follow a set pattern?

5) Speak about the conclusion of a scientific, cultural or political
conference.

6) Make up a list of bits of advice for a beginner to take part in
international meetings.

3aBIaHHs IS CAMOCTIilHHOI po0oTHU:
[Migroryiite mpoekT, pedepar abo Mpe3eHTALII0 32 OHIEI0 3 TEM:
1) My participation in scientific conferences.
2) Recent scientific conference (round-table talks) in Ukraine on
the problems of teaching foreign languages.
Bukonaiite naboparopHy poboty (Listening Comprehension) vy
niHra)oHHOMY KaOiHEeTi.
Hanmmite akageMivHe ece Ha O/IHY 13 3aIIPOTIOHOBAHUX TEM:
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1) Students’ scientific conferences at the Philology Department
of Donbas State Pedagogical University.

2) How to take part in international conferences and meetings.

3) Other.
[ligroTyiiTe MOMOBiAL AaHIMIIMCHKOIO MOBOK JUISI  y4YacTi Y
CTYACHTCBbKI HAyKOBO-TIPaKTWYHiA KoH(pepeHLil 3 mnpobiem
cy4yacHOi JIHIBICTHKH, JIHTBOAUIAKTUKH, METOJVKH BUKJIAJaHHS
iHozemuux MoB. O6csar — 5-6 cropinok (A4, mpudt Times New
Roman — 14 rr, miskpsakoBuit inTepsan — 1,5).
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PO3JALT 1. METOAWYHI PEKOMEHJALI IIOJ0
CAMOCTIIHHOTO BUBUEHHSI HABYAJILHOI
JTUCLMIIITHA

I. MetoauuHni pexomMeHaanii 010 MiATOTOBKH MPOEKTIB Ta
npe3eHTaIliil aHIJIiiCHKOI0 MOBOIO

GUIDELINES FOR WRITING PROJECT PROPOSALS

A proposal is an offer to do something or a suggestion that
something be done. The writer's purpose is to persuade readers to improve
or to alter existing conditions or to support a plan for solving a problem, a
suggestion for further research.

Important Considerations for a Proposal:

1. Audience: The audience for a proposal is multiple and may
involve many levels of technical understanding. Generally, the audience
is composed of decision-makers who are busy but interested and who
appreciate a clearly written, detailed, and thoughtful proposal.

2. Tone: Your tone should be confident but not strident,
encouraging but not overly friendly, moderately formal but not stiff. Do
not hesitate to offer suggestions, but do not complain or insult anyone in
the process. Define jargon as necessary, but do not condescend to readers
(assume they are intelligent and generally well informed). Focus on a
problem or a need rather than upon who has created that problem or why.

3. Purpose/Aim: A proposal should aim to (1) define a problem
(which can include a lack) of some sort, and (2) offer an answer, which
can be a detailed solution, a hypothetical plan, or just a thoughtful
suggestion for further evaluation and research.

4. Content: You must research your proposal. This might involve
(1) interviewing people, (2) gathering written information from
interviewees or from reference sources, and (3) making detailed
observations of your own about an existing condition.

5. Language/Diction: Use clear, active language and embed
details into your sentences. Avoid rhetorical flourishes, but do not make
the language overly simple either.
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6. Structure/Form: Format is more important to a proposal than
to a formal argument or even an editorial. In order to ensure readability,
proposals of the most varied kinds can include the following:

« explicit title & careful layout;

* bulleted items in paragraphs;

« explicit subheadings;

« an introduction, body, and conclusion.

Other Tips

1. Title: Be as specific as possible here (this is also true for subject
lines in memos). The title serves to state the problem (thesis) of the
proposal. Say what you need to, but do not make it too long. Do not be
catchy, as with titles for essays or editorials.

Centre titles and subheadings, use wide margins, number pages,
double-space typeface.

2. When necessary, bullet paragraphs with circles, asterisks,
dashes, or numbers, etc. However, do not do this to avoid writing complete
sentences.

3. Introduction, main body, & conclusion: In an introduction,
you should consider, in some fashion, most of the following:

» the subject and purpose of the proposal;

» the potential problems of the proposal;

* the needs of the readers;

» the benefits of the proposal;

» the sources used;

« the scope.

In the body, you should consider the methods, materials,
timetable, facilities, personnel, necessary research, etc. In the conclusion,
you should request action, even if this is simply to think about a problem
anew, and suggest some orientation toward the future.

NOTE: although many proposals use standard arrangements,
each proposal depends upon its own particular level of complexity and
stage of research and inquiry. Be guided by your material as much as
by standard formats.
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GUIDELINES FOR WRITING PROJECT REPORTS

The aim of the project report is to communicate the results of your
project work to an audience. Your audience might already be well
informed in the subject. Your trainers will not usually read your report in
order to extract knowledge; instead, they will look for evidence that you
understand the material and ideas your report presents. Therefore, your
document should not only convey information clearly and coherently
(such as numbers, facts or other data), but should also, where appropriate,
detail the logical processes you relied upon (such as interpretation,
analysis, or evaluation).

Typical Components

* Title Page

* Summary

* Introduction

* Background

* Discussion

« Conclusion

» Recommendations

* Attachments

1. Title Page

The essential information here is your name, the title of the
project, and the date. Be aware of any other information your trainer
requires. The title of a report can be a statement of the subject. An effective
title is informative but reasonably short. Ornamental or misleading titles
might annoy readers.

2. Summary

This section states the report in miniature. It summarises the
whole report in one concise paragraph of about 100-200 words. It might
be useful to think in terms of writing one sentence to summarise each of
the traditional report divisions: objective, method, discussion and
conclusions. Emphasise the objective (which states the problem) and the
analysis of the results (including recommendations). Avoid the temptation
to copy a whole paragraph from elsewhere in your report and make it do
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double duty. Since the summary condenses and emphasises the most
important elements of the whole report, you cannot write it until after you
have completed the report.

3. Introduction

3.1. The introduction of a project report identifies the subject, the
purpose (or objective), and the plan of development of the report. The
subject is the 'what', the purpose is the 'why', and the plan is the 'how'".
Together these acquaint the reader with the problem you are setting out to
solve.

3.2. State the subject and purpose as clearly and concisely as
possible, usually in one sentence, called the thesis or purpose statement.

3.3. Use the introduction to provide any background information
that the reader will need before you can launch into the body of your paper.
You may have to define the terms used in stating the subject and provide
background such as theory or history of the subject.

Avoid the tendency to use the introduction merely to fill space
with sweeping statements that are unrelated to the specific purpose of your
report.

4. Background

If the introduction requires a large amount of supporting
information, such as a review of literature or a description of a process,
then the background material should form its own section. This section
may include a review of previous research, or formulas the reader needs
to understand the problem. In an academic project report, it is also the
point at which you can show your comprehension of the problem.

5. Discussion

5.1. This section is the most important part of your report. It takes
many forms and may have subheadings of its own. Its basic components
are methods, findings (or results), and evaluation (or analysis). The final
report should emphasise evaluation.

5.2. Before you begin writing, ask the journalist's questions: Who?
When? Where? What? Why? How? The last three in particular will help
you focus analysis. Beyond asking these simple questions, you also need
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to make decisions such as: How do you interpret the data? What is the
significance of your findings?

6. Conclusion

What knowledge comes out of the report? As you draw a
conclusion, you need to explain it in terms of the preceding discussion.
Some repetition of the most important ideas you presented there is
expected, but you should avoid copying.

7. Recommendations

What actions does the report call for? The recommendations
should be clearly connected to the results of the rest of the report. You
may need to make those connections explicit at this point — your reader
should not have to guess at what you mean. This section may also include
plans for how further research should proceed. In professional writing, this
section often comes immediately after the introduction.

8. Attachments

8.1. These will include references and may include appendices.
Any research that you refer to

in the report must also appear in a list of references at the end of
the work so that an interested reader can follow up your work.

8.2. Appendices may include raw data, graphs, and other
quantitative materials that were part of the research, but would be
distracting to the report itself. Refer to each appendix at the appropriate
point (or points) in your report.

GUIDELINES FOR PREPARING AND MAKING ORAL
PRESENTATION

Oral presentations become easier with preparation and practice.

I. It helps to know what's expected of you

Before you start researching your project, it's a good idea to agree
about the following things:

» How much time do you have for your presentation?

1. Will you be expected to leave some time to address the
guestions of your trainer or classmates?
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» What form is your presentation supposed to take?

1. Are you expected to read from a text? If so, are you expected to
hand out copies of your text to your trainer and classmates for
consideration?

2. Are you allowed to read from a text?

3. Are you expected to use notes?

4. Are you allowed to use notes?

5. Are you expected to use various media—slides, an overhead
projector, hand-outs—to illustrate points you are making?

6. If you are expected to use media, who is going to arrange for
such things as a projector and slides; an overhead projector and
transparencies; the reproduction and distribution of hand-outs?

7. Is there a particular style of oral presentation that your trainer
and classmates expect? (Are you expected to engage your peers in a
discussion? Or are you only responsible for conveying a certain amount
of information?).

« What criteria are being used to evaluate your presentation?
(Delivery? Information? Ability to field questions? etc.).

11. Define the scope of your presentatioa

It's important to figure out how much material you actually need
to have.

1. It's better to have too much material and to cut it down during
your «rehearsal» sessions within a small group than to find yourself
having nothing to say. BUT don't prepare a full-length essay. Remember
that the good delivery of an oral presentation takes time. You want to
speak slowly and clearly—you may occasionally want to repeat material
for emphasis—so, in general, it will take longer to read a paper aloud than
it will to read it to yourself.

I11. Organise your talk as you would an essay.

» Clear and logical organisation is even more important in
presentations than it is in written papers.
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« Start out with a very clear thesis statement in which you should
outline your subject and the main points you will be addressing—in the
order in which you will be addressing them.

IV. Try to make use of supplementary media to illustrate or
illuminate aspects of your talk.

* The use of visual or auditory material to highlight certain points
in your presentation will encourage your audience to attend to and
remember what you are saying.

« It will... divert your audience from looking at you to looking at
something else for some of the time.

* Supplementary media can include slides, overhead projections,
hand-outs, segments on videotape and so on.

* Find interesting, unexpected and unusual material—but be sure
that it does have direct relevance to your topic.

» Make sure that you have the mechanics of your media worked
out in advance—don't waste time trying to figure out how to use a slide
projector or putting slides or overheads in upside down.

* Be sure to leave time for using the equipment and for the visual
images to sink in— remember that this may take time away from your oral
presentation, so adjust your visual aids—and your presentation—
accordingly.

V. Leave time to rehearse your presentation.

« It's extremely important to leave yourself sufficient time before
your presentation for rehearsal. You need to know

1. how much to write—or how many notes to have—to fill the
time;

2. how to hold your notes so you don't just bury your head in them
and read:;

3. how quickly—or slowly—to talk;

4. whether you need to make notes on the blackboard; etc.

« Start out rehearsing by yourself.

1. Have a clock handy so that you can time yourself.

42



2. Mark places where you could expand upon points or develop
more complex concepts.

3. If you have too much material, look to see where you can cut
your notes down. Don't actually delete «superfluous» material, for you
might speed up when you're nervous— you might find yourself able to
cover more material than you did in rehearsal. (NOTE: One way to deal
with this is to highlight central points; then, if you find you have extra
time, you can make use of elaborating or supporting material.)

» Practice the presentation at least three times.

1. Reading over your notes silently is not enough; you must run
through the speech out loud.

* Be sure you know how to pronounce all the words in your paper.
If you're not sure, look them up in a dictionary and make your own
phonetic notation to let you know how to pronounce them.

« Say each word you're uncomfortable with 5 to 10 times to make
sure you have mastered it.

« Turn your notes into a script. For instance, note

1. where you're going to be emphatic;

2. where you're going to repeat points;

3. where you might make a (seemingly) casual remark, etc.

+ Make sure you know your material well enough to talk
comfortably without depending too much on notes.

« After mastering your wording, give your presentation in front of
a mirror.

« Finally, you may want to try your talk out on one of your project-
team members.

V1. It's important to feel comfortable about the way you look,
and to be relaxed and confident, during your presentation.

» Make sure that you are well-rested and relatively stress-free on
the day of your presentation.

VII. Treat your presentation like a well-planned performance.

« Set the stage carefully.
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1. Be sure you get to the class in plenty of time to see to any
arrangements that need to be made (check the operating condition of
VCRs, OHP, etc.).

2. Figure out before you start talking where you're going to situate
yourself for the presentation: standing at the front of the class, sitting on a
desk, etc.

3. Decide what you're going to do with notes: Is there a lectern?
A desk? Are you going to just hold them?

« Stay in control.

1. Talk slowly.

2. Talk clearly (enunciate).

3. Talk loudly.

4. Make eye contact.

5. Avoid staying in one place. Try not to simply stand or sit in one
spot; it's a good idea to walk around a bit, to gesture and change the
direction of your focus in order to keep all of the audience interested.

6. Be sensitive to your audience. If you notice that people are
looking bored or distracted, change your position, the speed or volume of
your voice.

VII1. Handle questions with confidence.

+ Don't panic when you're asked a question. Give it careful—but
quick—consideration and answer it to the best of your ability.

« It's acceptable to tell someone that you don't understand his or
her questions. (This is also a good way to stall for time.) Ask them to
rephrase or clarify it—or rephrase it yourself and ask them if that is what
they meant.

« It's also all right to admit that you're not sure about the answer
to a question—sometimes a lively discussion can ensue if you turn the
question over to the class.

* Try to give everyone who wants to ask a question a turn.

DC After your presentation session, take time to assess your
«performance» and to act positively on feedback.
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Prepared by Dr. Nellie Perret, Learning  Skills
Counsellor/Educator, for the Counselling and Learning Skills Service:
University of Toronto.
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Il. Meroaquuni pexkomeHaauii moOa0 MiArOTOBKH A0MOBixei,

aHoTAaliil Ta Te3 aHIJIiiiCbKOI0 MOBOIO

MAKING REPORTS

Reports may be formal or informal, and may be sent within the
organisation or to outside organisations. They are used in every area of
business and therefore have many different purposes. The function of
regular routine reports is simply to provide information. Such reports are
produced as a matter of course by whoever is responsible for them, and
they generally have a standardised form. Other reports contain the results
of investigations. They will put forward ideas and possibly make
recommendations.

The planning stage is really important. At this stage you should
provide answers to the seven basic questions: why? to whom? what?
where? when? how long? how? Say what is meant by these questions
matching the questions on the left with the information you need to answer
them on the right.

Why? a) What the audience knows about the subject, their
status, age, culture, specific interests- the information
you present should tailor their needs

To whom? b) the aims of your report, those evident and hidden
What? c) the subject matter of the report
Where? d) the place where the report will be delivered (a large

conference-hall, a small meeting room, with the help of]
a microphone or without it, etc.)

When? e) the rime( the first report, the last one, after or before
the break, in the evening, etc.)

How long? f) the length of the report is determined by many
factors, but generally try to make your talk reasonably
short

How? g) the format, or form of the report including the use
of demonstration materials and handouts

FORMAT
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There is no set layout for reports. Whatever the layout chosen,
however, reports should always be presented schematically. They should

be divided
systematically under headings and
require a more formal and detailed s

into sections and subsections which are numbered

subheadings. A longer report will
cheme and layout, so that the reader

can find his/her way through the material.

Using sections and a numbering system in a report enables people
to refer quickly and easily to specific parts in it. Generous use of space
and signaling will make a report more readable. Therefore, try to:

1. Leave a margin each side of

the page.

2. Leave a line between each section.
3. Useaconsistent scheme of headings, subheadings, numbering and

indentations.

The following format is common in many reports:

1. Title.
This should indicate concise
2. Introduction

ly the subject of the report.

This section is sometimes called the *terms of reference’. It states
what you are reporting on, who commissioned the report and by when it

should be submitted.

Opening Signals of the To gain the attention of the
start audience or the people near you in
the presidium
Greetings to the | To greet the audience
audience
Self-identification| To introduce yourself or to thank
the person who introduced you
Creating a To attract attention, to give a smile,
positive emotionalto tell a joke, to ask for something, to
atmosphere  |do something memorable
Stating the To define clearly the purpose of
target your report
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Providing an To outline the main points of the

overview report
Stating the To inform the audience of the
rules length of the report, what action, if

any, is to be taken, the time and the
form of questions

3.

Main part. Procedure, findings.

It could be giving information, setting out findings, putting
forward ideas and arguments, etc.

4.

Conclusion and Recommendations.

The conclusion says what you think about the facts, how you
interpret them. You will probably do some of the following :
e summarise the uisclusion in the body of the report;
e summarise findings;
e make recommendations;
e state what action should be taken as a result of your
recommendations and by whom.

Noe Recommendations should only be included if have been
asked to do so. They should, if possible, be practical suggestions as to
what should be done.

The report should be signed with your name and title, and should
be dated. The signature and the date are put either on the title page of a
report or at the end of it.

FORMAT FOR FORMAL REPORTS

The following format is common for the longer, more formal,

report:

1.
2.
3.

Title page.

Terms of reference (see Introduction above).

Procedures. How you obtained your information, e.g. by
interviews, questionnaires, observation, desk research, etc.
Findings. The facts you discovered from your investigation.
Conclusions and Recommendations. These are sometimes
separate sections.
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USEFULL VOCABULARY
for writing scientific papers and reports

A
1 HAyKOBI MyOmiKarii scientific publications
2 0030pHi cTaTTI survey articles
3 aBTOD, CITIBaBTOP author, coauthor
4 Ha3Ba CTaTTi the title of the article (paper)
is ...
5 OCHOBHA YacTuHa crarTi... |the main body of the paper...
6 JIOIATOK appendix
7 riiaBa chapter
8 po3ain section
9 ab3arr paragraph
10 MIPUMITKa, BUHOCKA footnote
11 [TOCHJIAHHS, CITHCOK reference
JiTeparypu
12 MiANUC 0 MATFOHKIB figure caption
13 Hanucary, (Bigpenarysaru, | to write (to edit, to print, to
HaJpyKyBaTH, nepekiacty, |translate, to publish) a paper
BHUJIATH) CTATTIO
14 y apyii in print
15 cTaTTs po3riiaae npodiemy | this paper treats the problem
of...
16 MoJaTH CTATTIO 0 HaykoBoro|  to submit the paper to a
KypHaITY scientific journal
17 CrarTsi OMHUCYE... The article describes...
18 Crarrs 1a€ OTuC.... The article gives the
description of...
19 Crartst omucye icuytody  |The article depicts the present

CUTYAIIIIO B...
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20

CrarTs BU3HAYMIIA B
3arajJbHUX pUCaX CyYacHUM
MiAXi 10 MPOOIeMH ...

The article outlined up-to-
date approach to the
problem...

21 s craTTs obrosopioe aeski | The present article discusses
aCIeKTH. .. some aspects of...
22 Bomna Hamae neski It presents some results which
pe3yIbTaTH, SKi illustrate...
UTIOCTPYIOTb. ..
23 1151 cTaTTs Mae BiTHOIICHHS The article is concerned
Io... (BoHa mops3ana 3...) | with... (the article deals with
)
24 VY wiii craTTi MU 3poOUMO In this paper we will
cpooy... attempt...
25 Crarts posrismac The paper treats the problem
npooJiemy... of...

1 Mos pob0Ta Ha3HBAETHCH. .. The paper is entitled ...
2 Tema Mo€i omoBifi... The subject of my report...
3 Merta MO€T IOTIOBI . .. The aim of my report...
4 Po6Gora € cripo6oro mokaszatu| This work is an attempt to
/ 3Haiitu / moBecTH / show / to find / to prove / to
PO3IIISIHY TH... consider that...
5 Mera moei nonosini — | The purpose of this report is
nopiBHATH (BU3HauyuTH, | t0 compare (to determine, to
HAJIaTH) Pe3yJIbTATH. .. give) the results of...
6 Iz momoBiap mae Ha MeTi | This report is designed to
npoJeMOHCTpyBatu (Hajaary,| demonstrate (to give, to
BU3HAYUTH) ... determine) ...
7 Jlexitist Oyze y BUTIIs The lecture will be a brief
KOPOTKOI JOTIOBIIi. .. account of...
8 A nymaro (BBaxaro, | think (believe, suppose)
NPUIYCKAal0), IIO... that...
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9 Mu MaeMO pO3TIIAHYTH We must consider (discuss,
(0OroBOPUTH, MOPIBHATH, compare, show)...
ITOKa3aTH)...
10 Te, o s 36uparock ckazaru |What | mean to say (to show,
(moxazaru, HaroJIOCUTH) — to emphasize) is...
e ...
11 ITpobemMa mmosArae y Tomy... The problem is the
following...
12 HeoOxiaHo 3a3HaunTH It should be noted
(3ramarH, BKa3aTH), 1O ... (mentioned, pointed out)
that...
13 Jlyist movaTKy moTpioHO To begin with, one can say
cKazaTu, 1o ... that...
14 Hamma meta — o6rosopuru | Our aim is to discuss (to
(okaszarw, JTOBECTH), IIIO ... show, to prove) ...
15 O4eBHTHO, SICHO It is evident (unlikely, likely,
(MaJI0MOBIpHO, HMOBIPHO, doubtful) that...
CYMHIBHO), TIO...
iB Le 6yne kopoTke It will be a brief account of...
MOBIJIOMJICHHS (3BIT) IpO...
17 S1 anamizyro pisHomanitai | | analyse various methods
METO/IH.... of...
18 S1 BuBuaro akropwy, siki € || study the factors causing ...
HPHUYHHOIO. ..
19 51 BUBYAIO BILIMB... | study the effects ...
20 Jlociig BCTAaHOBUB ... The experiment established...
21 51 npoBiB KiJbKa | carried out a number of
€KCTIEPHMEHTIB 3... experiments with ...
22 Leit mocmix € cipo6oro  [This experiment is an attempt
mokasaru (3Haittu, qoBectH, | to show (to find, to prove, to
PO3TIISIHYTH), IO ... consider) that...
23 JIAJIEKO Bif far from
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24

JIOC1; TOKH 1110

‘ so far

25 Ha KOPHCTH (K020Ch, 4020Chb) in favour of smb (smth)
26 Ha 3akinuenHs MeHi 0 In conclusion 1 would like to
XOTiIOCh 3ragaTth (mogary, |mention (to add, to say) that...
CKazaTu) Ipo....
27 Ha 3akinuenns kinbka | Finally a few remarks should
3ayBayKeHb (TIOCHJIAHB) e made about...
noTpiOHO 3pOOHTH IIPO....

28 Mu, 3pemToro, MHnum We finally concluded that...

BHCHOBKY (3p0o0uin
BHCHOBOK), IIIO....

29 3peImTorn MU MOKEMO At the end we can say
CKaszarH (3rajaT, (mention, point out) that...
3a3HAYHTH), IT10...

30 Tyt Bunukae 3anuranss — |At this point a question arises

CTOCOBHO... as to...
31 I3 ckazanoro Buiie s 6auy, | From the above | see that...

1o ...

1 Ha MOIO TYMKY to my mind; in my opinion

2 3 TOYKH 30pY... from the point of view...

3 HACKIJIBKH Sl MOXKY CYJIUTH ... as far as | can judge ...

4 HACKIJIbKH 5 3HAIO... for all I know ...

5 Oyt B 3;maroi, Biamosizatu | to be in agreement with; to

YoMyChb be in line with

6 M IXOIATH to fit into

7 BiJITIOBITHO to be keeping with

8 OyTu npaBuIbHUM, AiticanM | to be valid for; to be true for

9 HIMPOKO 3aCTOCOBYBATHUCS to be of much use, to be
widely used in...

10 3a 3aranpHUMHE Biarykamu [according to (by) all accounts
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11 HA/IaBaTH BEJIMKOTO make much (little) account of
(HEBENMHMKOTO0) 3HAYCHHS smth.
YoMy Cb
12 B )KOJTHOMY pa3si on no account
13 3pEIITOIO after all
14 MpUBEPTaTH, 3BEPTATU call smb’s attention to smb
(uurocp) yBary Ha... (smth)...
15 MIPUIUIATH yBary KOMych | give (one’s) attention to smb
16 3BEpPTATH yBary Ha KOroch, | pay attention to smb (smth)
I0Ch
17 HOPIBHSTH bring into comparison
18 3a paxyHOK KOTOCh, 4OTOCh at the expence of smth.
19 JI0 TIEBHOT MipH to a certain extent
20 3HAYHOIO MipOI0 to a great extent
21 HACKiJIbKH as far as
22 Habararto by far
23 JIaTIeKo BiJ far from
24 JIOCi; TIOKH 1110 so far
25 Ha KOpHUCTh (KOrock, yorock) | in favour of smb (smth)
26 KpiM, 32 BUHATKOM apart from
27 3 OJTHOTO OOKY on the one hand
28 3 1HIIOTO GOKY on the other hand
29 Ha YOI at the head of
30 i Take iHIIe, i TOMY TIOZiOHE and the like
31 (haKTHYHO, BIIACHO KaXKy4H as a mater of fact
32 HE Ma€ 3HAYCHHSI no mater
33 000B'I3KOBO by all means
34 B )KOJHOMY pasi by no means
35 THUM 4aCcOM in the meantime
36 3HOBY i 3HOBY once and again
37 OyAb-KOIO I[IHO; 00 TaM at any price

He OyIo
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38 HI3aIIo; 32 KOJHUX 00CTaBHH not at any price
39 3 METOIO... on purpose to...
40 MIOKJIACTH Kpai put an end
41 Oyb-SKOIO I[IHO0; 00 TaM at any rate
He Oyi0
42 OPSIMO TPOTIOPIHHO in direct ratio
43 00EpPHEHO MPOIOPIIHHO in inverse ration
44 III0 CTOCY€ETHCA.. as regards...
45 y bOMY BiTHOIIICHH... in (this) regard
46 0e3BiTHOCHO, HE OepyUH 10 without regard
yBaru
47 BiJTHOCHO, III0/10; TI0 with (in) regard to
BIJIHOIIEHHIO; 110
CTOCYETChSI; CTOCOBHO
48 caMe TaKkWi; yce-Taku; BCe just the same
OJTHO
49 JI0 TIEBHOT MipI/I,. y IEBHOMY i a sense
CeHci
50 KOPOTKO, CTHCIIO, KiIbKOMa i a few words
CITIOBaMH
51 IHIIIMMU CIIOBaMH in other words
1 after all 3pPEIITOI0
2 after a while gyepes JesIKUii yac,
He3zabapom
3 all but Mailke, IeBE HE
4 all in all LIJIKOM, 3arajaoM, IOBHICTIO
5 and so forth 1 TaK nari
6 as such SIK TaKWii, 1o CyTi
7 before long IIBUJIKO, He3a0apoM,
HEBIOB31
8 by now JI0 I[BOTO Yacy
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9 by then Ha TOH Jac

10 do without 00XOUTUCH O3 YOrOCh

11 for granted 10 HE MOTpedye T0Kazy

12 for the most part TOJIOBHUM YHHOM;
MEePEBAXKHO

13 for the present Ha 1l pa3, HOKU

14 for the rest 100 1HIIIOTO, IO
CTOCY€ETBCS

1HILIOTO
15 for the time being Ha JIeIKHI Jac, MOKH
16 in a way y OeSIKOMY BiJJHOILIEHHI; y
MIEBHOMY PO3yMiHHI; 710

MIEBHOI MipH

17 in / at all events NpUHANMHI

18 in all respects y BCIiX BiIHOIICHHSIX

19 in as much as OCKIJIBKH, TI03asK; Yepe3 Te

110

20 in no respect y BCIX BiJHOIIEHHIX

21 in no time Iy’Ke IBUAKO, MOMEHTAIIBHO

22 in no way 5KOJTHUM YUHOM

23 in part YacTKOBO, I0YaCTH

24 in place of 3aMiCTh

25 in the long run 3pEITOol0, KiHelb KiHLleM

26 in serious / succession 0e3yIMHHO, TIOCIIIIh

27 in the short run Hezabapom

28 in step y HOTY, OJJTHOYAaCHO,
CHHXPOHHO

29 in this way TaKUM YHHOM

30 it has nothing to do HEMa€ HIiYO0TO CIJIBHOTO

31 long before 33JI0Br'O 110

32 no sooner than SIK TUTBKH

33 so long as OCKiITbKH
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34

so much for (the theory)

1€ BCe, 10 CTOCYETHCS
(Teopii)

35 the former MEPILHii (3 JBOX HA3BAHHX )
36 the latter OCTaHHIH (3 JBOX HA3BAHMX)
37 all the more so TUM Oinble

38 thus far JoTernep

39 to some extent JI0 TIEBHOT MipH1

40 unless otherwise indicated

SKIIO HE 3a3HAYCHO OKPEMO

SCIENTIFIC ACTIVITY

1 What field are you working | B skiit ramysi Bu mparmroeTe?
in?
2 I am specializing in... S cneniamizyiocs y...
3 What problem are you Hap stkoro mpo6iieMoro BH
working at? nparroere?
4 I am working in the field of... 51 mpatiroro B ramysi...
5 I am doing a research in the... |5 3afiMarocst TOCITIIKCHHSIM. ..
6 I am concerned with... S1 maro BiIHOILIEHHS 10 ...
7 | am interested in... MeHe 1iKaBHTb ...
8 I work under the guidance of I mparioro i KepiBHUIITBOM
Professor Kostenko npogecopa Kocrenka
9 My scientific adviser is Miii HayKOBHIA KEPIBHUK —
Professor Savchenko. npodecop CaBueHKO
10 My work is in a preliminary | Mos po6ora mepedyBae Ha
stage ronepeTHil cTamii
11 The work is in the progress. PobGora BuKoHy€eThCS
12 Such work is of considerable Taka pobOTa BUKIMKAE
interest from the theoretical 3HAYHUI iHTEpEC 3
point of view TEOPETUIHOI TOYKH 30PY
13 The work has been carried out| Po6oty Oyno BUKOHaHO
according to... BIIIOBIIHO J0...
14 Experiments (on...) are very |ocmiaum (3 ... ) Ay’Ke BaXIUBI

essential...
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15 We are going to start experi- | Mu mouyHeMo eKCIIEpUMEHT 3
ments on...
16 We concentrated on ... MHu 30cepeInnCh Ha...
17 We succeeded in obtaining ... Mu focsriu ycrixiB B
OJIep>KaHHi...
18 Considerable progress has Byio 10csarHyTO 3HAUHUX
been YCITIXiB V...
made...
19 In the «Introduction» I V «Bcetymi» s MOsICHION. ..
explain...
20 The first part of my work is |TIepma yactuza Moei poboTH
devoted to ... [IPHCBSYEHA. ..
Jlirepatypa
1. Baxos I. C. English for Post-Graduate Students. Anrmiiicbka

MOBa JUUIsl acIipaHTiB Ta 37100yBauiB : HaBu. moci0. s cry.
pui. HaB4 3akiL. / 1. C. baxos. — K. : JIII «BugaBHu4uii qim
«ITepconam», 2009. — 276 c.

Tapuononbckuit O.b., Koxymko C.II. Meroguka HaB4aHHS
CTYACHTIB BUINWX HAaBYAJHHUX 3aKIaJiB MHUChMa aHTIIHCHKOIO
MoBoI0. — Binnung: HoBa xaura, 2008. — 288 c.

IIl. Meroauuni pexomeHaaunii moao0 pedepyBaHHs,
AHOTYBAHHS TA pPelleH3YBAHHS TEKCTY
HaiiBaxuiuBimmm mxepenoM iHpopmaii Ta 3acodom 1i nepenadi

B MPOCTOpPi 1 Yaci € HAYKOBUH IOKyMEHT. 3a CBO€ (hOPMOIO KHUTH,

KYpHAaJIU, CTaTTi HaJIeXaTh A0 MHICbMOBUX HAYKOBUX JTOKyMEHTiB. BoHn
MOXXYTh OyTH MIEpBUHHAMH Ta BTOPUHHUMHU. /[0 IEpBUHHNX TOKYMEHTIB

Hajexxath MoHorpadii, 30ipHUKH, MaTrepiald HayKOBUX KOH(]EpeHIIiH,

KYPHAIIH, CTaTTi, FA3€TH Ta 1HIII BUJIAHHS.

JDKepen

Pedepar ta aHoTalis HanexKaTh 10 BTOPUHHUX JIOKYMEHTAIBHUX
HaykoBo1 iH(opmarii. [le Ti JOKyMEeHTH, B SKHX MOBIIOMIISIFOT

Npo TepBHHHI AOKyMeHTH. Tpanchopmauis iHpopmauii monsrae y

BUBYEHH1 KOXXHOTO IIEPBUHHOTO TOKYMEHTa a00 MEeBHOI iX CyKyIHOCTI Ta
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B IiATOTOBII iH(MOpMAaITii, sika BimoOpaxae OUIBIN CYTTEBI €TIEMEHTH ITUX
cTaTel YM TEKCTIB.

Ha  ocHOBI  BHUKOpUCTaHHS  BTOPMHHHUX  JIOKYMEHTIB
KOMIUIEKTYIOTbCSL iH(pOpMaTHBHI BHUIAHHA: pedepaTHBHI >KypHaH,
JIOBIIKOBA JIiTEpaTypa, HAYKOBi Mepekianu Ta iH. Pedeparu ta anoramii
CTaHOBJISATh OCHOBHHUH 3MICT pedepaTUBHUX KypPHAIIB.

Pegpepam (abstract, synopsis, paper, essay) (Bix iart. refero —
MTOBITOMJISIFO) — KOPOTKHH BHKJIAA Y MHUCBMOBIH (hopmi abo y BUTIIAII
momoBimi. Cepen dYHCICHHMX pI3HOBHIIB pedepariB  BUAUIIIOTH
criertianizoBaHi pedepary, B AKX BUKIIA]] 30pI€HTOBAHUN Ha CIICIiaIiCTiB
neBHoro (axy. dyHkIii pedepary Taki:

* BIJINIOBIJ]a€ Ha TIMTaHHS, KA OCHOBHA iH(OpMaIlis 3aKjajicHa B
IBOMY JOKYMEHTI UM CTaTTi;

* [I0J]a€ OIIUC MEPBUHHOTO JOKYMEHTA,;

* MOBiIOMJIIE TPO BUXIJ Ta NPO HASBHICTH BiATIOBITHUX
MIEPBUHHUX JIOKYMCHTIB;

* € JDKepesioM s 30epeKeHHS JOBITKOBUX JaHHX.

Pedepar € Takok oIHAM 13 caMOCTIHUX 3aco0iB iH(GoOpMAIIii i
MOXe OyTH BUKOHaHHH y (hopMi yCHOT TOTIOBil. 3a BCi€T pi3HOMAaHITHOCTI
pedepatu MaroTh JIesKi CIibHI pucH. B pedepari He BUKOPHCTOBYIOTH
JOKa3W Ta ICTOPHYHI eKCKypcw. Marepian mnogaetbcs y (opmi
KOHCyJbTali abo omnucy ¢akriB. IHQopmallis BUKIaNAETHCS TOYHO,
KOpPOTKO, 0e3 IepeKkpydyBaHb Ta CYO'€KTHBHHX OIHOK. CTHUCIICTh
JIOCSTAETHCS B OCHOBHOMY 3a PaxyHOK BUKOPUCTaHHS KOMYHIKATHBHHX
KJIIe, JIEKCHYHOIO MIHIMYyMy, a TaKoX 1HOAI W BHKOPHUCTAaHHS
HETEeKCTOBHUX 3ac00iB J1a-KOHi3aIlii MOBH (Tabmwili, imrocTpaitii). Pedepar,
SIK TIPABUJIO, MIiCTUTh TaKi YaCTUHU:

* 0Oibmiorpadiunuii ommc TEPBUHHOTO JOKyMEHTa (CTaTTi,
JTOTIOB1JIi, TEKCTY);

* caM TeKCT pedepary;

* IOBIJIKOBI JlaHi Ta MPUMITKH.

TekcT pedepaTy peKOMEHIYIOTh OyyBaTh 3a TAKUM IJIAHOM:

a) MeTa Ta METOJIMKA BUBYCHHS;
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0) KOHKPETHI JjaHi PO IpeMET BUBYCHHS,

B) 4acOBi XapaKTEPUCTUKU;

T') pe3yJIbTaTh Ta BUCHOBKH.

3arosoBok pedepary He MOBHHEH MOBTOPIOBATHCS B TEKCTi, TaK
caMo SIK 1 B aHOTalii, OTpiOHO YHUKATH BXXMBaHHI 3aliBUX CIiB Ta (pas.
[Tpubnuznmii o0csr pedepary — 10-15 BigcoTkiB oOcsry crarTi, ane B
pa3i morpedu 1ei obcAr Moke OyTH OITBIIMM, HDK 3a3HAYCHO B
HOpPMAaTHUBaXx.

Anomauin (annotation) (six mar. annotatio — mpumiTka) —
KOPOTKa XapakTepHCTHKA JPYKOBAHOTO YH PYKOIHCHOTO TEKCTY.
AHOTaii 32 CBOIM 3MICTOM Ta KiHIICBUM NPU3HAYEHHSIM MOXYTh OyTH
JOBIIKOBI, TOOTO Taki, IO PO3KPHBAIOTh TEMAaTHKy [IOKYMEHTa Ta
MOBIJIOMJISIFOTH €Ki JIaHl PO HBOTO, ajie TPU I[bOMY HE BHCJIOBIIOIOThH
KPUTUYHOI OLIHKHM;, PEKOMEHIOBaHi, TOOTO Taki, fKi MICTATh OLIHKY
JIOKYMEHTa 3 TOUKH 30pY HOro 3HaYyIIOCTi UIsl HEBHOI KaTeropii YuTaviB.

3a oOcaroM aHoTarii MOMIAAIOTHCA HA  3araibHi, SKi
XapakTepU3yIOTh JOKYMEHT Y LIJIOMY i PO3paxoBaHi Ha LIMPOKE KOJIO
YUTadiB, Ta CIIEIiaTi30BaHi, Ti, IKi PO3KPHUBAIOTH JOKYMEHT BUKIIOYHO
IUUISI BY3bKOTO KoJTa ¢axiBIiiB. J[yis Hammx 1ijeit HaiO1IbI 1ikaBi 3araibHi
aHoTarlil Ta3eTHUX Ta IKypPHAJIBHUX cTared. BoHM MOXyTs OyTH
KOPOTKHMHU (JeKisibKa Qpa3) Ta OLIbII POTOPHYTHMH, alie i B IbOMY pasi
BOHHM MOJAIOTh Y CTHCTIH (QopMi JHIe HAWTONOBHIIII BUCHOBKH Ta
MOJIOKEHHsSI JOKYMEHTIiB. B aHoTamii BKa3yroThb JHILIE CYTTEBI O3HAKH
3MICTy CTaTTi, TOOTO TaKi, IO JAlOTh 3MOTY BUSBUTH HOTO HOBU3HY Ta
NpPaKTUYHE 3HAYEHHSA, BUPI3HUTH HOro cepel iHIIMX, OJM3BKUX 3a
TEMAaTUKOIO Ta IPU3HAYCHHSIM.

[Ipu HamucaHHi aHOTaIlii HE BapTO TeEpeKa3yBaTH 3MICT CTaTTi
(BUCHOBKH, pekoMeHparii, daktmaauii Marepian). Ciig 3BecTH 10
MiHIMyMy BHUKOPHCTaHHS CKJIAJHHUX 3BOPOTIB, OCOOOBHX Ta BKa3iBHUX
3aliMeHHUKIB. OOcsar aHoraiii He TMOBHMHEH mepeBuilyBatu 600
JIPYKOBaHUX 3HAKiB. AHOTAI[isl MICTHTb:

* 6i0miorpadiuHmii omuc;

* IaHi Ipo aBTOpa (BUEHMI CTYIiHb, 3BaHHS, HAYKOBA IIKOJIA);
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* KOHKPETHY (OpMYy aHOTOBAHOTO JOKYMEHTA;

* IpeaMeT BUKJIAAY (TeMa, OCHOBHI HOHSTTS, MPOIECH, Micle,
4ac, IPOTATOM SIKOTO BiJIOYBAIOTHCS 111 TPOLIECH).

Iadopmariis mpo 3micT Ta XxapakTep CTAaTTi € 3aBIAHHSIM HE TUTBKU
aHoTauii, a ® pedepary. Bumorn no 3micty asortamii Ta pedepary
MOB'A3aHl 3 PI3HUM MPHU3HAYEHHSIM LHX JOKYMEHTiB. AHOTaLis — Le
JMIIE TOBIZIOMJICHHS NPO iCHYBaHHS JOKYMEHTa INEBHOTO 3MICTy, a B
pedepaTi TOMAETBCS 3MICT JOKYMEHTA 3 XapaKTEPUCTHUKOI METOJIB
MOCHTIKEHHS, 3 (aKTHIYHUMH NaHUMW Ta BHCHOBKAMH. B aHOTyBaHHI
OCHOBHE 3aBJIaHHS TMOJISITA€ B yMIiHHI JIAKOHIYHO Y3araJbHUTH 3MiCT
JNOKyMeHTa 4u cTaTTi. PedepyBaHHS X Mae Ha MeTi BOJOIIHHS
MaKCTEpHICTIO CKOPOUSHHS TEKCTY IEPBUHHOTO TOKYMEHTA.

Pesziome  (abstract, summary) —  KOPOTKHI  BHKJIAJ
HaliBaXNMUBIMX  (akTiB (MHUTaHb, MPOOJNEM, JOCHTIJKCHb), SKi
00TOBOPIOIOTHCS Y CTATTI, 3acO0M iX BUpimeHHS (peai3alii), pe3yabTaTu
OCITDKEHb, MIJACYMKH, 3poOieHi Ha 0a3i IuX JOCHIKEeHb, 1
peKOMeH/allii 1010 3aCTOCYBaHHS TOTO YH IHIIOTO METOy (OAepKaHhX
JTaHUX TOIIIO).

SIk mpaBmiio, TepMmiH “abstract” 3acTocoByeThCs, KOMH pe3roMe
MMOJAETHCS IO CTATTi, a TEPMIH ''Summary"” — Ko pe3toMe TMOTAETHCS
MICIIS CTaTTi.

Peyensia (review) ckiamacTbes 3 TAKUX PO3JILTIB:

1. Xapakrepuctuka poOOTH (OMHC TOTO, IO SBIAE COOOIO
poborta).

2. Ctpykrypa poOoTu (po3aiay, IJaBy Ta iX 3MicT).

3. Buxigni nani. [cropryaHa noBinka.

4. OcHOBHI MepeBary i HeAOIIKH.

5. Ominka pobotn. PekoMennarii. 3akiHUCHHS.

bynoa  maparpadiBs = mocuTh  craHmaptHa. Y  HHX
BHUKOPHUCTOBYIOTBCS MIPOCTI 1 CKIIajiHi pedeHHs. YacoBa Gopma minmera,
sk ipaBuiio, Present Indefinite. TlepeBaxae akTHBHHIA CTaH.
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«Ilepconam», 2009. — C. 235-248.

Tapromonbckuit O.b., Koxymko C.II. Meromuka HaBYaHHS

CTYZICHTIB BUINWX HABYAJIHHUX 3aKJIaJIB MUChMa aHTIIHCHKOIO
MOBoOI0. — Binnunis: Hosa kuura, 2008. — C. 200-210.

BeocaiiTu
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www.allfreeessays.com
www.antiessays.com/free-essays
www.brainyquote.com
www.briankim.net/blog/2007/05/how-to-get-out-of-a-job-you-
hate/

WWW.brusov.am

www.bsj.ge
www.deseretnews.com
www.en.wikipedia.org

. WWW.experienceproject.com

. http://www.coe.int/t/dg4/linguistic/cadrel en.asp
. http://www.coe.int/en/web/portfolio

. http://elp.ecml.at/

Sources of Audio Materials
www.artparenting.org/talking/transcripts_secr.html
www.educationusaintaiwan.blogspot.com/2007 04 01 archive.
html

www.projectv.fm/audio.htm
www.visitdublin.com/multimedia/dublinpodcasts/iwalk.aspx?id
=275
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PO3ALJI III. KOMIIJIEKCHI KOHTPOJIbHI 3AB/IAHHS
3 JUCHUILIIHU «IIPAKTUKA YCHOI'O TA
INUCEMHOI'O MOBJIEHHSI (AHIJIIMCBKA
MOBA)»

BapianT Ne 1

Task 1. Translate the sentences using topical vocabulary:
[Tig yac megaroriyHOi MPAKTHKY S POBIB AECATh YPOKIB
aHTITICHKOT MOBHU B CTApIIUX KJIacax cepeaHboi
3araJlbHOOCBITHbOT ILIKOJIU.

MeToaucT 3 earoriyHoi NpakTUKU OyB 3a7J0BOJICHHM
HAIIIOKO 1HINIATHUBOIO MiJ Yac MPOBEACHHS MO3aKIACHUX
3aX0/iB.

[Ticnst BIAKPUTOTO YPOKY MM OOTOBOPIOBAIM METOJIU Ta
MIPUHOMH, SIKI BUNTEIIh BUKOPUCTOBYBAB Ha ypOIli, Ta
BUCJIOBJIIOBAJIM KPUTUYHI 3ayBa)KCHHS.

3MIHIOETBCS POJIb YUUTENS Y MPOLIeci HABYaHHS 1HO3EMHHUX
MOB. YUHUTEeNb CIIPHUsIE CHUIKYBAaHHIO, OTIOMArae yuyHsIm
JOCSTTH aBTOHOMHOCT] y BU3HAY€HHI 1I1JIeH Ta IUISIXIB
BUBYEHHS 1HO3€MHOT MOBH.

Hawm ne nogo6aBcst aBTopuTapHUiA CTHIIb BUUTENS Ta
BIJICYTHICTh B3a€MOPO3YMIHHS B KJIaci.

[Ipuennanns Ykpainu 10 boinoHCHKOro mpolecy Haiae
HaIlii KpaiHi MOKJIMBOCTI MOTJIMOUTH CTOCYHKH 3
€BPONEHCHKUMH JIepKaBaMH Ha LUIIXY MOJaJIbIIOT
iHTerpauii 1o €C.

Task 2. Insert the correct option in the space in each sentence
The ... of the Linguistics Faculty were due to meet at a
reunion dinner on Friday.

a. members b. parents ¢ alumni d. portraits
She was invited to join the ... of the university after many
years of being a Professor.

a. Student Union b. Ruling Council ¢ alumni d.

graduates
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The President of the United States often fondly referred to
her ...
a. Alma Mater b. Pater Noster ¢ Viva Voce d. Dolce
Vita
It was felt that the students were simply .... and as a result
unable to contribute to the running of the Department.
a. unemployed b. underempowered ¢ empowered d.
unempowered
The main university building was located on the central ....
a. building b. campus c location d. premises
The ... conference was planned for next April.
a. academical b. academia c academe d. academic
Oxbridge colleges mostly have historic ....
a. quadrants b. quadrangles c courtyards d. court
buildings
They agreed to meet in the ... after the third lecture.
a. student union b. trade union ¢ student body d.
student representative
The fast food restaurant gave a... to every employee who
passed the hygiene training course.
a. degree b. diploma ¢ book d. registration
The atmosphere in the university library was undeniably ....
a. collegiate b. collagen c collocated d. congenital

Task 3. Write an essay on the topic:
Problems of the system of Higher Education in Ukraine

Bapiant Ne 2

Task 1. Translate the sentences using topical vocabulary:
KoMyHikaTUBHUI MiX1]] 10 HABYAHHS 1HO3EMHHUX MOB €
MIPOBIAHUM 3T1IHO 3 YUHHOIO MPOTPAMOI0 Y CydacHii
Cepe/Hiil 3araTbHOOCBITHIH IIKOJII.
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KypcoBa po6oTa npucssiueHa npodsieMi BAKOPUCTaHHS
METO]ly IIPOEKTIB Ha YpOKax aHIJIIHChKOI MOBU B CTapILIUX
KJIacax.

VY BCTyI1 OOTPYHTOBYETHCS AKTYaJIbHICTh TEMHU
JOCIIJIKEHHS; BU3HAYAIOThCSI META, 3aBJIaHHS Ta METOJIU
TOCJTIDKEHHS; POPMYITIOETHCS poOoUa TinmoTesa.
CTyneHTu cTapiiux KypciB IpUiMalOTh aKTUBHY y4acTbh y
po0oTi HayKOBUX I'ypTKiB. KOXKeH pik BOHU BUCTYIAIOTh 3
JIOTIOBIISIMU Ha CTY/A€HTCBHKIN HayKOBO-TIPAaKTUYHIN
KOH(epeHIii.

Pe3ynbTaTit HAyKOBO-IOCTIIHUIIBKOT pOOOTH CTYICHTIB
3HAWIUIN BiIOOPa)KEHHS B YMCJICHHUX MyOIiKaIisIX B
perioHaJbHUX HAYKOBHX 301pKax.

HaBuaHHs iHO3eMHUX MOB mependadyae mpakTHIHE
OINaHYBaHHS YYHSMHU MOBJICHHEBUX YMiHb Ha piBHI,
JOCTAaTHHOMY JIJISI 31MCHEHHS IHIIOMOBHOTO CTIIKYBaHHS
B YOTHUPHOX BHUJIaX MOBJICHHEBOI JISTTLHOCTI: ay/il0BaHHI,
TOBOPIHHI, YUTAHHI Ta TUCbMI B TUIIOBHX CHUTYaITisX.

Task 2. Insert the correct option in the space in each sentence
The atmosphere in the university library was undeniably ....
a. collegiate b. collagen c collocated d. congenital

The student demonstration served only to ... the problem.

a. exasperate b. eviscerate ¢ exacerbate d. excruciate
The visiting professor was ... to be at the pinnacle of her
field.

a. refuted b. reputed c refused d. reputable
Many "pure scientists™ scorn engineers who get... degrees.

a. vacation b. vacillate c variational d. vocational
His legal training enables him to demonstrate his ... at
work.

a. certifications b. qualifications c inspirations d.

accreditations

His appointment as a professor was simultaneous with his
offer to take the... of General Linguistics.
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a. podium b. table c. chair d. position

She was invited to join the... of the university after many
years of being a Professor.
a. Student Union b. Ruling Council ¢ alumni d.
graduates
The President of the United States often fondly referred to
her...
a. Alma Mater b. Pater Noster c. Viva Voce d. Dolce
Vita
The main university building was located on the central ....
a. building b. campus c. location d. premises
The ... conference was planned for next April.
a. academical b. academia c. academe d. academic

Task 3. Write an essay on the topic:
My Teaching Practice

Bapiant Ne 3

Task 1. Translate the sentences using topical vocabulary:
AcmipanTypa B CIIA npucymkye BUeHi cTymneHi Marictpa i
JOKTOpa B T'yMaHiTapHUX, TOYHHX 1 IPUPOJHUYNX HAyKaX.
CryzneHTr Hamoi rpyny OyJIu IPHUCYTHI Ha BIIKPUTOMY YpOIT
AHIJIIHCHKOI MOBH B ITOYATKOBIM 1IKouIi. BoHN mpuitHAmm
aKTHBHY y4acTh B 0OTOBOPIOBAHHI iIHHOBAIITHIX MTPUHOMIB
HaBYaHHS.

Buxopucranus pisHOMaHITHUX (OPM IpynoBoi Ta MapHOT
poboTH no3BoIIsAE OLNbLI eeKTUBHO (POPMYBAaTH MOBJICHHEBI
HAaBUYKH T4 BMiHHS ITKOJISIPIB.

TeopernyHa Ta MpakTUYHA 3HAYYIIICTH JUTLIOMHOI POOOTH,
MPUCBSIYEHOI HeTpaUIiHHIM (opMaM ypOKiB iHO3EMHOI MOBH,
HE BUKJIMKAE HiTKUX CYMHIBIB.

B ycix yHiBepcUTeTaX CBITy CTYJIECHTH MalOTh MOXKJIMBICTh
OBOJIOIIBATH 3HAHHSAMHU 3 PI3HHUX Taly3ed HayKH 3TiIHO 3
00paHoIO CreialbHICTIO.
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3aranpHOOCBITHI KO BenukoOpuranii, CLIA, Ykpainu
MPALOIOTh 3TiAHO 3aTBEPKEHUX HABYAJLHUX IUIaHIB Ta
mporpam.

Task 2. Use the words in the box to complete the opinions

assessment interpersonal skills  curriculum
dumbing down

elitism plagiarism streaming
'Frequent examinations are a much more reliable and useful way

of measuring performance than continuous
is an excellent idea because it enables students

with a similar ability to work at the same pace.’'

"The most important aspect of education is the of

subjects which are taught.'

‘Private education creates and encourages inequality

in society, which is absolutely disgusting.'

'‘Copying someone else's ideas, , cheating in exams,

and buying qualifications is sometimes necessary'

'It's easier to get good grades nowadays because education

is . Qualifications are worth less than in the
past.'
'Education is not about developing your but

about learning facts.'

Task 3. Write an essay on the topic:
University students’ research activities

BapianT Ne 4

Task 1. Translate the sentences using topical vocabulary:

B ycix yHiBepcuTeTax CBiTy CTyIEHTH MalOTh MOKJIMBICTh
OBOJIO/IIBaTH 3HAHHAMMU 3 Pi3HUX Taly3ei HAayKH 3TiIHO 3
00paHOIO CHEMiaATbHICTIO.

Cy4acHi TEeXHOJIOTIT Ta METOJJUKH HABYAHHS CIIPUSIOTH MIIIHOMY
3aCBOEHHIO MaTepiady Ta BU3HAYAIOTh MaOyTHI HAPSIMKHU
HAYKOBHUX JTOCIIKEHb.
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3. VY cydacHili CBITOBIH OCBITHIM CUCTEMI OCHOBHUI aKIIEHT
poOUThCS Ha BUBYCHHI TAaKUX MPEIMETIB, SK: IpaBo, Oi3HeC-
TEXHOJIOT11, (PiHAHCH, EKOHOMIKA, IHO3EMHI MOBH Ta
MEHEIPKMEHT.

4. 3rigHO 3 BUMOTaMH Ta PEKOMEHAAIIIMU bOJIOHCHKOT cucTeMu
BHIIOi OCBITH BCi CTYACHTH €BPONICHCHKIX YHIBEPCHUTETIB
MOBHHHI CUCTEMaTHYHO MPOXONTH YHi(piKOBaHE TeCTyBaHHSI.

5. lleit yHiBepcUTET OAMH i3 HAHKpalUX y HAII KpaiHi, BiH
3100yB MI>KHApOIHE BU3HAHHS 3aBISIKK JJOCSTHEHHSIM Y
BHKJIaJIAaHHI Ta JOCTITHANBKIHA poOOTi.

6. IDI’sTb crynmeHTiB Hamoro GakyabTETy B3SUIH y4acThb Y
nmporpamax 0OMiHy. [cHye TOMOBIEHICTE, IO T 3100y TTS
CTYIIEHS MaricTpa NeBHUI 4ac BOHM HAaBUaTUMYThCS 32
KOPJOHOM.

Task 2. When to use a covering letter. Complete the gaps in
the text with the words in the box.

convincing motivate speculative targeted vacancy
vital

A covering letter should always be included when you send out a
CV or an application form. It should create interest and * the
employer to get to know

more about you. There are two types of covering letter. In a
2 covering letter, the writer is responding to a specific advertised
3 . However, in a 4 covering letter, the writer aims at a
specific employer or a number of companies or organisations he/she is
interested in joining. A covering letter is ° if your application is
speculative because the employer will only read it and look at your CV if
your letter is really ©

Task 3. Write an essay on the topic:
What makes a good language teacher

Bapiant Ne 5
Task 1. Translate the sentences using topical vocabulary:

1. V npodecii Bunrtens qyxe BaXXIUBUM € IHAWBITyaTbHUHN ITiIXi]T
Y BIJHOIICHHSX 3 YUHSIMHU.
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satisfy
follow

1.

N

RO No R

[To3akmnacHi 3aX0/111 T03BOJIAIOTH 3pOOUTH HAaBYAIbHO-BHUXOBHHM
MPOLIEC PI3HOMAHITHUM Ta e()eKTUBHUM.

Bowna niticHo OyJ1a JOCBiTUEHUM TIeIaroroM, 3aBXId MOTJIa
YTPUMYBATH JUCLHUILIIHY B KJIACi i CTBOPIOBATH CHPHUSATINBY
aTMocdepy iz 4ac ypoKy.

BukopucTanHS HA0YHOCTI Ha YpoKax iHO3eMHOT MOBH
Joromarae (pOpMyBaTH MOBJICHHEBI HABUYKH Ta BMIHHS Y4HIB.
Ko Moounii Ta HEZOCBITUCHHI BUUTEIH TPUXOAUTD JI0
IIKOJIH, Ha HBOTO MOXKYTh OYiKYBaTH TaKi MPOOJIeMH:
TIepeBaHTAKCHUH PO3KIIaN, TIoraHa TUCITUILTIHA Ha YPOITi Ta,
KpiM TOTO, BiH HE Ma€ BiTUyTTs Yacy.

HaBuaneHi ¢inbMu Ha ypokax aHTITIHCHKOT MOBH OPYIIYIOTh
MOHOTOHHHUH XapaKkTep KJIACHOI pyTHHH i 3a0e31euyroTh
PI3HOMAHITHICTB ITPOTPaMHU.

Task 2. Provide the missing verb in the expressions below:
earn provide apply house
offer act assign participate

an international reputation for teaching and
research

a degree course in arts, pure science, applied

science and social science

someone a full and exciting range of activities

residential accommodation for someone

(a student) to a member of staff

as a supervisor

in exchange schemes

general entrance requirements

for admission

academic staff offices, seminar and lecture rooms

Task 3. Write an essay on the topic:
Teacher training in Great Britain (USA)
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Bapiant Ne 6
Task 1. Task 1. Translate the sentences using topical

vocabulary:

1.

[Tix yac megarorivHoOI MPaKTUKH s TIPOBIB IECSITh YPOKIB
aHTI1HCHKOT MOBH B CTApIINUX KJIacax CepeaHbOI
3arajbHOOCBITHBOI IIKOJIH.

MeToaucT 3 meJaroriyHol NpakTUKU OyB 3a10BOJICHUIN
HAIIIOTO 1HIMIATHBOIO i Yac MPOBEACHHS MO3aKJIACHUX
3aXO0/iB.

[Ticnst BIAKPUTOTO YPOKY MU OOrOBOPIOBAIM METO/IM Ta
NPUHOMH, SIKI BUATENIb BUKOPUCTOBYBAB Ha ypolli, Ta
BUCJIOBJIIOBAJIM KPUTHYHI 3ayBaXKCHHS.

3MIHIOETBHCS POJIb YUUTEIIS y POIIeCi HAaBYaHHS 1HO3EMHUX
MOB. YUUTEIb CIIPHUsIE CIUIKYBAaHHIO, JOITOMArae yuyHsIM
JOCSTTH aBTOHOMHOCTI y BU3HAYEHHI IiJIeH Ta NUTSIXIB
BUBYEHHS 1HO3EMHOI MOBH.

Hawm nHe mogo6aBcst aBTOpUTApHUIA CTHIIb BUUTENS Ta
BIJICYTHICTh B3a€EMOPO3YMIHHS B KJaci.

IIpuennanns Ykpainu 10 bosoHCBKOro npouecy Hajgae
HaIii KpaiHi MOXKJIMBOCTI MOTJTMOUTH CTOCYHKH 3
€BPOIICVCHKUMH JIepKaBaMU Ha NUISIXY I10JAJIbIIOT
inTerparii no €C.

Task 2. Insert the correct option in the space in each sentence
The ... of the Linguistics Faculty were due to meet at a
reunion dinner on Friday.
a. members b. parents ¢ alumni d. portraits
She was invited to join the ... of the university after many
years of being a Professor.
a. Student Union b. Ruling Council ¢ alumni d.
graduates
The President of the United States often fondly referred to
her ...
a. Alma Mater b. Pater Noster ¢ Viva Voce d. Dolce
Vita
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It was felt that the students were simply .... and as a result
unable to contribute to the running of the Department.
a. unemployed b. underempowered ¢ empowered d.
unempowered
The main university building was located on the central ....
a. building b. campus ¢ location d. premises
The ... conference was planned for next April.
a. academical b. academia c academe d. academic
Oxbridge colleges mostly have historic ....
a. quadrants b. quadrangles c courtyards d. court
buildings
They agreed to meet in the ... after the third lecture.
a. student union b. trade union ¢ student body d.
student representative
The fast food restaurant gave a... to every employee who
passed the hygiene training course.
a. degree b. diploma ¢ book d. registration
The atmosphere in the university library was undeniably ....
a. collegiate b. collagen c collocated d. congenital

Task 3. Write an essay on the topic:
The profession of a teacher in modern society

BapianT Ne 7

Task 1. Translate the sentences using topical vocabulary:
KomyHikaTUBHUHN MiIX1/] 1O HABYAHHS IHO3EMHHUX MOB €
MIPOBIAHUM 3T1IHO 3 YUHHOIO MPOTPAMOI0 Y CydacHii
Cepe/iHiN 3arajJbHOOCBITHIN IIKOJII.

KypcoBa po6ota npucsiueHa mpoodsieMi BAKOPUCTAHHS
METO/Y MPOEKTIB Ha YPOKaX aHTJIHCHKOI MOBH B CTapIIUX
KJIacax.

VY BcTymi OOTPYHTOBYETHCS aKTYaJIbHICTh TEMU
JOCIIIKeHHS; BU3HAYAIOTHCS METa, 3aBJIaHHS Ta METOIN
JOCHTIJKEeHHS; (POPMYITIOETHCS poOoya Tirnoresa.
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CryneHTu cTapimx KypciB MpURMaIOTh aKTUBHY Y4acThb y
po06oTi HayKOBHX T'ypTKiB. KOXKEeH pik BOHUM BUCTYHAIOTh 3
JIOTIOBIIIMU Ha CTYJIEHTCHKIN HAYKOBO-TIPAKTUYHIH
KOH(pepeHTIii.

Pe3ynbpraTy HAyKOBO-AOCTIAHUIIBKOI POOOTH CTYICHTIB
3HAWIUIN BiIOOPa)KEHHS B YMCICHHUX MyOIiKAIisIX B
perioHaJbHUX HAYKOBHX 301pKax.

HaBuanHst iHO3eMHHX MOB Iiepe0ayae MpakTHIHE
ONaHYBaHHS YYHSMHU MOBJICHHEBUX YMIiHb Ha piBHI,
JTOCTAaTHHOMY JJISI 3[1MCHEHHS 1HIIOMOBHOTO CIUTKYBaHHS
B YOTHUPHOX BHUJIaX MOBJICHHEBOI JISTILHOCTI: ay/il0BaHHI,
TOBOPIHHI, YUTAHHI Ta TUCHbMI B TUIIOBUX CHUTYaIlisX.

Task 2. Insert the correct option in the space in each sentence
The atmosphere in the university library was undeniably ....
a. collegiate b. collagen c collocated d. congenital
The student demonstration served only to ... the problem.
a. exasperate b. eviscerate ¢ exacerbate d. excruciate
The visiting professor was ... to be at the pinnacle of her
field.
a. refuted b. reputed c refused d. reputable
Many "pure scientists™ scorn engineers who get... degrees.
a. vacation b. vacillate ¢ variational d. vocational
His legal training enables him to demonstrate his ... at
work.
a. certifications b. qualifications ¢ inspirations d.
accreditations
His appointment as a professor was simultaneous with his
offer to take the... of General Linguistics.
a. podium b. table c. chair d. position
She was invited to join the... of the university after many
years of being a Professor.
a. Student Union b. Ruling Council ¢ alumni d.
graduates
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below.

The President of the United States often fondly referred to
her...
a. Alma Mater b. Pater Noster c. Viva Voce d. Dolce
Vita
The main university building was located on the central ....
a. building b. campus c. location d. premises
The ... conference was planned for next April.
a. academical b. academia c. academe d. academic

Task 3. Write an essay on the topic:
Dissertations as part of BA and MA degrees.

Bapiant Ne 8

Task 1. Translate the sentences using topical vocabulary:
AcmipanTypa B CIIA npucymkye BUeHi cTyleHi Marictpa i
JOKTOpa B T'YMaHiTapHUX, TOYHHX 1 IPUPOJHAYNX HAyKaX.
CryneHTH Hamioi Tpyny Oyiu MPUCYTHI HA BIAKPUTOMY ypOIIi
AHIJIIHCHKOI MOBH B IOYATKOBIM 1IKOIIi. BoHM npuiiHsmm
aKTUBHY y4acTh B OOTOBOPIOBAaHHI iHHOBAIlIITHIX PUHOMIB
HaBYAHHSL.

Buxopucranus pisHOMaHITHUX (OPM IpynoBOi Ta MapHOT
poboTH n03BOIIsAE OLNbIT e)EeKTUBHO (POPMYBATH MOBJICHHEBI
HAaBUYKH Ta BMiHHS ITKOJISPIB.

TeopernyHa Ta MpakTUYHA 3HAYYIIICTh TUINIOMHOI POOOTH,
MIPUCBAYEHOI HETPAAUIIHHNM popMaM YPOKiB iIHO3EMHOI MOBH,
HE BUKJIMKA€E HIsIKUX CYyMHIBiB.

B ycix yHiBepcuUTETaX CBITY CTY/IEHTH MalOTh MOXJIUBICTh
OBOJIO/IIBATH 3HAHHAMMU 3 Pi3HUX Taly3ed HAyKH 3TiJHO 3
00paHOIO CHEMiaATbHICTIO.

3aranbHOOCBITHI KoM Benukobpuranii, CLLIA, Ykpainu
MPALIOOTh 3TiHO 3aTBEPKCHUX HABYAIBHUX IJIAHIB Ta

MpoTpam.

Task 2. Use the words in the box to complete the opinions
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assessment interpersonal skills  curriculum

dumbing down

elitism plagiarism streaming

'Frequent examinations are a much more reliable and useful way

of measuring performance than continuous
is an excellent idea because it enables students

with a similar ability to work at the same pace.'

"The most important aspect of education is the of

subjects which are taught.’

'Private education creates and encourages inequality

in society, which is absolutely disgusting.'

'‘Copying someone else's ideas, , Cheating in exams,

and buying qualifications is sometimes necessary'

‘It's easier to get good grades nowadays because education

is . Qualifications are worth less than in the
past.'
‘Education is not about developing your but

about learning facts.'

Task 3. Write an essay on the topic:
European Language Portfolio and its role in the EL classroom

BapianT Ne 9

Task 1. Translate the sentences using topical vocabulary:
B ycix yHiBepcuTETaX CBITY CTY/IEHTH MalOTh MOXJIUBICTh
OBOJIOJIIBATH 3HAHHSMHU 3 Pi3HHUX Taly3ed HayKH 3TiIHO 3
00paHoI0 CHEMiabHICTIO.

CydacHi TeXHOJOTI1 Ta METOUKH HaBYaHHS CTIPUSIOTH MIITHOMY
3aCBOEHHIO MaTepiajly Ta BU3HAYAIOTh MaliOyTHI HANIPSIMKH
HAYKOBHX JTOCIiPKEHb.

VY cydacHiii CBITOBIM OCBITHIM CUCTEM1 OCHOBHUI aKIICHT
pOOWTHCS Ha BUBUCHHI TaKMX MPEIMETIB, sK: IIPaBo, Oi3HeC-
TEXHOJIOT11, (PiHAHCH, EKOHOMIKA, IHO3EMHI MOBH Ta
MEHEDKMEHT.
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4. 3rigHO 3 BUMOTaMH Ta peKOMeHaIlis M boJIoHCEKOI crucTeMu
BHIIOi OCBITH BCi CTYACHTH €BPOTNICHCHKIX YHIBEPCUTETIB
MOBHHHI CUCTEMaTHYHO TMPOXOAUTH YHI(PIKOBaHE TECTYBaHHSI.

5. lleit yHiBepcUTET OAMH i3 HAHKpaIuX y HaIIi# KpaiHi, BiH
3100yB MI>KHApOIHE BU3HAHHS 3aBISIKK JJOCSTHEHHSM Y
BHKJIQ/IaHHI Ta TOCITHAIIBKIH POOOTI.

6. IDI’sTb crynmeHTiB Hamoro GakyabTETy B3SUIH y4acThb Y
nporpamax oOMiHy. IcHye TOMOBJIEHICTB, IO IS 3100y TTS
CTYIICHS MaricTpa NeBHUN Yac BOHH HABYATHMYTHCS 32
KOPJOHOM.

Task 2. When to use a covering letter. Complete the gaps in
the text with the words in the box.

convincing motivate speculative targeted vacancy
vital

A covering letter should always be included when you send out a
CV or an application form. It should create interest and ! the
employer to get to know

more about you. There are two types of covering letter. In a
2 covering letter, the writer is responding to a specific advertised
3 . However, in a 4 covering letter, the writer aims at a
specific employer or a number of companies or organisations he/she is
interested in joining. A covering letter is ° if your application is
speculative because the employer will only read it and look at your CV if
your letter is really ©

Task 3. Write an essay on the topic:
Credit-module system in Ukrainian universities

BapianT Ne 10
Task 1. Translate the sentences using topical vocabulary:

1. 'V npodecii Bunrtens qyxe BaXXIUBUM € iHAWBITyaTbHUHN ITiIXi]T
Y BIJIHOIICHHSX 3 YUHSIMHU.

2. Tlo3akiacHi 3aX0¥ JO3BOJISIOTH 3pOOUTH HABYATHLHO-BUXOBHUN
MIPOTIEC PI3HOMAHITHUM Ta €)EKTUBHHM.
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satisfy
follow

1.

N
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Bomna nificHo Oyna 7OCBiMYEHUM TIEIaroroM, 3aBKId MOTIIa
YTpUMYBATH AVCHHUILTIHY B KJIaci i CTBOPIOBATH CIIPHUSTIUBY
aTMocdepy Mz 4ac ypoKy.

BuxopucranHs HAOYHOCTI Ha ypOKaX iHO3€MHOI MOBH
Jornomarae (JOpMyBaTH MOBJICHHEBI HABUYKH Ta BMIHHS Y4HIB.
Konu Mononunii Ta HemOCBiTUEHMI BUUTENH IPUXOTUTH JI0
IIKOJIH, Ha HBOTO MOXKYTh OYiKYBaTH TaKi MPOOJIEMH:
TepeBaHTAXEHUH PO3KIIA, TTOTaHa TUCIUIUIIHA Ha YPOIIi Ta,
KpIM TOT'0, BIH HE Ma€ BIIYYTTS yacy.

HapuanpHi QiasMu Ha ypoKaxX aHTITIHCHKOT MOBH IMOPYITYIOTh
MOHOTOHHHUH XapaKTep KJIaCHOI PYTHUHH i 3a0€3MeUyIOTh
PI3HOMAaHITHICTH ITPOTPaMHU.

Task 2. Provide the missing verb in the expressions below:
earn provide apply house
offer act assign participate

an international reputation for teaching and
research

a degree course in arts, pure science, applied

science and social science

someone a full and exciting range of activities

residential accommodation for someone

(a student) to a member of staff

as a supervisor

in exchange schemes

general entrance requirements

for admission

academic staff offices, seminar and lecture rooms

Task 3. Write an essay on the topic:
Typical guidelines as expected of academic papers in Ukraine

Bapiant Ne 11
Task 1. Translate the sentences using topical vocabulary:
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[Tig yac mearoriyHOi MPAKTHKY S IPOBIB AECATh YPOKIB
aHTJIIACHKOT MOBH B CTapILUX KJIacax CEpeIHbOT
3arajJbHOOCBITHBOI IITKOJIH.

MeToaucT 3 nefaroriyHoi NpakTUKU OyB 3a7J0BOJICHHM
HAIIIOKO 1HINIATHUBOIO M1 Yac MPOBEACHHS MO3aKIACHUX
3aXO0/I1B.

[Ticnst BIAKPUTOTO YPOKY MM OOTOBOPIOBAIIM METOIU Ta
MPUHOMH, SIKi BUYNTEIIh BUKOPUCTOBYBAB Ha ypoIli, Ta
BUCJIOBJIIOBAJIM KPUTHYHI 3ayBaXKCHHS.

3MIHIOETBCS POJIb YUUTEINS Y MPOLIeCci HABYaHHS 1HO3EMHHUX
MOB. YUHUTEIb CIPHUsIE CHUIKYBAaHHIO, OTIOMArae yuaHsIm
JOCSITTH aBTOHOMHOCTI y BU3HAUYCHHI IT1JIEH Ta MIJIAXiB
BHUBUYEHHS 1HO36MHOI MOBH.

Ham He mogo6aBcst aBTOpUTApHUIN CTUIIH BUMTEIIS Ta
BIJICYTHICTh B3a€MOPO3YMIHHS B KJaci.

[Ipuennanns Ykpainu 10 boinoHCBKOro mpolecy Hagae
HaIil KpaiHi MOKJIMBOCTI MOTJIMOUTH CTOCYHKH 3
€BPONEHCHKUMU JIepKaBaMH Ha HUIAXY MOJAIbIION
iHTerpauii 1o €C.

Task 2. Insert the correct option in the space in each sentence
The ... of the Linguistics Faculty were due to meet at a
reunion dinner on Friday.
a. members b. parents ¢ alumni d. portraits
She was invited to join the ... of the university after many
years of being a Professor.
a. Student Union b. Ruling Council ¢ alumni d.
graduates
The President of the United States often fondly referred to
her ...
a. Alma Mater b. Pater Noster ¢ Viva Voce d. Dolce
Vita
It was felt that the students were simply .... and as a result
unable to contribute to the running of the Department.
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a. unemployed b. underempowered ¢ empowered d.
unempowered
The main university building was located on the central ....
a. building b. campus c location d. premises
The ... conference was planned for next April.
a. academical b. academia c academe d. academic
Oxbridge colleges mostly have historic ....
a. quadrants b. quadrangles c courtyards d. court
buildings
They agreed to meet in the ... after the third lecture.
a. student union b. trade union ¢ student body d.
student representative
The fast food restaurant gave a... to every employee who
passed the hygiene training course.
a. degree b. diploma ¢ book d. registration
. The atmosphere in the university library was undeniably ....
a. collegiate b. collagen c collocated d. congenital

Task 3. Write an essay on the topic:
Scientific libraries

Bapiant Ne 12

Task 1. Translate the sentences using topical vocabulary:
KomyHikaTUBHUHN MiIXi7] 10 HABYAHHS IHO3EMHHUX MOB €
MIPOBIAHUM 3T1THO 3 YUHHOIO MPOTPAMOI0 Y CydacHii
CepeHii 3araTbHOOCBITHIH IIKOJI.

KypcoBa po6ota npucBsiaeHa mpo0ieMi BUKOPHCTAHHS
METO/Y MPOEKTIB Ha YPOKaX aHTJIHCHKOI MOBH B CTapIIUX
KJIacax.

VY BcTymi OOTPYHTOBYETHCS aKTYaJIbHICTh TEMHU
TOCIIIKeHHST; BU3HAYAIOTHCSI METa, 3aB/IaHHs Ta METOIN
JOCIIJKEHHS; (POPMYITIOETHCS poOoya rirnoresa.
CTyneHTHu cTapmux KypciB IpUAMAarOTh aKTUBHY y4acTh y
po06oTi HayKOBHX I'ypTKiB. KOXKeH pik BOHU BUCTYHAIOTh 3
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JIOTIOBIIIMU Ha CTYJIEHTCHKIN HAYKOBO-TIPAKTUUHIH
KOH(epeHTIii.

Pe3ynbpraty HAyKOBO-AOCTIAHUIIBKOI POOOTH CTYIECHTIB
3HAWIUIN BiIOOPa)KEHHS B UMCICHHUX MYyOIIKAIlisIX B
perioHaIbHUX HAYKOBUX 301pKax.

HaBuanHst iHO3eMHHX MOB Iiepe0adyae MpakTHIHE
ONaHYBaHHS YYHSMHU MOBJICHHEBUX YMIiHb Ha piBHI,
JTOCTAaTHHOMY JJISI 3[1MCHEHHS 1HIIOMOBHOTO CIIUTKYBaHHS
B YOTHUPHOX BHUIaX MOBIEHHEBOI JISIILHOCTI: ay/il0BaHHI,
TOBOPIHHI, YUTAHHI TA TUCHbMI B TUTIOBUX CUTYaIlisX.

Task 2. Insert the correct option in the space in each sentence
The atmosphere in the university library was undeniably ....
a. collegiate b. collagen c collocated d. congenital

The student demonstration served only to ... the problem.

a. exasperate b. eviscerate c exacerbate d. excruciate
The visiting professor was ... to be at the pinnacle of her
field.

a. refuted b. reputed c refused d. reputable
Many "pure scientists™ scorn engineers who get... degrees.

a. vacation b. vacillate ¢ variational d. vocational
His legal training enables him to demonstrate his ... at
work.

a. certifications b. qualifications ¢ inspirations d.

accreditations

His appointment as a professor was simultaneous with his
offer to take the... of General Linguistics.

a. podium b. table c. chair d. position
She was invited to join the... of the university after many
years of being a Professor.

a. Student Union b. Ruling Council ¢ alumni d.

graduates

The President of the United States often fondly referred to
her...
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10.

below.

a. Alma Mater b. Pater Noster c. Viva Voce d. Dolce
Vita
The main university building was located on the central ....
a. building b. campus c. location d. premises
The ... conference was planned for next April.
a. academical b. academia c. academe d. academic

Task 3. Write an essay on the topic:
Taking part in scientific conferences

BapianTt Ne 13

Task 1. Translate the sentences using topical vocabulary:
Acmipanrypa B CILIA npucymxye BueHi CTyIeHi MaricTpa i
JIOKTOpa B T'YMaHIiTapHUX, TOYHHUX 1 MPUPOJHUYIHNX HAYKaX.
CrynenTH Hawoi rpynu Oyiau NPUCYTHI HAa BIAKPUTOMY ypoOIi
AHTIIIHCHKOT MOBH B IIOYATKOBIH IIKOIIi. BoHu npuiiHsmm
aKTHBHY y4acTb B OOrOBOPIOBaHHI IHHOBALlIHHUX MPHAOMIB
HaBYAHHS.

BukopucTtanHs pisHOMaHITHUX (POPM TPYIOBOT T MapHOi
poOoTH 103BOIISIE OLTBIT eEeKTUBHO (POPMYBATH MOBJICHHEBI
HaBUYKH Ta BMIHHS IIKOJISIPIB.

TeopeTnyHa Ta MPaKTUYHA 3HAYYIIICTh TUINIOMHOI POOOTH,
MIPUCBSIYEHOI HETPAAUIIIHHUM (popMaM YPOKiB iIHO3EMHOI MOBH,
HE BUKJIUKA€E HisIKUX CYMHIBiB.

B ycix yHiBepcuTeTax CBiTy CTyIE€HTH MalOTh MOXJIHBICTD
OBOJIO/IiBaTH 3HAHHSMU 3 Pi3HUX Tajly3eil HayKH 3TiHO 3
00paHOI0 CHEMiaTbHICTIO.

3aranpHOOCBITHI KoM Benukobpuranii, CLLA, Ykpainu
MPAIIOIOTH 3T1THO 3aTBEPKCHNX HaBYAIBHUX IUIAHIB Ta
poTrpam.

Task 2. Use the words in the box to complete the opinions

assessment interpersonal skills ~ curriculum
dumbing down
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elitism plagiarism streaming

'Frequent examinations are a much more reliable and useful way

of measuring performance than continuous
is an excellent idea because it enables students

with a similar ability to work at the same pace.’'

"The most important aspect of education is the of

subjects which are taught.'

'Private education creates and encourages inequality

in society, which is absolutely disgusting.'

'‘Copying someone else's ideas, , cheating in exams,

and buying qualifications is sometimes necessary'

'It's easier to get good grades nowadays because education

is . Qualifications are worth less than in the
past.'
'Education is not about developing your but

about learning facts.'

Task 3. Write an essay on the topic:
New challenges in education. Computer-aided instruction

BapianT Ne 14

Task 1. Translate the sentences using topical vocabulary:

B ycix yHiBepcuTeTaxX CBITY CTYACHTH MAIOTh MOXKIJIUBICTh
OBOJIOIIBATH 3HAHHSIMU 3 PI3HUX TaTy3ed HaYKH 3T1THO 3
00paHoI0 CIIeIiaTbHICTIO.

CydJacHi TEXHOJIOTI{ Ta METOAMKHA HaBUYAHHS CTIPUSIOTH
MIITHOMY 3aCBOEHHIO MaTepialy Ta BU3HAYalOTh MalOyTHI
HaNPSMKHA HAYKOBHX JIOCITi)KCHb.

VY cydJacHiii CBITOBIii OCBITHIH CHCTeMi OCHOBHUI aKIIEHT
pOOHTHCS HAa BUBYEHHI TAKUX MPEAMETIB, SIK: MPaBO,
0i3Hec-TexHoJIor1i, (hiHAHCH, EKOHOMIKa, IHO3EeMHI MOBH Ta
MEHEKMEHT.

3riHO 3 BUMOTaMH Ta peKoMeHaalisMu boaoHchKkoi
CHCTEMU BHIIO1 OCBITH BCi CTYJICHTH €BPOIEHCHKUX
YHIBEpCHUTETIB IOBUHHI CUCTEMATUYHO MPOXOTUTH
yHi(iKOBaHE TeCTyBaHHS.
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5. lleii yHiBepcUTET OJUH 13 HAMIKpalllMX Yy HAIIil KpaiHi, BiH
3100yB MI>XKHApOAHE BU3HAHHS 3aB/ISIKU JOCSITHEHHSIM Y
BUKJIQJ]aHHI Ta JOCTIAHUIIBKII poOOTi.

6. I’sarp cryzmeHTiB HamoOro (GakyabTETy B3SJIH y4acTb y
nmporpamax oOMiHy. IcHye TOMOBIEHICTb, IO JUISI 3M00YTTS
CTYIEHS MaricTpa NMeBHUI 9Yac BOHW HAaBYATUMYThCS 32
KOPJIOHOM.

Task 2. Choose the right variant.
1. 1. The Examination Board have recently changed the ... for
the Diploma in History.
a. brochure b. compendium c. programme d. syllabus
2. It should be ... that students are expected to attend classes
regularly.
a. marked b. noted c. perceived d. reminded
3. The Headmaster is preparing the ... for next term.
a. brochure b. catalogue c. pamphlet d. timetable
4. During their first teacher-training year, the students often
visit local schools to ... lessons.
a. examine b. inspect c. investigate d. observe
5. The school... is worn on the boys' caps.
a. badge b. figure c. label d. sign
6. Mr. Wellbred went to a school, which ... good manners and
self-discipline.
a. blossomed b. cultivated c. harvested d. planted
7. There was a(n. ... against the College's new syllabuses.
a. bang b. outcry c. scream d. whistle
8. The tutorial system at Oxford and Cambridge is the ... of
many universities.
a. envy b. jealousy c. regret d. sorrow
9. Miss Undecided was not sure which profession to enter,
but finally ... for medicine
a. accepted b. chose c. opted d. selected
10. Comprehensive schools ... for all levels of ability.
a. cater b. cope c. look d. watch
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Task 3. Write an essay on the topic:
Making a decision on a career

BapianT Ne 15

Task 1. Translate the sentences using topical vocabulary:
JIoKkyMeHT «3araabHOEBPOINEHCHKI peKOMEH AT 3
MOBHOI OCBITH: BUBUCHHSI, BUKJIaIaHHS, OLIIHIOBAHHSI»
€ OCHOBHUM JIJIsl CTBOPEHHS €JMHOTO OCBITHHOT'O
IIPOCTOPY.

CtpyKTypa €Bponeiicbkoro MOBHOT'O MOPTQeEs
BKJIOYAE TPH CKJIAJ0B1: MOBHMIA acnopt (iHpopmarrist
PO BJIACHHKA MOPTQeis), MOBHA Oiorpadis
(iropmaris mpo AOCBiA BUBUECHHS MOBH, IIIKAIU
caMo-/OIliHIOBaHHA), J10che (1HpopMmarlis mpo
MPaKTUYHE BUKOPUCTAHHS MOBH 1 I0CB1]
MDKKYJIBTYPHOTO CITIJIKYBaHHS.

HaguanbHi ¢i1bMHU Ha ypOKax aHTIiHCHhKOI MOBU
MOPYIIYIOTh MOHOTOHHUH XapaKTep KIaCHOI PYyTHHHU 1
3a0e3MeuyroTh PI3HOMaHITHICTh IPOTpaMHu.
BukopucTaHHS HA0YHOCTI Ha ypOKax 1HO3€MHOI MOBHU
noromarae (opMyBaTH MOBJICHHEBI HABUYKH Ta
BMIHHSI Y4HIB.

CrynenTtu Hamoro GakyabTeTy NPUHMAIOTh aKTHBHY
Y4acThb y HAYKOBHX I'YPTKaX 3 aKTyallbHUX mpooem
Teopii 1 MPaKTUKH MEePEKIIaay, MOPIBHAILHOT
TUIOJIOT1i, KpaiHO3HABCTBA Ta METOJIMKU BUKJIAJaHHS
1HO3€MHUX MOB y HaBUAJIbHUX 3aKJIa/1ax.

CtpykTypa mMaricrepchbkoi poOOTH BKIIIOYA€E BCTYII,
JIBA PO3JIIITM — TEOPETUIHHH 1 MPAKTUIHUH, BUCHOBKH,
CIUCOK BUKOPHUCTAHOI JIITEpaTypH, 10AATKH Ta
pe3rome.
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Task 2. Provide the missing verb in the expressions below:

satisfy earn provide apply house
follow offer act assign participate
1. an international reputation for teaching and
research
2. a degree course in arts, pure science, applied

science and social science
someone a full and exciting range of activities
residential accommodation for someone
(a student) to a member of staff
as a supervisor
in exchange schemes
general entrance requirements
for admission
0. academic staff offices, seminar and lecture rooms

HBOONO O~

Task 3. Write an essay on the topic:
Scientific communication

83



JOAATOK A. BOLOGNA PROCESS AND CREDIT-

TRANSFER SYSTEM OF EDUCATION

Essential vocabulary

Study

the following words and word-combinations.

Translate them into Ukrainian:

HowpneE

Bologna record

European Community

European Union

European higher education area or European space for
higher education

Global competitiveness of European higher education

A clearly defined common goal

Specified objectives

To enhance the employability and mobility of citizens

To create convergence

. Diversification of higher education

. Common framework of readable and comparable degrees
. European dimension in quality assurance

. Elimination of remaining obstacles

. Two main cycles: undergraduate and graduate

. Establishment of a system of credits (ECTS-system)

. ECTS-compatible credit systems

. Promotion of European cooperation

. Magna Charta Universitatum

. Far-reaching cooperation

. A trustee of the European humanist freedom

. To preserve freedom in research and teaching

. Recruitment of teachers

. Mutual exchange of information and documentation

. To encourage mobility among teachers and students

. A general policy of equivalent status, titles, examinations

and award of scholarships
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26. To express the universities unanimous desire freely
determined and declared

Task 1. Comment on the following abbreviations: what do

they stand for?
EU EC ECTS CRE
WTO GATS

Task 2. Read and translate the following text about the
Bologna process.

The purpose of the Bologna process (or Bologna accord) is to
create a European higher education area by making academic degree
standards more comparable and compatible throughout Europe. It is
named after the place it was proposed, the University of Bologna, with the
signing in 1999 of the Bologna declaration by Ministers of Education from
29 European countries in the Italian city of Bologna.

Before the signing of the Bologna declaration, the Magna Charta
Universitatum had been issued at a meeting of university rectors
celebrating the 900™ anniversary of the University of Bologna - and thus
of European universities - in 1998.

One year before the Bologna declaration, the education ministers
of France, Germany, Italy and the UK signed the Sorbonne Declaration in
Paris in 1998, committing themselves to "harmonising the architecture of
the European Higher Education system™. French officials, in particular, as
a result often refer to the La Sorbonne/Bologna process.

The Bologna process was a major reform created with the claimed
goal of providing agreement on many key education issues. These include:
public responsibility for higher education and research, higher education
governance, the social dimension of higher education and research, and
the values and roles of higher education and research. In modern
globalized and increasingly complex societies, the demands on
qualification needs continue to rise.
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With the Bologna process implementation, higher education
systems in European countries are to be organized in such a way that:

* it is easy move from one country to be other (within the
European Higher Education Area) - for the purpose of further study or
employment;

« the attractiveness of European higher education is increased so
many people from non-European countries also come to study and/ or
work in Europe;

« the European Higher Education Area provides Europe with a
broad, high quality and advanced knowledge base. This will ensure the
further development of Europe as a stable, peaceful and tolerant
community benefiting from a cutting-edge European Research Area;

« there will also be a great convergence between the U.S. and
European systems, as European higher education adopts aspects of the
American system.

There is much skepticism and criticism of the Bologna process -
now taken up as a project by the European Union - from the side of
professional academics. Dr Chris Lorenz of the Free University,
Amsterdam, has argued that "the basic idea behind all education EU-
planning is economic: the basic idea is the enlargement of scale of the
European system of higher education, in order to enhance its
competitiveness by cutting down costs. Therefore a European-wide
standardization of the values produced in each of the national higher
educational system is called for. Just as the World Trade Organization and
GATS propose educational reforms that would effectively erode all
effective forms of democratic politic control over higher education, "it is
obvious that the economic view on higher education development as
formulated by the EU Declarations is similar to and compatible with the
view developed by the WTO and by GATS*."

(From Wikipedia 2007)

* The General Agreement on Trade in Services (GATS) is a treaty
of the World Trade Organization (WTO).
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Task 3. Find in the text above words and expressions that
correspond to the following:

CriBcTaBHUH 1 CYMICHWA, TIANMHCATH HOEKJIapaliiio, peKTop
YHIBEPCUTETY, TapMOHIi3allis MOOYJOBH CHCTEM BHIIOI OCBITH B €BpOIT,
T IBUIIIEHHS KOHKYPEHTO3JaTHOCTI, 301UTbIIeHHS MacTaly, 30 mKeHHS
CHCTEM HAaBYaHH, HaYKOBHi, JCKJIapoBaHa MC€Ta, ynpaBHiHHSI BHUIIOKO
OCBITOIO, BHMCOKI KBamiikaliiiHi BHUMOTH, MOJAJIbIIE HABYAHHS,
TOJICpAaHTHA  CIUIBHOTA, HAWHOBINII  JOCATHEHHS B  HAYKOBHX
JIOCHIDKEHHSX.

Answer the following questions to the above text:

1. What was the claimed goal of the Bologna process?

2. What might be the actual reasons behind it?

3. What is the origin of the name of this process?

4. What are the obvious advantages of the conformity of all
European educational systems when the Bologna process objectives are
implemented?

5. How is the Bologna process associated with current
globalisation of life on our planet?

Task 4. Translate the following text into English:

Bumia ocita Ykpainu 0e33arnepeuHo i OJHO3HAYHO BU3HAYMIIA,
SK OCHOBHHMU HampsM CBO€l JisJIbHOCTI, IHTErpaiil0 B €IUHUN
€BPONCHCHKUI OCBITHIHM MpocCTip. BOMOHCHKMIA Tpoliec CpsSMOBaHU Ha
nepeTBopeHHss €Bponu Ha HAHOUIBII KOHKYPEHTOCHPOMOXXHHUH 1
PO3BHHYTHI OCBITHIM mpocTip y cBiti. boloHCHKOIO0 AekIapaui€to, Ky
mianucany OUIBLIICTE €BPONEHCHKMX MIHICTPIB OCBITH y 4depBHI 1999
POKYy, Tiepe1oaueHo peanizaiito 0aratbox el i mpoekris. [lepemycim, me:
(¢hopMyBaHHS  €IWHOTO  BIIKPUTOTO  TPOCTOPY  BHUIIOI  OCBITH;
BIIPOBAPKCHHS KPEIUTHUX TEXHOJIOT1M HAaBYaHHS Ha 0a3i €éBpoIeichKol
cucTeMHu TpaHchepy KPeauTiB; CTUMYITIOBAHHSI MOOUTBHOCTI CTYACHTIB 1
BUKJIAJIauiB y MEXax €BPOINEHCHKOT0 PETiOHYy; NPHUHHSATTS CHUCTEMH
OCBiITHBO-KBaNMi(ikalliiHUX  piBHIB  "OakaiaBp-marictp"; PpO3BUTKY
€BPOIIEHCHKOI CriBHpall y cdepi KOHTPOJIO 3a SKICTIO BHIOI OCBITH
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tomo. Ilpuemnannas Ykpainu 10 IOTO TPOIECY HANa€ HaIIii KpaiHi
MOJKJIMBOCTI TMOTJMOUTH CTOCYHKH 3 €BPOICHCHKMMH Jep)KaBaMu Ha

NUIAXY NOoJaIIbIoi iHTerpaiii 10 €C.
(C. M. I'onuapos, B. C. Mowuncokuii "Buia ocBita Ykpainu i
Bonoucekwuit nporec")

Task 5. Study the following text. Be ready to discuss the
chief principles of the Bologna declaration

The Bologna Declaration on the European space for higher
education: an explanation

The Bologna Declaration: an explanation

The Bologna Declaration is a pledge by 29 countries to
reform the structures of their higher education systems in a
convergent way

The Declaration is a key document which marks a turning point
in the development of European higher education.

e |t was signed by 29 countries which “undertake to attain the
Declaration’s objectives” and to that end ‘“engage in
coordinating [their] policies”.

e Itis a commitment freely taken by each signatory country to
reform its own higher education system or systems in order to
create overall convergence at European level. The Bologna
Declaration is not a reform imposed upon national governments
or higher education institutions. Any pressure individual
countries and higher education institutions may feel from the
Bologna process could only result from their ignoring
increasingly common features or staying outside the
mainstream of change.

e The Bologna process aims at creating convergence and, thus, is
not a path towards the “standardisation” or “uniformisation” of
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European higher education. The fundamental principles of
autonomy and diversity are respected.

The Declaration reflects a search for a common European
answer to common European problems. The process
originates from the recognition that in spite of their valuable
differences, European higher education systems are facing
common internal and external challenges related to the growth
and diversification of higher education, the employability of
graduates, the shortage of skills in key areas, the expansion of
private and transnational education, etc. The Declaration
recognises the value of coordinated reforms, compatible
systems and common action.

The Bologna Declaration is not just a political

statement, but a binding commitment to an action

programme

The action programme set out in the Declaration is based on a

clearly defined common goal, a deadline and a set of specified objectives:

a clearly defined common goal: to create a European space for
higher education in order to enhance the employability and
mobility of citizens and to increase the international
competitiveness of European higher education;

a deadline: the European space for higher education should be
completed in 2010;

a set of specified objectives:

o the adoption of a common framework of readable
and comparable degrees, “also through the
implementation of the Diploma Supplement”;

o the introduction of undergraduate and postgraduate
levels in all countries, with first degrees no shorter
than 3 years and relevant to the labour market;
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o ECTS-compatible credit systems also covering
lifelong learning activities;

o a European dimension in quality assurance, with
comparable criteria and methods;

o the elimination of remaining obstacles to the free
mobility of students (as well as trainees and graduates)
and teachers (as well as researchers and higher
education administrators).

The Bologna Declaration and global competitiveness of

European higher education

Next to the need to “achieve greater compatibility and
comparability in the systems of higher education” (mainly an
intra-European issue), the Declaration wants “in particular” to
increase “the international competitiveness of the European
system of higher education”. It says that the “vitality and
efficiency of any civilisation can be measured by the appeal its
culture has for other countries”. The signatory countries
explicitly express their goal to “ensure that the European
higher education system acquires a worldwide degree of
attractiveness equal to [Europe’s] extraordinary cultural and
scientific traditions”.

On these “external” issues, the Bologna Declaration is
genuinely opening up new avenues. In stressing so explicitly
the need for European higher education as a (cohesive) system
to become more attractive to students from other world regions,
it provides one more reason for moving in the direction of a
coherent European system and implicitly invites European
institutions to compete more resolutely than in the past for
students, influence, prestige and money in the worldwide
competition of universities.

90



From Declaration to implementation: an organised

follow-up structure and process

The 29 signatory countries committed to attain the
Declaration’s objectives will “pursue the ways of
intergovernmental cooperation”, in collaboration with higher
education institutions and associations.

Ministers have agreed to meet again in Prague in May 2001,
together with representatives from European higher education
institutions and associations, in order to assess progress
achieved and to agree on new steps to be taken.

They have also established a specific follow-up structure with
a mandate to prepare the Prague Conference and to facilitate
and coordinate the action needed to advance the goals of the
Bologna Declaration. The follow-up structure is based on:

o a “consultative group” consisting of representatives of
all signatory countries;

o a smaller “follow-up group” comprising the countries
successively holding the EU Presidency in the 2 years
from Bologna to Prague (Finland, Portugal, France,
Sweden), the Czech Republic, the European
Commission, CRE and the Confederation;

o in addition, since new political decisions may need to
be taken in the process towards Prague, the follow-up
to the Bologna Declaration will be on the agenda of
meetings of EU education ministers.

Follow-up work is in progress at the European, national and
institutional level. The Declaration states that the process of
establishing a European space for higher education requires
constant support, supervision and adaptation to continuously
changing needs.
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o A series of surveys and studies are in progress at the

initiative of the group of national contact persons of the
signatory countries, the EU Presidency, the European
Commission and higher education associations and
networks. They deal with transnational education,
accreditation, credit systems, quality assurance, etc.,
and serve as preparatory steps for the next stages in the
process.

Signatory countries are considering or planning
legislative reforms and/or governmental action in
relevant areas of their higher education systems;
convergent reforms have already been introduced or
are in progress in several European countries. They
signal a move towards shorter studies, 2-tier degree
structures, credit systems, external evaluation, more
autonomy coupled with more accountability. Another
trend is towards the blurring of boundaries between the
different constituent sub-sectors of higher education.
Individual universities as well as higher education
consortia, networks and associations are studying and
discussing the implications of the Bologna process in
their particular country, subject area, or type of
institution.

The Bologna Declaration invites the higher education

community to contribute to the success of the process of
reform and convergence

The Declaration acknowledges the crucial role of the higher
education community for the success of the Bologna process. It
says that inter-governmental cooperation should be “together

non-governmental European organisations  with

competencies in higher education”. Governments also “expect
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universities to again respond positively and to contribute
actively to the success of (their) endeavour”. It is therefore clear
that higher education institutions have a unique opportunity to
shape their own European future and to play a crucial role in
the development and implementation of the Bologna process.
The Declaration specifically recognises the fundamental values
and the diversity of European higher education:

o it clearly acknowledges the necessary independence
and autonomy of universities;

o it explicitly refers to the fundamental principles laid
down in the Magna Charta Universitatum signed (also
in Bologna) in 1988;

o it stresses the need to achieve a common space for
higher education within the framework of the diversity
of cultures, languages and educational systems.

In order to respond to the invitation contained in the Bologna
Declaration, the higher education community needs to be able
to tell Ministers in a convincing way what kind of European
space for higher education it wants and is willing to promote.
Universities and other institutions of higher education can
choose to be actors, rather than objects, of this essential
process of change. They may in particular :

o profile their own curricula, in accordance with the
emerging post-Bologna environment, in particular
through the introduction of bachelor courses in systems
where they have not traditionally existed, and through
the creation of master courses meeting the needs of
mobile postgraduate students from around the world;
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o activate their networks in key areas such as joint
curriculum development, joint ventures overseas or
worldwide mobility schemes;

o contribute individually and collectively to the next
steps in the process.

e The Confederation of EU Rectors’ Conferences and the
Association of European Universities (CRE) plan to organise a
convention of European universities and other institutions
of higher education a few weeks before the Prague meeting.
This convention should provide an opportunity for the higher
education community to discuss the main issues at stake and to
produce a communication to Ministers on what higher
education expects from the Prague meeting.

29 February 2000

Joint declaration of the European Ministers of
Education convened in Bologna on the 19th of June 1999

The European process, thanks to the extraordinary achievements
of the last few years, has become an increasingly concrete and relevant
reality for the Union and its citizens. Enlargement prospects together with
deepening relations with other European countries, provide even wider
dimensions to that reality. Meanwhile, we are witnessing a growing
awareness in large parts of the political and academic world and in public
opinion of the need to establish a more complete and far-reaching

Europe, in particular building upon and strengthening its
intellectual, cultural, social and scientific and technological dimensions.
A Europe of Knowledge is now widely recognised as an irreplaceable
factor for social and human growth and as an indispensable component to
consolidate and enrich the European citizenship, capable of giving its
citizens the necessary competencies to face the challenges of the new
millennium, together with an awareness of shared values and belonging to
a common social and cultural space.

94



The importance of education and educational co-operation in the
development and strengthening of stable, peaceful and democratic
societies is universally acknowledged as paramount, the more so in view
of the situation in South East Europe.

The Sorbonne declaration of 25th of May 1998, which was
underpinned by these considerations, stressed the universities' central role
in developing European cultural dimensions. It emphasised the creation of
the European area of higher education as a key way to promote citizens'
mobility and employability and the Continent's overall development.

Several European countries have accepted the invitation to
commit themselves to achieving the objectives set out in the declaration,
by signing it or expressing their agreement in principle. The direction
taken by several higher education reforms launched in the meantime in
Europe has proved many Governments' determination to act.

European higher education institutions, for their part, have
accepted the challenge and taken up a main role in constructing the
European area of higher education, also in the wake of the fundamental
principles laid down in the Bologna Magna Charta Universitatum of 1988.
This is of the highest importance, given that Universities' independence
and autonomy ensure that higher education and research systems
continuously adapt to changing needs, society's demands and advances in
scientific knowledge.

The course has been set in the right direction and with meaningful
purpose. The achievement of greater compatibility and comparability of
the systems of higher education nevertheless requires continual
momentum in order to be fully accomplished. We need to support it
through promoting concrete measures to achieve tangible forward steps.
The 18th June meeting saw participation by authoritative experts and
scholars from all our countries and provides us with very useful
suggestions on the initiatives to be taken.

We must in particular look at the objective of increasing the
international competitiveness of the European system of higher education.
The vitality and efficiency of any civilisation can be measured by the
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appeal that its culture has for other countries. We need to ensure that the
European higher education system acquires a world-wide degree of
attraction equal to our extraordinary cultural and scientific traditions.

While affirming our support to the general principles laid down in

the Sorbonne declaration, we engage in co-ordinating our policies to reach
in the short term, and in any case within the first decade of the third
millennium, the following objectives, which we consider to be of primary
relevance in order to establish the European area of higher education and
to promote the European system of higher education world-wide:

Adoption of a system of easily readable and comparable
degrees, also through the implementation of the Diploma
Supplement, in order to promote European citizens
employability and the international competitiveness of the
European higher education system;

Adoption of a system essentially based on two main cycles,
undergraduate and graduate. Access to the second cycle
shall require successful completion of first cycle studies,
lasting a minimum of three years. The degree awarded after
the first cycle shall also be relevant to the European labour
market as an appropriate level of qualification. The second
cycle should lead to the master and/or doctorate degree as
in many European countries;

Establishment of a system of credits - such as in the ECTS
system - as a proper means of promoting the most
widespread student mobility. Credits could also be
acquired in non-higher education contexts, including
lifelong learning, provided they are recognised by the
receiving universities concerned;

Promotion of mobility by overcoming obstacles to the
effective exercise of free movement with particular attention
to:
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o for students, access to study and training opportunities
and to related services;

o for teachers, researchers and administrative staff,
recognition and valorisation of periods spent in a
European context researching, teaching and training,
without prejudicing their statutory rights;

. Promotion of European co-operation in quality assurance
with a view to developing comparable criteria and
methodologies;

. Promotion of the necessary European dimensions in higher
education, particularly with regards to curricular
development, inter-institutional co-operation, mobility
schemes and integrated programmes of study, training and
research.

We hereby undertake to attain these objectives — within the
framework of our institutional competencies and taking full respect of the
diversity of cultures, languages, national education systems and of
University autonomy — to consolidate the European area of higher
education. To that end, we will pursue the ways of intergovernmental co-
operation, together with those of non governmental European
organisations with competence on higher education.

We expect Universities again to respond promptly and positively
and to contribute actively to the success of our endeavour.

Convinced that the establishment of the European area of higher
education requires constant support, supervision and adaptation to the
continuously evolving needs, we decide to meet again within two years in
order to assess the progress achieved and the new steps to be taken.

Signed by:

Austria, Belgium (French community), Belgium (Flemish
community), Bulgaria, Czech Republic, Denmark, Estonia, Finland,
France, Germany, Greece, Hungary, Iceland, Ireland, Italy, Latvia,
Lithuania, Luxembourg, Malta, the Netherlands, Norway, Poland,
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Portugal, Romania, Slovak Republic, Slovenia, Spain, Sweden, Swiss
Confederation, United Kingdom.

Task 6. After reading activity: Find in the text its heading
ideas and present them in the form of clear-cut statements.

Task 7. Summarize the content of the official document
(Magna Charta Universitatum) accentuating the major problems
touched in it.

Magna Charta Universitatum

Bologna, Italy

September 18, 1988

PREAMBLE

The undersigned Rectors of European Universities, gathered in
Bologna for the ninth centenary of the oldest University in Europe, four
years before the definitive abolition of boundaries between the countries
of the European Community; looking forward to far-reaching co-operation
between all European nations and believing that peoples and States should
become more than ever aware of the part that universities will be called
upon to play in a changing and increasingly international society,
Consider:

1) that at the approaching end of this millenium the future of
mankind depends, largely on cultural, scientific and technical
development; and that this is built up in centres of culture, knowledge and
research as represented by true universities;

2) that the universities' task of spreading knowledge among the
younger generations implies that, in today's world, they must also serve
society as a whole; and that the cultural, social and economic future of
society requires, in particular, a considerable investment in continuing
education;

3) that universities must give future generations education and
training that will teach them, and through them others, to respect the great
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harmonies of their natural environment and of life itself The undersigned
Rectors of European universities proclaim to all States and to the
conscience of all nations the fundamental principles which must, now and
always, support the vocation of universities.

FUNDAMENTAL PRINCIPLES

1. The university is an autonomous institution at the heart of
societies differently organized because of geography and historical
heritage; it produces, examines, appraises and hands down culture by
research and teaching. To meet the needs of the world around it, its
research and teaching must be morally and intellectually independent of
all political authority and intellectually independent of all political
authority and economic power.

2. Teaching and research in universities must be inseparable if
their tuition is not to lag behind changing needs, the demands of society,
and advances in scientific knowledge.

3. Freedom in research and training is the fundamental principle
of university life, and governments and universities, each as far as in them
lies, must ensure respect for this fundamental requirement. Rejecting
intolerance and always open to dialogue, the university is an ideal
meeting-ground for teachers capable of imparting their knowledge and
well equipped to develop it by research and innovation and students
entitled, able and willing to enrich their minds with that knowledge.

4. A university is the trustee of the European humanist tradition;
its constant care is to attain universal knowledge; to fulfil its vocation it
transcends geographical and political frontiers, and affirms the vital need
for different cultures to know and influence each other.

THE MEANS

To attain these goals by following such principles calls for
effective means, suitable to present conditions.

1. To preserve freedom in research and teaching, the instruments
appropriate to realize that freedom must be made available to all members
of the university community.
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2. Recruitment of teachers, and regulation of their status, must
obey the principle that research is inseparable from teaching.

3. Each university must - with due allowance for particular
circumstances — ensure that its students' freedoms are safeguarded and that
they enjoy conditions in which they can acquire the culture and training
which it is their purpose to possess.

4. Universities - particularly in Europe - regard the mutual
exchange of information and documentation, and frequent joint projects
for the advancement of learning, as essential to the steady progress of
knowledge. Therefore, as in the earliest years of their history, they
encourage mobility among teachers and students; furthermore, they
considere a general policy of equivalent status, titles,
examinations(without prejudice to national diplomas) and award of
scholarships essential to the fulfillment of their mission in the conditions
prevailing today.

The undersigned Rectors, on behalf of their Universities,
undertake to do everything in their power to encourage each State, as well
as the supranational organizations concerned, to mould their policy
sedulously on this Magna Charta, which expresses the universities'
unanimous desire freely determined and declared.
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Executive summary

The ELP was first proposed at the Ruschlikon Symposium in 1991 together with the Commeon
Furopear Framework of Reference for Languages (CEFR). The CEFR provides tools for the
development of language curricula, programmes of teaching and learning, textbooks, and as-
sessment instruments. The ELP is designed to mediate to learmers, teachers and schools, and
other stakeholders the ethos that underpins the CEFR: respect for linguistic and cultural diver-
sity, mutual understanding beyond national, institutional and social boundaries, the promotion
of plurilingual and intercultural education, and the development of the autonomy of the indi-
vidual citizen

In 1997 the Council of Europe published the second draft of the CEFR together with a collec-
tion of preliminary studies that explored how the ELP might be implemented in different do-
mains of language learning, From 1998 1o 2000 ELP pilot projects were conducted in 15
Council of Europe member states and by three INGOs. In 2000 the then Education Commitlee
of the Council of Europe established the ELP Validation Committee with a mandate to receive
draft ELPs and determine whether or not they were in conformity with the ELP Principles and
Guidelines, also established by the Education Committee.

In 2001, the European Year of Languages, the ELP was launched at the first European ELP
Seminar, held in Coimbra, Portugal. By December 2010, 118 ELPs had been validated from 32
Council of Europe member states and 6 INGOs/international consortia {a complete list is ap-
pended to this document). ELPs have been designed and implemented for all educational do-
mains; primary, lower and upper secondary, vocational, adult, further and tertiary. In his report
for 2007, the Rapporteur General estimated that 2.5 million individual ELPs had been pro-
duced/distributed. Although 584,000 learners were estimated to be using an ELP, however, the
average number of copies in use per validated ELP model was only 6,600: evidence that sus-
tained use of the ELP on a large scale in individual member states remained elusive

The reports prepared by the Rapporteur General, the impact study carried out on behalf of the
Validation Committee, and the eight European ELP Seminars held between 2001 and 2009
confirm that the ELP has proved itself an innovative and practical tool. It embodies a set of
principles — reflective learning, self-assessment, learner autonomy, plurilingualism, intercul-
tural learning ~ which stimulate good practice in a multitude of educational contexts and help
to develop skills of life-long learning. These principles challenge traditional beliefs and prac-
tices, however, and this helps to explain why the adoption and implementation of the ELP has
still not reached the levels hoped for when it was first launched.

While celebrating the ELP’s success, it i1s important to recognise that Europe’s linguistic fabric
has changed beyond recognition since the ELP was first conceived in the early 1990s. At that
time the emphasis was still mainly on second and foreign language learning, as the ELP Prin-
ciples and Guidelines remind us, Now, largely as a result of new waves of migration, “natural”
plurilingualism has become an increasingly commeon phenomenon in many European societies,
and this challenges us to find new ways of extending the reach of the principles that undeilie
the ELP. It seems appropriate, for example, to adopt a portfolio approach to the development
of competence in the language of schooling, whether or not it is the individual learner’s home
language, and to focus more closely on languages leamnt outside school. This does not neces-
sarily mean expanding the scope of the ELP as such, for to do so would risk making it un-
wieldy. Finding a solution to this challenge is one of the tasks that confront the Languages
inffor Education project, which seeks to promote plurilingual and intercultural education for
all,
5 EUROPEAMN LANGUAGE PORTFOLIO / PORTFOLIO EUROPEEN DES LANGUES
Council of Europe / Conseil de [Europe
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In April 2011 the validation and accreditation of ELPs was replaced by an online registration
process based on the principle of self-declaration. The website designed for this purpose pro-
vides step-be-step instructions on how to develop an ELP using generic elements developed by
the Validation Committee. These generic elements were shaped by the accumulated good prac-
tice of the past ten years. They should allow educational authorities, institutions and organisa-
tions to assemble their own high-quality ELPs without committing themselves to a major
developmental effort. The registration process is managed and monitored by the secretariat of
the Language Policy Division.

The European Centre for Modern Languages (ECML), a Council of Europe institution based in
Graz, Austria, functions as a catalyst for reform in the teaching and leaming of languages. The
ECML’s second medium-term programme (2004-2007) included two projects focused on the
ELP. fmpel — ELP implementation suppore designed a web site to support ELP implementation
projects, and ELP-TT— Training teachers o use the Ewropean Language Portfolio developed a
kit of ELP-related training materials, tralled the materials at a central workshop, and used
them selectively at national training events in 17 ECML member states. The ECML’s third
medium-term programme (2008-2011) included three ELP projects. ELP-TT2 extended the
work of KLP-TT, contributing to training events in 10 further ECML member states; FLP-WSLS

The ELP in whole-school use coordinated projects in 10 ECML member states, and ELP-T73
developed a new platform to support ELP implementation.

The number of validated ELPs confirms the success of the ELP project at European level, as
does the general growth of interest in self-assessment, learner autonomy and reflective lan-
guage leaming. What is more, the ECML's ELP-WSU project confirms that, when it is used on
a whole-school basis, to support the learning of all second and foreign languages in the curricu-
lum and to stimulate reflection on the language of schooling and other languages taught or pre-
sent in the school, the ELP goes a long way towards achieving the core language education
goals of the Languages in/for Education project. The development of new ELPs and the revi-
sion of existing models will continue; the registration process will capture this ongoing work
and make it available to the international community; and the ECML will continue to provide
support for ELP implementation in all educational sectors. It is for the Languages in/for Educa-
tion project to explore ways of extending the ELP's pedagogical principles and procedures into
new areas of language education.

David Little, Franeis Goullier and Gareth Hughes
February 2011

' EUROPEAMN LANGUAGE PORTFOLIO / PORTFOLIO EUROPEEN DES LANGUES
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1  What is the European Language Portfolio and where did it come from?

1.1 Deseription
The Council of Europe’s European Language Portfolio {(ELP) has three obligatory components:

+ 4 language passport, which summarises the owner's linguistic identity by briefly recording
second/foreign languages (L2s) leamt, formal language qualifications achieved, significant
experiences of L2 use, and the owner’s assessment of his/her current proficiency in the L2s
he/she knows;

* alanguage biography, which is used to set language leaming targets, monitor progress, and
record and reflect on specially important language learning and intercultural experiences,

* 4 dossier, which can serve both a process and a display function, being used to store work
in progress but also to present a selection of work that in the owner’s judgement best repre-
sents his/her L2 proficiency

1.2 Functions

The ELP has a reporting and a pedagogical function. In its reporting function it supplements
the certificates and diplomas that are awarded on the basis of formal examinations by present-
ing additional information about the owner's language leaming experience and concrete evi-
dence of his/her L2 proficiency and achievements. In addition, it allows the owner to document
language leaming that has taken place outside as well as inside formal education. In its peda-
gogical function the ELP is designed to promote plurilingualism, raise cultural awareness,
make the language learning process more transparent to the owner, and foster the development
of learner autonomy. The reporting and pedagogical functions merge in the ongoing process of
self-assessment that is fundamental to effective ELP use.

1.3 Origins

Although its essential shape was determined by the Council of Europe's modem languages
project Languwage learning for Furopean citizenship (1989-96), the ELP bears the unmistak-
able mark of earlier Council of Europe projects. Its reporting function arises from the concerns
that animated attempts in the 1970s to develop a European unit/credit system for L2 leaming
by adults (e.g., Council for Cultural Cooperation, 1979); while its pedagogical function reflects
the Council of Europe’s commitment 1o cultural exchange and the ideals of lifelong learning
and learner autonomy (see especially Holee 1979).

The decisive impetus to develop the ELP came from the Rischlikon Symposium of 1991
(“Transparency and coherence in language learning in Europe”™), hosted by the Federal Swiss
authorities in collaboration with the Swiss Conference of Cantonal Directors of Education. In
its conclusions the symposium recommended that the Council for Cultural Cooperation should
promote the development of a Common European Framework of reference for language learn-
ing and set up a working party to consider possible forms and functions of a European Lan-
guage Portfolio. The purpose of what was to become the Common Furopean Framework of
Reference for Lamguages (CEFR;, Council of Europe 2001) would be to “promote and facilitate
cooperation among educational institutions in different countries; provide a sound basis for the
mutual recognition of language qualifications; [and] assist learners, teachers, course designers,
examining bodies and educational administrators to situate and coordinate their efforts” (Coun-
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cil for Cultural Cooperation 1992: 37}, The ELP “should contain a section in which formal
qualifications are related to a common European scale, another in which the learner him/herself
keeps a personal record of language learning experiences and possibly a third which contains
examples of work done. Where appropriate entries should be situated within the Common
Framework™ (ibid_: 40).

The terms of this latter recommendation clearly anticipate the ELP’s tripartite structure and the
relation between the ELP and the CEFR. As we have seen, using the ELP necessarily engages
the owner in self-assessment; and the basis for self-assessment is provided by the common ref-
erence levels of the CEFR. These define L2 proficiency in relation to five communicative ac-
tivities at six levels, The communicative activities are LISTENING, READING, SPOKEN
INTERACTION, SPOKEN PRODUCTION and WRITING;, the six levels are Al and A2 (Basic User), Bl
and B2 (Independent User), C1 and C2 (Proficient User). The “can do™ descriptors that define
the common reference levels were arrived at on the basis of empirical research funded by the
Swiss National Science Foundation (see North 2000, Schneider & MNorth 2000). The overall
scheme is summarised in the so-called self-assessment grid (Council of Europe 2001: 26-27,
Appendix 1).

The project Langnage fearming for Ewropean ciiizenship produced two drafis of the CEFR
{Council for Cultural Cooperation 1996a, 1996b) and a set of proposals for the development of
ELPs for different categories of languaze learner (Council for Cultural Cooperation 1997a).
The final report on the project included the recommendations that the CEFR should be piloted
and the ELP further developed and introduced “at first on an experimental basis, to be followed
by its evaluation and finalisation in time for large-scale launching in the European Year of
Languages to be planned for 20017 {Council for Cultural Cooperation 1997h: 73).

2 The pilot projects (1998-2000)

2.1 Scape

Between 1998 and 2000 versions of the ELP were developed and piloted in fifteen member
states of the Council of Europe: Austria, the Czech Republic, Finland, France, Germany, Hun-
pary, Ireland, Italy, The Netherlands, Portugal, Russia, Slovenia, Sweden, Switzerland, and the
United Kingdom; also in private language schools under the auspices of EAQUALS (European
Association for Quality Language Services) and in universities in various countries under the
auspices of CercleS (Confédération Européenne des Centres de Langues de I'Education
Supeérieure) and the European Language Council. Between them the pilot projects covered all
educational sectors: primary, lower secondary, upper secondary, vocational, university, adult.
In some cases they focussed on particular issues, for example, the introduction of foreign lan-
guages into the lower grades of primary school, the need to integrate large numbers of immi-
grant pupils in mainstream schooling, the use of a portfolio approach to language learning as a
tool for whole-school curriculum development, or the particular language problems and needs
that arise in the border areas of nation states.

BGCL Z[OKYMeHT MO>XHa OTpI/IMaTI/I 34 IIOCUJIaHHSIM.
https://rm.coe.int/16804595a7
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PREFATORY NOTE

This restructured version of the Common European Framework of reference for language
learning, teaching and assessment represents the latest stage in a process which has been actively
pursued since 1971 and owes much to the collaboration of many members of the teaching
profession across Europe and bevond

The Council of Europe therefore acknowledges with gratitude the contribution made by:

The Project Group Language Learning for European Citizenship, representing all member
countries of the Council for Cultural Co-operation with Canada as a participating observer,
for their general oversight of its development.

The Waorking Party set up by the Project Group, with twenty representatives from member
countries representing the different professional interests concermed, as well as
representatives of the European Commission and its LINGUA programme, for their
invaluable advice and supervision of the project;

The Authoring Group set up by the Working Party, consisting of Dr. JL M. Trim (Project
Director), Professor D. Coste (Ecole Normale Supérieure de Fontenay/Saint Cloud, CREDIF,
France), Dr. B. North (Eurocentres Foundation, Switzerland) together with Mr. J. Sheils
(Secretariat). The Council of Europe expresses its thanks to the institutions mentioned for
making it possible for the experts concerned to contribute to this important work.

The Swiss National Science Foundation for their support of the work by Dr B. North and
Professor G. Schneider (University of Fribourg) to develop and scale descriptors of language
proficiency for the Common Reference Levels

The Eurocentres Foundation for making available their experience in defining and scaling
levels of language proficiency.

The U. S. National Foreign Languages Center for providing Mellon Fellowships to Dr Trim
and Dr North which facilitated their contribution.

The many colleagues and institutions across Europe, who responded, often with great care
and in concrete detail, to the request for feedback on earlier drafis.

The feedback received has been taken into account in revising the Framework and User Guides prior
to their adoption on a Europe-wide basis. This revision was carried out by Dr J.IL.M. Trim and Dr B.
North.
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NOTES FOR THE USER

The aim of these notes is to help you to use the Common European Framework for language
leamning, teaching and assessment more eftectively, either as a language leamer or as a member of
one of the professions concerned with language teaching and assessment. They will not be
concemned with specific ways in which teachers, examiners, textbook writers, teacher trainers,
educational administrators, etc. may use the Framework. These are the subject of special guidance
addressed to the particular category of user concemned, contained in a fuller User Guide available
from the Council of Europe, which can also be consulted on its website. These notes are meant as a
first introduction to the Framework for all its users.

You may, of course, use the Framework document in any way you wish, as with any other
publication. Indeed, we hope that some readers may be stimulated to use it in ways we have not
foreseen. However, it has been written with two main aims in mind:

1. To encourage practitioners of all kinds in the language field, including language learners
themselves, to reflect on such questions as:
s what do we actually do when we speak (or write) to each other?
+ what enables us to act in this way?
+ how much of this do we need to learn when we try to use a new language?
+ how do we set our objectives and mark our progress along the path from total ignorance
1o effective mastery?
* how does language leamning take place?

+ what can we do to help curselves and other people to leamn a language better?

2. To make it easier for practitioners to tell each other and their clientele what they wish to help
learners to achieve, and how they attempt to do so.

One thing should be made clear Aght away. We have NOT set out to tel] practitioners what to do, or
how to do it. We are raising questions, not answering them. It is not the function of the Common
European Framework to lay down the objectives that users should pursue or the methods they
should employ.

This does not mean that the Council of Europe is indifferent to these issues. Indeed, a great deal of
thought and work has been put into the principles and practice of language learning, teaching and
assessment aver the years by colleagues in our member countries working together in the Council of
Europe's Modern Languages Projects You will find the basic principles and their practical
consequences set out in Chapter 1. You will see that the Council is concerned to improve the quality
of communication among Europeans of ditferent language and cultural backgrounds. This is because
better communication leads to freer mobility and more direct contact, which in tum leads to better
understanding and closer co-operation. The Council also supports methods of learning and teaching
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which help young people and indeed older learners to build up the attitudes, knowledge and skills
they need to become more independent in thought and action, and also more responsible and co-
operative in relation to other people. In this way the work contributes to the promotion of
democratic citizenship.

Given these fundamental aims, the Council encourages all those concerned with the organisation of
language leamning to base their work on the needs, motivations, characteristics and resources of
learners. This means answering questions such as:

+  What will | earners need to do with the language?

+  What do they need to learn in order to be able to use the language to achieve those ends?

+  What makes them want to learn?

o What sort of people are they (age, sex, social and educational background, etc )

+  What knowledge, skills and experiences do their teachers possess?

*  What access do they have to course books, works of reference (dictionaries, grammars, etc.),
audio-visual aids, computer hard - and software, ete.?

+  How much time can they afford (or are willing, or able) to spend?

On the basis of this analysis of the learning/teaching situation, it is seen as fundamentally important
1o define, clearly and explicitly, objectives which are at once worthwhile in terms of learner needs
and realistic in terms of their characteristics and resources. Many parties are concerned with
organised language learning, not only the teachers and learners in the classroom, but also
educational authorities, examiners, textbook writers and publishers, efe. If they agree on objectives,
they can work coherently, even if quite separately, to help learners achieve them. They are also in a
position to make their own objectives and methods clear and explicit for the benefit of those who use
the products of their work.

As explained in Chapter 1, itis for this purpose that the Common European Framework of reference
has been developed. To perform its function it must satisfy certain criteria. It must be
comprehensive, transparent and coherent.

These criteria are also set out and explained in Chapter 1. A further word may be useful in respect of
‘comprehensive’. This means simply that you should find in it all you need to desciibe your
objectives, methods and products, The scheme of parameters, categories and examples explained in
Chapter 2 (most compactly in the boxed text at the beginning) and presented in some detail in
Chapters 4 and 5 is intended to give a clear picture of the competences (knowledge, skills, attitudes)
which language users build up in the course of their experience of language use and which enable
them to meet the challenges of communication across language and cultural boundaries (i.e. to carry
out communicative tasks and activities in the various contexts of social life with their conditions and
constraints). The common reference levels introduced in Chapter 3 offer a means to map progress as
leamners build up their proficiency across the parameters of the descriptive scheme,
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On the assumption that the aim of language teaching is to make leamers competent and proficient in
the language concerned, the scheme should enable you to define and describe your objectives clearly
and comprehensively. You may well find that this scheme contains more than you yourself need
From Chapter 4 onwards you will find sets of questions at the end of each section, which invite you
to consider whether the section is relevant to your objectives and concerns, and if so how. You may
decide that it is not relevant, perhaps because it is not appropriate to the learmers you have in mind,
or that, while it would be useful to them., it is not a prierity given limited time and other resources. In
that case you can ignore the section. 1f however it is relevant (and perhaps seeing it in context may
draw it to your attention), Chapters 4 and 5 of the Framework will supply names for major
parameters and categories for your use, with some examples.

Neither the categories nor the examples claim to be exhaustive. If you want to describe a specialised
area, you may well need to sub-categorise further than the present classification goes. The examples
are suggestive only. You may well wish to keep some, reject others and add some of your own. You
should feel quite free to do so, since it must be for you to decide on your objectives and your
product. Remember that what you find unnecessary has its place in the Framework because someone
else, with a different background, working in a different situation and responsible for a different set
of learners, may find it essential. In the case of “conditions and constraints’ for instance, a schoal
teacher may find it quite unnecessary to take noise levels into account, but a teacher of airline pilots
who fails to train them to recognise digits 100 % in appallingly noisy ground-to-air communication
may condemn them and their passengers to death! On the other hand, the additional categories and
exponents vou find 1t necessary to add may well be found useful by other users. For this reason, the
taxonomic scheme presented in Chapters 4 and 5 of the Framework is not seen as a closed system,
but one which is open to further development in the light of experience.

This principle also applies to the description of levels of proficiency. Chapter 3 explains clearly that
the number of levels which a particular user wishes to distinguish is determined by the reason for
making the distinction, the use to be made of the resulting information. Levels, like entities, should
not be multiplied beyond necessity! The 'hypertext' branching principle, set out in section 3.4,
enables practitioners to establish broad- or narrow-band levels in accordance with their need to make
finer or coarser distinctions among a population of leamers. It is also, of course, possible {even
usual) to distinguish between objectives in terms of levels, and the achievement of those objectives
in terms of grades

The six-level frame used throughout is based on the normal practice of a number of public
examining bodies. The descriptors proposed are based on those which "have been found transparent,
useful and relevant by groups of non-native and native-speaker teachers from a vanety of
educational sectors with very different profiles in terms of linguistic training and teaching
experience" (p. 30). They are nevertheless presented as recommendations and are not in any way
mandatory, “as a basis for reflection, discussion and further action... The aim of the examples is to
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open new possibilities, not to pre-empt decisions” (ibid). It is already clear, however, that a set of
common reference levels as a calibrating instrument is particularly welcomed by practitioners of all
kinds who, as in many other fields, find it advantageous to work with stable, accepted standards of
measurement and format

As o user, you are invited to use the scaling system and associated deseniptors entically. The Modern
Languages Section of the Council of Europe will be glad to receive a report of your experience in
putting them into use. Please note also that scales are provided not only for a global proficiency, but
for many of the parameters of language proficiency detailed in Chapters 4 and 5. This makes it
possible to specify differentiated profiles for particular learners or groups of leamers,

In Chapter 6, attention turns to questions of method. How is a new language acquired or leamnt?
What can we do to facilitate that learning or acquisition process? Here again, the aim of the
Framework is not to prescribe or even recommend a particular method, but to present options,
inviting you to reflect on your current practice, to take decisions accordingly and to describe what
you actually do. Of course, when considering your aims and objectives we would encourage you to
take into consideration the Recommendations of the Committee of Ministers, but the aim of the
Framework is to assist you in your own decision-taking. Chapter 7 is devoted to a closer
examination of the role of tasks in language learning and teaching, as one of the main areas of
advance in recent years.

Chapter 8 discusses the principles of curriculum design involving the differentiation of language
learning objectives, especially in the context of building an individual’s plunlingual and pluncultural
competence in order to deal with the communicative challenges posed by living in a multilingual
and multicultural Europe. The chapter deserves close study by those who are devising cumicula
covering a number of languages and considering the options open to them in seeking the best way to
distnbute resources for vanous categories of leamers,

Chapter 9 passes finally to questions of assessment, explaining the relevance of the Framework to
the assessment of language proficiency and achievement, and then with assessment criteria and
different approaches to the assessment process.

The appendices deal with some further aspects of scaling which interested users may find useful.
Appendix A deals with some general and theoretical concems for the benefit of users who wish to
develop scales specifically geared to a particular population of learmers.  Appendix B gives
information concermning the Swiss project which developed the scaling deseniptors used in this
Framework.  Appendices C and D present scales developed by other agencies, namely the
DIALANG Language Assessment System and the ‘Can-do’ scales of the Association of Language
Testers in Europe (ALTE).
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SYNOPSIS

Chapter 1 defines the aims, objectives and functions of the proposed Framework in the light of
the overall language policy of the Council of Europe and in particular the promotion of
plurilingualism in response to European linguistic and cultural diversity. It then sets out the
criteria which the Framework should satisfy

Chapter 2 explains the approach adopted. The descriptive scheme is based on an analysis of
language use in terms of the strategies used by learners to activate general and communicative
competences in order to carry out the activities and processes involved in the production and
reception of texts and the construction of discourse dealing with particular themes, which enable
them to fulfil the tasks facing them under the given conditions and constraints in the situations
which anse in the various domains of social existence. The words underlined designate the
parameters for the description of language use and the user/learner's ability to use language

Chapter 3 introduces the common reference levels. Progress in language learning with regard to
the parameters of the descriptive scheme can be calibrated in terms of a flexible series of levels of
attainment defined by appropriate descriptors. This apparatus should be rich enough to
accommodate the full range of learner needs and thus the objectives pursued by different
providers, or required of candidates for language qualifications.

Chapter 4 establishes in some (but not exhaustive or definitive) detail the categories (scaled
where possible) needed for the description of language use and the language user/learmer
according to the parameters identified, covering in turn: the domains and situations providing the
context for language use; the themes, tasks and purposes of communication; communicative
activities, strategies and processes; and text; especially in relation to activities and media

Chapter 5 categorises in detail the user/learner’s general and communicative competences, scaled
where possible

Chapter 6 considers the processes of language learning and teaching, dealing with the relation
between acquisition and learning and with the nature and development of plurilingual
competence, as well as with methodological options of a general or more specific kind, in relation
to the categories set out in Chapters 3 & 4.

Chapter 7 examines in greater detail the role of tasks in language leaming and teaching

Chapter 8 is concerned with the implications of linguistic diversification for curriculum design
and considers such issues as: plurilingualism and plunculturalism; differentiated leamning
objectives: principles of curriculum design; curricular scenarios, life-long language learning;
modularity and partial competences.

Chapter 9 discusses the various purposes of assessment and corresponding assessment types, in
the light of the need to reconcile the competing criteria of comprehensiveness, precision and
operational feasibility. The General Bibliography contains a selection of books and articles which
users of the Framework may wish to consult in order to go into greater depth with regard to the

114



issues raised. The bibliography contains relevant Council of Europe documents as well as works
published elsewhere.

Appendix A discusses development of descriptors of language proficiency. Methods of and
cnteria for, scaling and the requirements for formulating descriptors for the parameters and
categories presented elsewhere. are explained

Appendix B gives an overview of the project in Switzerland which developed and scaled the
illustrative descriptors, The illustrative scales in the text are listed with page references

Appendix C contains the descriptors for self-assessment at series of levels adopted by the
DIALANG Project of the European Commission for use on the Intemet

Appendix D contains the "Can Do" descriptors at the series of levels developed by the
Association of Language Testers in Europe (ALTE)
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1 The Common European Framework in its political
and educational context

1.1 What is the Common European Framework?

The Common European Framework provides a common basis for the elaboration of lan-
guage syllabuses, curriculum guidelines, examinations, textbooks, etc. across Europe. It
describes in a comprehensive way what language learners have to learn to do in order to
use a language for communication and what knowledge and skills they have to develop
50 as to be able to act effectively. The description also covers the cultural context in which
language is set. The Framework also defines levels of proficiency which allow learners’
progress to be measured at each stage of learning and on a life-long basis.

The Common European Framework is intended to overcome the barriers to communi-
cation among professionals working in the field of modern languages arising from the
different educational systems in Europe. It provides the means for educational adminis-
trators, course designers, teachers, teacher trainers, examining bodies, etc., to reflect on
their current practice, with a view to situating and co-ordinating their efforts and to
ensuring that they meet the real needs of the learners for whom they are responsible.

By providing a common basis for the explicit description of objectives, content and
methods. the Framework will enhance the transparency of courses, syllabuses and qual-
ifications, thus promoting international co-operation in the field of modern languages.
The provision of objective criteria for describing language proficiency will facilitate the
mutual recognition of qualifications gained in different learning contexts, and accord-
ingly will aid European mobility.

The taxonomic nature of the Framework inevitably means trying to handle the great
complexity of human language by breaking language competence down into separate
components. This confronts us with psychological and pedagogical problems of some
depth. Communication calls upon the whole human being. The competences separated
and classified below interact in complex ways in the development of each unique human
personality. As a social agent. each individual forms relationships with a widening
cluster of overlapping social groups, which together define identity. In an intercultural
approach, it is a central objective of language education to promote the favourable devel-
opment of the learner’s whole personality and sense of identity in response to the enrich-
ing experience of otherness in language and culture. It must be left to teachers and the
learners themselves to reintegrate the many parts into a healthily developing whole.

The Framework includes the description of ‘partial” qualifications, appropriate when
only a more restricted knowledge of a language is required (e.g. for understanding
rather than speaking), or when a limited amount of time is available for the learning of
a third or fourth language and more useful results can perhaps be attained by aiming

1
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at, say, recognition rather than recall skills. Giving formal recognition to such abilities
will help to promote plurilingualism through the learning of a wider variety of
European languages.

1.2 The aims and objectives of Council of Europe language policy

CEF serves the overall aim of the Council of Europe as defined in Recommendations R (82)
18 and R (98) 6 of the Committee of Ministers: ‘to achieve greater unity among its
members’ and to pursue this aim ‘by the adoption of common action in the cultural field’,

The work of the Council for Cultural Co-operation of the Council of Europe with regard
tomodern languages, organised since its foundation in a series of medium-term projects,
has derived its coherence and continuity from adherence to three basic principles set
down in the preamble to Recommendation R (82) 18 of the Committee of Ministers of the
Council of Europe:

« that the rich heritage of diverse languages and cultures in Europe is a valu-
able common resource to be protected and developed, and that a major edu-
cational effort is needed to convert that diversity from a barrier to
communication into a source of mutual enrichment and understanding:

« that it is only through a better knowledge of European modern languages
that it will be possible to facilitate communication and interaction among
Europeans of different mother tongues in order to promote European mobil-
ity, mutual understanding and co-operation, and overcome prejudice and dis-
crimination;

« that member states, when adopting or developing national policies in the
field of modern language learning and teaching, may achieve greater conver-
gence at the European level by means of appropriate arrangements for
ongoing co-operation and co-ordination of policies.

In the pursuit of these principles, the Committee of Ministers called upon member
governments

(F14) To promote the national and international collaboration of governmental
and non-governmental institutions engaged in the development of methods of
teaching and evaluation in the field of modern language learning and in the pro-
duction and use of materials, including institutions engaged in the production
and use of multi-media materials.

(F17) To take such steps as are necessary to complete the establishment of an effec-
tive European system of information exchange covering all aspects of language
learning, teaching and research, and making full use of information technology.

Consequently, the activities of the CDCC (Council for Cultural Co-operation}, its
Committee for Education and its Modern Languages Section, have been concerned to
encourage, support and co-ordinate the efforts of member governments and non-
governmental institutions to improve language learning in accordance with these funda-

2
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mental principles and in particular the steps which they take to implement the general
measures set out in the Appendix to R{82)18:

A. General measures

1.

To ensure, as far as possible, that all sections of their populations have access
to effective means of acquiring a knowledge of the languages of other
member states (or of other communities within their own country) as well as
the skills in the use of those languages that will enable them to satisfy their
communicative needs and in particular:

1.1 todeal with the business of everyday life in another country, and to help
foreigners staying in their own country to do so;

1.2 to exchange information and ideas with young people and adults who
speak a different language and to communicate their thoughts and feel-
ings to them;

1.3 to achieve a wider and deeper understanding of the way of life and
forms of thought of other peoples and of their cultural heritage.

To promote, encourage and support the efforts of teachers and learners at all

levels to apply in their own situation the principles of the construction of

language-learning systems (as these are progressively developed within the

Council of Europe ‘Modern languages’ programme):

21 by basing language teaching and learning on the needs, motivations,
characteristics and resources of learners;

2.2 by defining worthwhile and realistic objectives as explicitly as possible;

23 by developing appropriate methods and materials;

24 by developing suitable forms and instruments for the evaluating of
learning programmes.

To promote research and development programmes leading to the introduc-

tion, at all educational levels, of methods and materials best suited to ena-

bling different classes and types of student to acquire a communicative
proficiency appropriate to their specific needs.

The preamble to R(98)6 reaffirms the political objectives of its actions in the field of
modern languages:

.

To equip all Europeans for the challenges of intensified international mobil-
ity and closer co-operation not only in education, culture and science but also
in trade and industry.

To promote mutual understanding and tolerance, respect for identities and
cultural diversity through more effective international communication.

To maintain and further develop the richness and diversity of European cul-
tural life through greater mutual knowledge of national and regional lan-
guages, including those less widely taught.

To meet the needs of a multilingual and multicultural Europe by appreciably
developing the ability of Europeans to communicate with each other across
linguistic and cultural boundaries, which requires a sustained, lifelong effort
to be encouraged, put on an organised footing and financed at all levels of
education by the competent bodies.
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+ To avert the dangers that might result from the marginalisation of those
lacking the skills necessary to communicate in an interactive Europe.

Particular urgency was attached to these objectives by the First Summit of Heads of State,
which identified xenophobia and ultra-nationalist backlashes as a primary obstacle to
European mobility and integration, and as a major threat to European stability and to
the healthy functioning of democracy, The second summit made preparation for demo-
cratic citizenship a priority educational objective, thus giving added importance to a
further objective pursued in recent projects, namely:

To promote methods of modern language teaching which will strengthen inde-
pendence of thought, judgement and action, combined with social skills and
responsibility.

In the light of these cbjectives, the Committee of Ministers stressed ‘the political impor-
tance at the present time and in the future of developing specific fields of action, such
as strategies for diversifying and intensifying language learning in order to promote plu-
rilingualisin in a pan-European context’ and drew attention to the value of further devel-
oping educational links and exchanges and of exploiting the full potential of new
communication and information technologies.

1.3 What is ‘plurilingualism’?

In recent years, the concept of plurilingualism has grown in importance in the Council
of Europe’s approach to language learning. Plurilingualism differs from multilingual-
ism, which is the knowledge of a number of languages, or the co-existence of different
languages in a given society. Multilingualism may be attained by simply diversifying the
languages on offer in a particular school or educational system, or by encouraging pupils
to learn more than one foreign language, or reducing the dominant position of English
ininternational communication. Beyond this, the plurilingual approach emphasises the
fact that as an individual person’s experience of language in its cultural contexts
expands, from the language of the home to that of society at large and then to the lan-
guages of other peoples (whether learnt at school or college, or by direct experiencel, he
or she does not keep these languages and cultures in strictly separated mental compart-
ments, but rather builds up a communicative competence to which all knowledge and
experience of language contributes and in which languages interrelate and interact. In
different situations, a person can call flexibly upon different parts of this competence to
achieve effective communication with a particular interlocutor. For instance, partners
may switch from one language or dialect to another, exploiting the ability of each to
express themselves in one language and to understand the other; or a person may call
upon the knowledge of a number of languages to make sense of a text, written or even
spoken, in a previously unknown' language, recognising words from a commen interna-
tional store in a new guise. Those with some knowledge, cven slight, may use it to help
those with none to communicate by mediating between individuals with no common
language. In the absence of a mediator, such individuals may nevertheless achieve some
degree of communication by bringing the whole of their linguistic equipment into play,
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